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CHAPTER I 
INTRODUCTION 
The idea of belonging to a group, a collectivity of people, is 
familiar to everyone. People belong to many groups in their lifetime, 
usually belonging to a multiplicity of groups at any one point in time. 
As such, groups, and the influence they exert, play a major role as 
referents for their existing members, as well as for those hoping for 
future membership in the respective groups. People are drawn to certain 
groups due to the fact they feel the group holds interests similar to 
theirs, an associative group. However, groups can also act in a disas- 
sociative manner: the individual perceives himself as being different 
from the group and conducts himself in a manner that negatively relates 
him to the group. 
Every group possesses norms, rules of behavior employed for making 
certain actions more predictable, for according to the norm it is known 
how someone should behave in a given situation. Adherence to group 
norms should signal reward, or positive reinforcement, while deviation, 
if carried to an extreme, would signal sanction or even ostracism of the 
person from the group. Therefore, the group does possess the power of 
influence, and group influence, per se, is the focus of the present 
study. 
Groups are continuously sending out relevant cues, cues of appro¬ 
priate behavior for their respective members. The alert and responsive 
members will pick up these cues and act in a manner advocated by the 
cue. This type of behavior is a necessity if the person wishes to 
2 
retain his standing in the group. People use these salient cues to 
judge certain tangibles and intangibles along the group’s norms, i.e,, 
is this action or object in accordance with the norm of the group. 
Because groups do exert an influence on their members, group 
influence should have a strong effect on the consumer, particularly in 
the consumer decision-making process. When faced with a purchase deci¬ 
sion, it would seem plausible that the consumer might use his reference 
group as a major referent upon which to judge the purchase. Would the 
product or service connote acceptance or rejection or the group’s norms? 
Would the purchase be considered in accordance with the appropriate 
behavior expected of group members or not? In other words, the consumer 
might use the group as a reference point and judge the value of the 
commodity with respect to his group. 
Some people believe a great deal can be learned about a person by 
the way he is dressed. If someone were to observe a man attired in a 
suit and carrying an attache case, chances are good he would subjectively 
categorize the man as a businessman or a professional. However, if the 
same person were to see the identical man dressed in dungarees, he might 
assume the man was a fireman, a field hand, or a common laborer. As 
such, the person would be classifying people solely on the basis of 
their manner of dress, somewhat "judging the book by its cover. ' But 
why is the man dressed as he is? Does he wear the clothes indiscrimi¬ 
nately, i.e., wear what he likes, or does he wear the "uniform of his 
position? Does the man in business wear the "grey flannel suit to be 
in step with his colleagues, or does he indeed enjoy looking the part? 
The point being emphasized is: what influence does the group have upon 
3 
the clothes its members wear. Specifically, the present study is asking 
why college students dress like they do. 
An individual has only to visit a college campus to see that dunga¬ 
rees, boots, pea coats, Army jackets, dungaree jackets, and assorted 
other paraphernalia seem to be "the" style of dress. People might get 
the impression that once they have seen one college student, they have 
seen them all. It is an obvious conclusion, from observation, that 
college students do. dress alike, for one student seems to be almost a 
carbon copy of the others, as though there were one style of dress, and 
to be considered "in" the student must conform and dress this approved 
way. 
However, it might be interesting to see if this lure or influence 
of the group weakens or strengthens as the student progresses from a 
freshman to a senior. When the student first enters college it is a new 
experience—new people to meet, exposure to new ideas, and a whole host 
of new and diverse situations to be encountered. A freshman, therefore, 
to acclimate to his new experience, would search around for cues ema¬ 
nating from the prospective reference group he has chosen. This is the 
group he has chosen to help fight the feeling of anomie and just being 
a number at the school. As such, to be a member of the chosen group, he 
uses the group as a referent and takes cues from the other group members 
in reference to saliency of attitudes, values, and behavior. If the 
person observes one group member, then two, then more wearing Army jackets, 
for example, then to be hopeful of admittance, he too must at least wear 
an Army jacket, for Army jackets have become part of the group’s identity, 
and as such, part of the ”unofficial," "official” mode of attire. 
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As the undergraduate becomes a sophomore, however, he has had a year 
to adjust to college life, and perhaps he has changed his group member¬ 
ship, belonging now to one to which he more closely relates. The major 
point is simply that as the student passes from his freshman to his 
senior year, he is inevitably part of many groups, each possessing norms 
and regulations. The question being raised is, therefore: "Does the 
student dress to his own standards by the time he is a senior, or is the 
group still an important factor in determining the dress style of the 
student?" Again, the present study is looking specifically at the 
college community based reference groups. 
Freshmen have very few worries or problems except to attain good 
grades and become part of college life. The "real" world is out there, 
but still four years away. However, when senior year arrives, the 
student has to start formulating plans for what he will do upon gradua¬ 
tion—will he go directly to work or go on to graduate school. Placement 
interviews become salient in the actions and the thinking of students and 
are hard to ignore. Corporation interviewers undoubtedly frown upon 
shoulder-length hair, beards, dungarees, etc., and chances of employment 
diminish for those people possessing these negative traits. Therefore, 
the student arrives at a crossroads situation, and it is here that he 
must make a major decision. Does he take on the look of a prospective 
employee and dress the part, or does he continue to take his dominant 
cues from his college reference croups? Whichever group has the strongest 
norms, standards, or objectives will influence his behavior. 
Although the present study deals exclusively with college students, 
the idea is applicable to almost any collectivity of people, "or example, 
5 
someone who first enters a new company is much like a freshman entering 
a new school. The new employee must acclimate himself to the new busi¬ 
ness environment and inevitably will choose an appropriate reference 
group for himself. This group's influence would also govern dress much 
like its college counterpart. However, as the new employee learns the 
ropes of the company, he becomes more self-assured of his actions and 
may eventually dress to please himself or take cues from another refer¬ 
ence group. The point is that the situation is not limited to college 
students, but is applicable to many similar circumstances. 
To summarize, the present study deals with the group influence 
exerted by the respective groups comprised in a college community on the 
style of clothes worn by the individual members of the groups. The study 
is not looking for a particular personality type. There is an "in" way 
of dressing and an "out" way of dressing. The question is: does the 
influence exerted by the group of which the student is a member increase 
or decrease as he progresses from freshman to senior year, i.e., is 
style of dress still a salient norm of group influence during senior year 
as much as it is freshman year. Do associative groups in time actually 
become disassociative groups? Does it matter as much if you are somewhat 
out of the "in" style in senior year as it does in freshman year? Does 
the senior look for a group that will let him be himself, disregarding 
any norm of "in" style of dress? 
Statement of Hypothesis 
The power of group influence exerted on the college student, by his 
college conruinity based reference groups, decreases in intensity as he 
6 
progresses from a freshman to a senior. Specifically, as a college 
student progresses from freshman to senior year, the saliency of the 
group norm governing choice of dressing apparel decreases in intensity. 
There is greater pressure for the freshman to conform to group influence 
in his choice of clothing than for the senior. Seniors take their cues 
from relevant referents based outside the college community. 
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CHAPTER II 
THEORETICAL FOUNDATION 
The theoretical foundation for the study is based upon the theory 
of social comparison expounded by Leon Festinger. Festinger, in his 
hypothesis I, proposes that "there exists, in the human organism, a drive 
to evaluate his opinions and his abilities."1 2 "The behavioral implica¬ 
tion of the existence of such a drive is that we would expect to observe 
behavior on the part of persons which enables them to ascertain whether 
or not their opinions are correct and also behavior which enables them 
accurately to evaluate their abilities." 
Specifically, the present study is looking at the opinions held by 
groups, and their respective members, concerning the appropriate style 
of dress. According to Festinger's hypothesis II, "to the extent that 
objective, non—social means are not available, people evaluate their 
opinions and abilities by comparison respectively with the opinions and 
abilities of others."3 The freshman, upon entering college, usually 
holds some opinion as to how he and others like himself should dress. 
However, because his opinion cannot actually be tested concretely against 
the physical world, he turns to a group whose opinions are similar to 
his, in the category of mode of attire. So the freshman, due to a lack 
of objective physical bases for comparison, assesses his opinion 
1 Leon Festinger, "A Theory of Social Comparison Processes," Human. 
Relations. 7 (1954), 117. 
2 
Festinger, p. 118. 
Festinger, p. 118. 
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subjectively against the opinions of others whom he has chosen for a 
referent. This idea is in accordance with Festinger's theory: "Given 
a range of possible persons for comparison, someone close to one's own 
ability or opinion will be chosen for comparison. 
Therefore, in the beginning of the study, the freshman is found 
searching for a reference group for social comparison. When he has 
found such a group, according to Festinger, "any factors which increase 
the importance of some particular group as a comparison group for some 
particular opinion or ability will increase the pressure toward unifor¬ 
mity concerning that ability or opinion within that group.If the 
freshman identifies with his reference group, then his opinion concerning 
clothing styles will increase in uniformity along the group's norm 
governing dress. Basically then, "if an opinion or ability is of no 
importance to a person there will be no drive to evaluate that ability 
or opinion. In general, the more important the opinion or ability is to 
the person, the more related to behavior, social behavior in particular, 
and the more immediate the behavior is, the greater will be the drive 
for evaluation. 
To summarize up to this point, the college freshman is comparing his 
opinion governing dress against those of others. The freshman chooses 
"these others" who are similar to him, as previously indicated, for 
"given a range of possible persons for comparison, someone close to one's 
—, ^ 
^ Festinger, p. 121. 
5 Festinger, p. 130. 
6 
Festinger, p. 130. 
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own ability or opinion will be chosen for comparison."The more 
attractive a group is to a member, the more important that group will be 
as a comparison group for him. Thus the pressure to reduce discrepancies 
which operate on him when differences of ability or opinion exist will 
be stronger,"® 
A further pertinent point raised by Festinger is the idea of "'realm 
9 
of relevance'" i "The greater the relevance of the opinion or ability 
to the group, the stronger will be the pressure toward uniformity con¬ 
cerning that opinion or ability,The reference group chosen must 
satisfy certain needs of the freshman, for if it does not, the relevance 
of the group to the freshman will be sharply restricted. 
The second major area of the study deals with the effects of social 
comparison on the senior. Here too, Festinger's theory is applicable. 
The present study states that as the freshman becomes a senior, the 
college reference groups govern less and less of what is acceptable to 
wear. In relation to Festinger, he states, "When a discrepancy exists 
with respect to opinions or abilities there will be tendencies to cease 
comparing oneself with those in the group who are very different from 
oneself,In other words, "a person will be less attracted to situa¬ 
tions where others are very divergent from him than to situations where 
^ Festinger, p. 121, 
o 
Festinger, p. 131, 
9 
Festinger, p. 132. 
Festinger, p, 132. 
^ Festinger, p. 128. 
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others are close to him for both abilities and opinions."12 
Therefore, by senior year the student ceases to compare himself 
with the group’s style of dress. He may no longer feel like looking 
sloppy or wearing the "uniform" of a college student. He may compare 
himself to other groups outside the college community, groups that he 
feels are more similar now than his college reference groups. The 
senior may feel he is in a different position than the students who are 
below him in their academic year, that he has more important things to 
think about than style of dress. "The tendency to compare oneself with 
some specific person [group] decreases as the difference between his 
[its] opinion or ability and one’s own increases,"11 
In conclusion, "to the extent that self evaluation can onlv be 
accomplished by means of comparison with other persons, the drive for 
self evaluation is a force acting on persons to belong to groups, to 
associate with others. And the subjective feelings of correctness in 
one’s opinion and the subjective evaluation of adequacy of one’s per¬ 
formance on important abilities are some of the satisfactions that persons 
attain in the course of these associations with other people."1^ People 
join groups that hold opinions similar to theirs, and leave groups which 
no longer become relative for comparison. Therefore, the freshman and 
the senior join different groups for comparison and are affected by the 
groups' norms in different ways. 
Festinger, p. 123. 
13 
Festinger, p. 120. 
14 
Festinger, pp. 135-36. 
11 
Corroboration for Festinger's theory comes from studies conducted 
by Back; Festinger, Gerard, et al; Schachter; and Hoffman, Festinger, 
and Lawrence. In testing the idea that "the stronger the attraction to 
the group the stronger will be the pressure toward uniformity concerning 
abilities and opinions,"* 1'* Back found that in groups where members were 
highly attracted, there was more of an attempt made to influence the 
other members of the group than in groups where members were less 
attracted. Festinger and Gerard found members of highly attracted groups 
to change their opinions more, in accordance with others, than in less 
attractive groups. In the same study, the two experimenters found that 
"in each of the eight experimental conditions those who thought that the 
others held divergent opinions were less attracted to the group.u1^ 
A study similar to the present study was conducted by Newcomb at 
Bennington College for Women. Newcomb measured the changes in attitude 
of college students, from their freshman to senior year, in dealing with 
liberalism or conservatism about current events. Newcomb found that 
reference groups played a major role in the change of the student’s 
attitude. "As Newcomb stated, both the changed attitudes of the great 
majority and the strong resistance to change by a few can be explained 
in terms of the reference group concept. For the great majority who 
did change, the campus collectivity became their reference group. For 
those who resisted change, groups outside of the campus (family or 
friends) continued to be their reference groups. The college community 
^ Festinger, p. 
1 Festinger, p. 
131. 
123. 
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did not become a reference group for these individuals,"^ 
The present study states that a freshman follows the same pattern 
of action as the students who changed at Bennington, "For the majority 
of individuals, the college community was effective in providing a sense 
of status and achievement during the living present of their college 
years. Thus they ’were absorbed in college community affairs’ and 
’influenced by community expectations regarding codes, standards, 
etc,,’" However, seniors look to other groups as referents and act in 
the non-changing manner of the Bennington students, "For many individuals 
who did not change, the college life did not provide these anchorages. 
Their anchorages remained elsewhere, or they were groping as a result of 
a conflict between anchorages. Hence, they were ’indifferent to 
activities of student committees’ and ’resistant to community 
expectations. * 
^ C. Sherif and M. Sherif, An Outline of Social Psychology (New 
York: Harper and Brothers, 1956), p. 542. 
Sherif and Sherif, p. 543. 
Sherif and Sherif, p. 543. 
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CHAPTER III 
LITERATURE REVIEW 
In relating group influence to marketing, Francis S. Bourne proposes 
that three basic questions must initially be answered* Is the group's 
influence relevant in the particular situation? How do you identify 
these relevant reference groups? And finally, how do you communicate 
with them? Only after these questions have been answered can a marketer 
hope to reach these groups successfully, 
4 
Bourne believes reference groups can be used advantageously to reach 
the consumer, especially in the consumer decision-making situation, 
"Buying may be a completely individualistic activity or very much 
socially conditioned. Consumers are often influenced by what others buy, 
especially those persons with whom they compare themselves or use as 
Of) 
reference groups," "The conspicuousness of a product is perhaps the 
most general attribute bearing on its susceptibility to reference-group 
21 
influence," The commodity must be capable of being seen and identified 
by others, and secondly, it must be conspicuous in that it stands out and 
is noticed. In relation to the present study, clothing is a very con¬ 
spicuous commodity, for obvoiusly it is always in full view, and secondly, 
it does identify the individual or categorize him into some classification. 
So in this respect, according to Bourne, clothing should be a commodity 
highly susceptible to group influence, 
20 
Francis S, Bourne, "Group Influence in Marketing and Public Rela¬ 
tions," in Some Applications of Behavioral Research, ed, Rensis Likert 
and Samuel P, Hayes (New York: UNESCO Press, 1957), pp, 217-18, 
21 
Bourne, p, 218, 
In Bourne’s category of "product minus, brand plus" products, he 
states: "Perhaps the leading example in this field is clothing. There 
could hardly be a more socially visible product than this, but the fact 
that everyone in our society wears clothes takes the product out of the 
area of reference group influence. The type of clothing purchased is, 
however, very heavily influenced by reference groups, with each subculture 
in the population (teenagers, zoot-suiters, Ivy League Collegians, 
Western Collegians, workers, bankers, advertising men, etc.) setting its 
own standards and often prescribing within fairly narrow limits, what 
22 
those who feel related to these groups can wear." This notion is 
obviously the crux of the present study. 
Although group influence itself has been widely investigated in the 
social sciences, very little application has been employed in the field 
of marketing per se. The following will be a brief review of the most 
prevalent studies and the results obtained. 
Venkatesan, in a study designed to investigate the effect of 
23 
"conformity to group pressure in the consumer decision-making process, 
designed an Asch-type experiment. He believed group influence to be an 
important factor in the attention-directing stage of the purchase process. 
Venkatesan hypothesized that the absence of objective standards forced 
the individual to turn to other people for judgement and evaluation. 
2^ Bourne, p. 220. 
23 
M. Venkatesan, "Experimental Study of Consumer Behavior Conformity 
and Independence," in Consumer Behavior Contemporary Research in Action, 
ed. R, J, Holloway et al (Boston: Houghton Mifflin Co., 1971), p. 215. 
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A 
"To whom he turns depends upon the circumstances." Venkatesan felt 
that "many buying actions come from a desire to identify x^ith a member¬ 
ship or reference group,"25 and that the influence exerted by the group 
is informal and subtle, establishing only a frame of reference or a 
range of tolerable behavior. "The findings also imply that peer groups, 
friends, and acquaintances may be a major source of influence and 
information in the attention-directing stage of the buying process for 
major items."28 
The results of Venkatesan’s study confirmed the two hypotheses 
proposed, namely: "In a consumer decision-making situation x^here no 
objective standards are present, individuals x^ho are exposed to a group 
norm will tend to conform to that group norm. In a consumer decision¬ 
making situation where no objective standards are present, individuals 
who are exposed to a group norm, and are induced to comply, will show 
9 7 
less tendency to conform to the group judgment." 
James Stafford designed a study whose "main objective was to explore 
in as much detail as possible if and how a consumer's brand preference 
might be conditioned by intergroup communications and the perception of 
28 
brand preferences of fellow group members." Basically, Stafford x^anted 
24 
Venkatesan, p. 214. 
25 Venkatesan, p. 214. 
26 
Venkatesan, p. 219. 
27 Venkatesan, p. 215. 
28 James E. Stafford, "Effects of Group Influences on Consumer Brand 
Preferences," in Consumer Behavior Contemporary Research in Action, ed. 
R. J. Holloway et al (Boston: Houghton Mifflin Co., 1971), pp. 220-21. 
16 
to see if social group influence did exist in the purchasing behavior of 
its members. Stafford believed reference groups were sources of values, 
norms, and perspectives for their members, and influenced both their 
mode of behavior and their aspiration levels. These two kinds of 
influence have, in general, a great deal in common, "Both imply certain 
perceptions on the part of the individual, who attributes characteristics 
to the reference group which it may or may not actually have. Both 
29 
involve psychological rewards and punishment." 
Employing randomly generated groups, yet groups whose members knew 
one another, Stafford tested the effects of group influence on the 
purchase behavior of bread. Although the "different" brands of bread 
were identical, different groups became brand loyal to different breads 
they thought to be different brands. In his analysis of the results, 
Stafford found "that the informal groups had a definite influence on 
their members toward conformity behavior with respect to brands of bread 
preferred."J Stafford also found that although cohesiveness of the 
group, as an independent measure, did not account for brand loyalty 
(conformity in the brand of bread chosen), he did find that "cohesiveness 
appeared to have its most important function in providing an agreeable 
ii 31 
environment in which informal leaders could effectively operate," 
Robert E. Witt designed an experiment whose "primary purpose , 
was to explore the influence of small, informal social groups on the 
2^ Stafford, p* 222. 
^ Stafford, p. 232. 
^ Stafford, p. 229. 
• • 
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brand choice behavior of their members. Two determinants of group 
influence were involved in the study: (1) group cohesiveness and (2) 
the group member’s knowledge of the behavior of other group members."33 
He used the following criteria as factors upon which to select products 
whose brand choices would differ in their susceptibility to group 
influence: (1) conspicuousness of product, (2) use of product connoting 
a "user-image," (3) declaration of personal taste in purchase or use, 
(4) physical differences among brands of products, and (5) anticipated 
satisfaction from using product. Witt discovered correlations between 
both group cohesiveness and similarity of brand choice, and knowledge of 
member brand choice and similarity of brand choice of the individual. 
The second finding Witt proposes is in accordance with the referent- 
individual concept, and confirms his hypothesis that "similarity of brand 
choice within a group is related to the knowledge of group members of the 
33 
brand choices of other group members." 
Victor Cook, in a study designed to test the effectiveness of the 
group decision process, found significant attitude change among indi- 
3 A 
viduals working in a homogeneous group with a group decision task. 
Arch Woodside, in a study designed to examine how group influence 
affects the consumer’s decisions among brand and purchase alternatives, 
found that "group influence increases the consumer’s willingness to make 
32 Robert E. Witt, "Informal Social Croup Influence on Consumer 
Brand Choice," Journal of Marketing Research, 7 (November 1969), 473. 
33 Witt, p, 473. 
3* Victor J. Cook, "Croup Decision, Social Comparison, and Persua¬ 
sion in Changing Attitudes," Journal of Advertising Research, 17 (March 
1967), 31-37. 
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risky purchase and brand decisions,"35 and "consumers are more willing 
to take risky purchase and brand courses of actions that are low in 
expressive-conspicuous values compared to actions high in these values."* * 3^ 
Woodside further discovered that "this increased willingness to make 
risky purchase and brand decisions is both a group and an individual 
37 
phenomenon, i.e., risky decisions by group members." 
Finally, in a classic study done by William H. Whyte, Jr., Whyte 
found word-of-mouth among group members to be a powerful communication 
network. In his study of air conditioner ownership in Philadelphia, 
Whyte concluded that the neighborhood group had a powerful effect on the 
consumption pattern of the individual. It was the group that decided 
when a luxury became a necessity; it was the group that the consumer 
turned to for information about the products; and due to this, these 
referents became more influential in deciding what a person purchased 
and when. 
In conclusion, the present study is based upon Leon Festinger's 
theory of social comparison, the idea that individuals choose groups 
whose opinions and abilities are similar to theirs with which to compare 
their own opinions and abilities. When too much divergency exists, the 
individual no longer uses the group for comparison purposes, but rather 
looks for another group. Bourne has suggested clothing is a highly 
conspicuous commodity and should be heavily influenced by reference groups. 
35 
Arch G. Woodside, "An Experimental Study of Group Influence on 
Consumer Behavior," Diss. Pennsylvania State University 1968, p. 6. 
3^ Woodside, p. 6. 
3^ Woodside, p. 6. 
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Finally, research involving brand and product choices of group members 
has shown groups do exert an influence on the purchase decisions of 
their members. 
As for application to other groups—for example, the new employee 
entering a new company—consistency of carry-over effects from the 
college universe subjects does seem plausible. Richard Crutchfield, in 
a study entitled "Conformity and Character," devised an Asch-type exper¬ 
iment and administered it to a sample of businessmen and to a sample of 
college students, Crutchfield found that "the male students on the 
average exhibit just about the same level of conformity as do the adult 
men. The female students, on the other hand, exhibit significantly 
higher amounts of conformity than the male groups." Therefore, results 
derived from the student population should be applicable to the larger 
population of which it is a subset. 
38 Richard Crutchfield, "Conformity and Character," The American 
Psychologist. 10 (1955), 196. 
20 
CHAPTER IV 
RESEARCH METHODOLOGY 
Preliminary Stage 
As a preliminary stage, prior to the actual run of the study, 
representative samples of each of the four academic years were informally 
interviewed, during class time, for a period of ten to fifteen minutes. 
The investigator informed the students he was a graduate student in the 
School of Business, was in the process of running a study, and would they 
mind if he asked them a few questions. The questions were as follows: 
1. What types of clothes do you wear? 
2. What types of activities do you engage in? 
3* For the activities you have just mentioned, what types of clothes 
would you wear while engaged in that activity? 
4, Do you feel there is a typical style of dress that designates a 
college student, i.e,, stereotype mode of attire? 
5. How hard, or easy, do you feel it would be to get four friends, 
who all know one another, together at one time to be run in a 
study? 
Due to the known restrictions of student accessibility and instructor 
cooperation, it was possible to interview only one sample from each aca¬ 
demic year, with only the male responses being recorded. 
The reasons for this initial investigation were five fold: 
1. Not to bias the selection of items of clothes or activities with 
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the investigator's personal tastes. 
2. The answers obtained were more valid due to the fact they cane 
fron the student population. 
3. It was a valid method of obtaining a list of clothes and acti¬ 
vities that were relevant to each academic year, allowing the 
final selection and compilation of clothes and activities to be 
representative of each academic year. 
4. To employ in the actual study the terminology used by students 
to describe the different items of apparel. For example, do 
students call dungarees jeans, Levis, or simply dungarees? 
5. Finally, to see how difficult it would be to acquire subjects 
for the actual study. 
The classes interviewed included a freshman Rhetoric class, a 
sophomore English class, a junior Marketing Management class, and a 
senior Marketing Decision Making class. The final selection of clothing 
items and activities employed in the actual study were predominantly 
based on the responses acquired from the four classes interviewed• 
Selection of Subjects 
Unlike most research studies employing college students as subjects, 
the present study's format did not afford the luxury of interviewing 
subjects during class time with a simple questionnaire. Due to the fact 
group influence was being investigated, it was necessary to have the 
group as an entire entity during the testing session. This restriction 
somewhat hampered the available subject population, and hence, the 
selection of subjects. 
To acquire a representative population of each of the four academic 
years, the investigator canvassed the individual dormitories of the 
University of Massachusetts, Amherst, Massachusetts, during the fall 
semester of 1972. Dorms selected were representative of the major 
subdivisions of the living facilities of the campus; all major subdivi¬ 
sions were represented in the subject selection. 
The selection procedure involved walking up and down the corridors 
of the individual dormitories, stopping only male students indiscrimi¬ 
nately, and asking them in what academic year they were presently. Upon 
receipt of this information, the investigator introduced himself, informed 
the student he was a graduate student in the School of Business, and 
working on a Masters thesis dealing with college students and their 
opinions toward different items of clothing. The student was then asked 
if he would be willing to participate in the study, and if he responded 
affirmatively, was informed as to what was required on his behalf. 
The student was requested to choose four other people—a total group 
size of five—according to the following five restrictions: 
1. Persons selected must be acquaintances of yours* 
2. You must have interaction with each of them, i.e., hang around 
together, do things together. 
3. Each person must be in the same academic year as you. 
4. They must all be males. 
5. Finally, they must all be acquaintances of one another. 
These restrictions are similar to those employed by Robert C. Witt in 
his previously cited study entitled "Informal Social Group Influence on 
Consumer Brand Choice." There were no restrictions placed on choosinp 
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oniy people from the same dorm, i«e,, place of residence was not 
restricted. If the student agreed to participate, he was given one week 
to line up the other four students and was contacted one week later to 
finalize a time to be run in the study. To alleviate the problem of 
overlapping of groups, no academic year was sampled more than once from 
one dormitory, for subjects were not allowed to be members of more than 
one group. 
The preceding procedure of dormitory usage was restricted to the 
selection of the freshman, sophomore, and junior groups onlv. Seniors, 
predominantly residing off campus, were chosen in a slightly different 
manner. This time the investigator canvassed the entire campus grounds, 
stopping people and asking them in what academic year thev were. If thev 
were seniors, they were given the same preliminaries and instructions as 
the three other classes. 
The final subject population totalled eighty undergraduate students 
from the University of Massachusetts, Amherst, Massachusetts, subdivided 
among sixteen groups. Each academic year consisted of five persons per 
group, four groups per academic year, for a subdivision of twenty students 
per academic year. 
Testing Environment 
Due to the major restriction of assembling five people at one 
convenient time, it was necessary for the investigator to go to the sub¬ 
jects rather than having the subjects come to him. Once a time had been 
prearranged, the investigator, in the case of the freshmen, sophomores, 
and juniors, went to their respective dorms, running the experiment either 
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in the dorm’s lounge area or in the subject's own room. In the case of 
the seniors, the experiment was run in their respective apartments. 
The number of groups run in the experiment at any one time varied 
from five to one, with a run of one group occurring a greater percentage 
of the time (60 per cent). During the experiment the subjects were 
instructed to sit together as a group in a face-to-face situation. During 
the experiment only the subjects and the investigator were present. The 
investigator sat on the periphery of the group, alienating himself from 
the group as much as possible. 
Group interaction and communication were allowed during the ques¬ 
tionnaire phase of the experiment. It was felt that interaction would 
make the subjects more cognizant of the group structure and prepare them 
for the fourth part of the experiment, the measure of group cohesion. 
Testing Instrument 
The testing instrument was comprised of four distinct sections, 
further delineated by three major subdivisions. Parts one and two employed 
the deterministic model for categorical data, specifically constructing 
their organization around the response method of design, "In the response 
method approach, the task set for the subject is to respond to the stim¬ 
ulus on the basis of the position of the stimulus in relationship to the 
subject’s own position with respect to the attitude. The subject's own 
„iq 
attitude, feeling or ability is an important factor in his response. 
Part three consisted of several questions, general data category, designed 
™ Warren S, Torgenson, Theory and Methods of Scaling (New York: 
John Wiley and Sons, Inc,, 1953), p, 48, 
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to measure dimensions of social comparison to see how homogeneous or 
heterogeneous the groups were. Part four employed a measure of group 
cohesion based on the design of a projective impressions technique. 
Part one. Part one of the questionnaire was designed to measure the 
subjects* opinions concerning fourteen items of clothing. Employing a 
Likert scale for ordinal ranking of opinions, the subjects were asked to 
state their intensity of response by utilizing the following scheme: 
(5) "Strongly Agree," (4) "Agree," (3) "Don*t Know," (2) "Disagree," and 
(1) "Stongly Disagree." Using the above response scheme, the subjects 
were to rate the items of clothing across eight descriptive pairs of 
adjectives. A copy of part one is presented in the Appendix. 
The fourteen items of clothing (comprising 140 questions) included 
dungarees, corduroy pants, dress slacks, sport shirt, dress shirt, T-shirt, 
dress shoes, leather boots, informal footwear, tie, sport coat, suit, 
outer coat (excluding military-type coats), and military style outer coat. 
Each item of clothing's questions, as shown in the Appendix, followed the 
same exact format. 
The decision to place (3) "Don't Know"—the neutral response—outside 
the adjectives was deemed an appropriate measure to force the subjects to 
make a choice before relinquishing to the category of "Don't Know," It 
was believed that placing the nuetral response alongside the other four 
responses would result in a greater percentage of choices for this neutral 
response category, thus reducing the amount of valid opinions generated. 
Part two. The purpose of part two of the questionnaire was designed 
to measure the subjects' opinions dealing explicitly with the wearing of 
different outfits of clothing to different activities. The subjects were 
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shown four different color slides, one at a time, of the same person, 
presenting the person in a different outfit in each picture. The slides, 
specially prepared by the investigator, ranged from very sloppy to very 
dressy attire. The subject's task was to answer the questions with regard 
to the different outfits of clothes depicted in the pictures. Questions 
unrelated to the activities mentioned yet related to the outfits of 
clothing were also asked in an attempt to measure the group's influence 
on the subject's responses. The same Likert scale as described in part 
one was employed. A copy of part two is presented in the Appendix. 
Slide No. 1 presented the model dressed in dungaree bell-bottoms, 
leather boots, a T-shirt, and a dungaree jacket. Slide No. 2 presented 
him dressed in dungaree bell—bottoms, leather boots, a sport shirt, and a 
dungaree jacket. In slide No. 3 he wore dress slacks, dress shoes, a 
sport shirt, and a sweater. Finally, in slide No, 4 he was attired in 
dress slacks, dress shoes, a dress shirt, tie, and a sport coat. 
There was a total of sixty questions in part two. Therefore, 
combining parts one and two, there was a total of two hundred questions 
(variables) under investigation for which opinions were generated. 
Part three. Part three of the questionnaire was designed to measure 
the homogeneity or heterogeneity of the groups across ten dimensions of 
social comparison. The dimensions were similar to those employed by 
Victor C. Cook in his previously cited study entitled "Group Decision, 
Social Comparison, and Persuasion in Changing Attitudes." The use of 
social comparison dimensions was deemed appropriate, particularly since 
the main assumptions underlying the hypothesis deal x^ith Leon Festinger's 
theory of social comparison. A copy of part three is presented in 
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the Appendix, 
Part four. The last part of the questionnaire was designed to 
measure group cohesion, employing the measuring device originated by 
Lester M. Libo, termed the Group-Picture-Impressions (G-P-I) Projective 
Technique. A measure of group cohesion was believed necessary due to 
the fact the study dealt with the effect of the group*s influence on the 
subject*s responses. As such, it was appropriate to see if group cohesion 
might be an important variable. "The term cohesiveness denotes the 
group’s attraction for its members, the resultant forces acting on all 
the members to remain members of the group. At the individual level, the 
resultant of forces acting on each member to remain in the group is termed 
. „40 
attraction-to-group. 
"The Group-Picture-Impressions (G-P-I) is a projective technique, 
designed specifically to measure an individual*s attraction to the group 
in which he is sitting at the time of the test administration. Each 
subject is given a booklet, in which appear three pictures, about which 
short stories are to be written on the answer sheet provided opposite 
each picture. The entire procedure takes 20 minutes, 5 minutes per story 
and 5 minutes for distribution and post-administration written comments 
for the purpose of determining whether or not the subject was aware of 
the true purpose of the task,"^ 
"The total score is derived from coding the stories according to a 
scheme which assigns a +1 to everv mention of the positive attributes of 
Zf0 Lester M Libo, Measuring Group Cohesiveness (Ann Arbor: Univer¬ 
sity of Michigan Press, 1953), p. 2. 
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Libo, p. 26. 
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group membership, every mention of a desire to join a group, and every 
mention of locomotion toward a group; a -1 is assigned to every mention 
of the negative counterparts of the above. The total score consists of 
the algebraic sum of all the plus and minus values assigned to the three 
stories. 
A high score would then indicate a high degree of attraction- 
to-group, and a low score would indicate a low degree of 
attraction, the absence of attraction, or the presence of 
repulsion. 
Six coding schemes were formulated, as follows: 
A: Locomotion, physical or psychological, toward or away 
from one or more other individuals or a group. 
D: Desire to locomote, as above. 
S: Satisfaction, actual or expected, gained or lost, 
group-caused or because of group membership. 
0: Satisfaction, actual or expected, gained or lost 
because person is out of a group, not group-caused. 
B: Barrier to locomotion, actual or expected, not group- 
caused; coded only in stories which make the desire 
to locomote explicit. (The perception of a barrier 
implies the existence of a force toward the object.) 
BO: Barrier, as above, overcome. 
... The end result of coding and scoring is one total 
score, without reference to its sources, an expression of the 
resultant force to remain in the group. 
It can now be seen that attraction-to-group was viewed as 
a presonally meaningful individual-group relationship which, 
when present, is "projected" as such in a subject's stories. 
The individual "main character" is presumed to be the figure 
with whom the subject is identifying; the psychological group 
42 
Libo, p. 26. 
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Libo, p. 60. 
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is presumed to be the group in which the subject is sitting at 
the time of the test administration. . , , The quality of the 
individual—group relationship in the story, as expressed bv 
the plus and minus values, is presumed to be a direct reflec¬ 
tion of the subject's strength of attraction to the group. 
The score for each story is the algebraic sum of all the 
plus and minus values assigned to it. (Examples: -7, -2, 0, 
■**!» +8.) The total score is the algebraic sum of scores 
obtained on the three stories. Each subject's G-P-I results, 
however, are reported in two parts: (a) the total algebraic 
sum as explained above, and (b) the number of stories with a 
score (0, 1, 2, or 3). A story is considered to have a score 
if it receives at least one value other than a zero, even if 
the algebraic sum for the story is zero. The number of 
stories with a score is seen as a method of determining the 
importance of the group to the individual, regardless of the 
positive or negative valence of the group for him. For example, 
a group may assume importance in a person's life, but mainly 
because the group is a serious frustrator of the individual's 
needs—this should be expressed in a high number of stories 
with a score (2 or 3) but a low or negative score. Another 
consequence of low attration-to-group would be in the subject's 
withdrawing from the situation—this should be expressed in a 
low number of stories with a score (0 or 1). A high degree of 
attraction—to-group should be expressed in both a high number 
of stories with a score and a high total score. Thus, it is 
felt that low attraction-to-group can be expressed in two wavs— 
(a) involvement but with negative attitude, or (b) withdrawal. 
High attraction-to-group can be expressed in only one way- 
involvement with positive attitude, 
The reliability of the scoring was found to have an intercoder cor¬ 
relation coefficient of between 94 and 97 per cent for two judges judging 
the same stories. A copy of part four is presented in the Appendix. 
Procedure 
The entire group consisting of the five members was assembled at one 
time, with the members of the group sitting in a circular position 
fostering the effects of face-to-face interaction. The subjects were 
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given as much time as needed to complete parts one, two, and three of the 
questionnaire. Part four, however, restricted the picture writing task 
to twenty minutes. The total amount of time to administer the complete 
questionnaire did not vary significantly from a maximum time interval of 
forty minutes. The investigator, as stated previously, sat on the peri¬ 
phery of the group, alienating himself from the group's function as much 
as possible. 
Statistical Measures 
The study under investigation postulates that there exists a rela¬ 
tionship between the subjects’ response (opinions generated by the 
various questions in parts one and two of the questionnaire) and their 
current academic year. It was further postulated that these results were 
modified by group influence. Therefore, it might be hypothesized that a 
correlation exists between academic year and the strength of the opinion_ 
ranging from (5) "Strongly Agree" to (1) "Strongly Disagree"—for each of 
the questions. Specifically stated, there should be a rank-order cor¬ 
relation between current academic year and the value of the opinion 
assigned to each of the questions. 
For example, for some of the questions, as the value of academic 
year increases from (1) freshman to (4) senior, there should be a positive 
rank-order correlation between academic year and the number of responses 
for value (5) "Strongly Agree." In other instances, however, a negative 
rank-order correlation would be existent, correlating academic vear with 
the number of responses for (1) "Strongly Disagree." As such, academic 
year would be value X and the responses to each question would be value Y, 
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with a rank—order correlation coefficient being constructed for each 
question separately. 
The Kendall rank correlation coefficient, tau, was employed to 
rank-order academic year (variable X) with response to questions 
(variable Y). "If at least ordinal measurement of both X and Y variables 
has been achieved, so that every subject can be assigned a rank on both 
X and Y, then tau will give a measure of the degree of association or 
correlation between the two sets of ranks."^5 The data was then analyzed 
to see if any statistical significance existed between the two variables. 
4 
A cutoff point of .10 was used to designate the level of significance 
accepted. 
The second statistical measure, employed for parts one and two, 
consisted of computing a variance score for each of the two hundred 
questions for each of the sixteen groups. The procedure involved the 
following steps: 
1. For each group, separately, the five responses to the same ques¬ 
tion were summed and divided by five to obtain the mean score. 
2. The mean was then subtracted from each raw score, and this 
quantity squared. 
3. The five squared deviations were summed to obtain a variance 
score for the question. 
This procedure was followed for each of the two hundred questions 
for each of the sixteen groups. The variance scores were then analyzed 
by employing the Kendall rank correlation coefficient to see if any 
^ Sidney Siegal, Nonparametric Statistics for the Behavioral 
Sciences (New York: McGraw-Hill, 1956), pp, 214-15. 
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statistical significance existed between academic year and the amount of 
variance produced for each question. A cutoff point of .10 was used to 
designate the level of significance accepted. 
Missing observations for questions unanswered were not employed in 
the computation of any of the Kendall tau values or for any variance 
scores. Only responses generated were used to compute the tests of 
significance• 
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CHAPTER V 
RESULTS 
Before delving into the results of the actual study, a few words 
should be said in reference to the preliminary interviews. When ques¬ 
tioned whether or not they felt a stereotype mode of attire existed for 
college students, freshmen unanimously agreed there was an "unofficial,” 
"official" style of dress. When the investigator questioned them about 
a shirt and tie, for example, the freshmen thought it would be truly odd 
4 
to wear such attire to class. 
Sophomores believed the style of dress termed "casual" denoted the 
dressing behavior of college students. Some juniors agreed the stereo¬ 
type existed, while others felt it did not. Finally, and in the 
hypothesized direction, seniors believed the stereotype was changing 
from a sloppy look to a much cleaner and neater appearance. One senior 
remarked that dress slacks were sometimes cheaper to buy than dungarees. 
One other interesting pre-study finding was in response to the 
question: "For the activities you have just mentioned, what types of 
clothes would you wear while engaged in that activity?" Freshmen commented 
they would wear the same style of clothes to any activity, be it a fine 
arts activity or the movies. They felt there was very little difference 
in their attire for different activities. For example, one freshman 
remarked that he wore dungarees every day, and that once when he went to 
a fine arts activity, although he put on a knit dress shirt, he still 
wore his dungarees. 
Sophomores also felt little differentiation existed in their dress 
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for different activities. Juniors and seniors, however, did comment that 
the particular activity might dictate some restrictions, i.e., many times 
their style of dress was situation dependent. One senior, for example, 
remarked that if it were a nice place, i.e., restaurant, he would get 
dressed up. 
Finally, all classes believed it would be very easy to gather five 
friends, assembled at one time, to participate in a study. However, when 
the time came to select the subjects, this belief was in sharp contrast 
to what actually took place. This will be discussed later. 
The following presentation of results is divided into five major 
subdivisions. Section one presents the results pertaining to the subjects’ 
opinions regarding the fourteen items of clothing. Section two relates 
the results dealing with the subjects’ opinions concerning the various 
activities and the suitability of different modes of attire. Section 
three presents the results of the significant variance scores for both 
clothes and activities, while section four presents the results of the 
social comparison dimension questions. Finally, section five presents 
the findings of the Group-Picture-Impressions technique for measuring the 
attraction/cohesion of the various groups. 
Section One 
For purposes of presentation, the fourteen items of clothing have 
been subdivided into three categories. Category one, termed "sloppy" 
clothes, consists of dungarees, T-shirt, leather boots, and military style 
outer coat. Category two, termed "casual" clothes, consists of corduroy 
pants, sport shirt, informal footwear, and regular style outer coat. 
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Category three, termed "dress” clothes, consists of dress slacks, dress 
shirt, dress shoes, tie, sport coat, and suit. The findings for each 
category will be presented separately. 
Category one. The following tables represent the actual percentages 
stated by the respective classes with regard to the articles of clothing 
and the eight adjectives. The figures reported in the body of the 
results section, however, represent the average rating, by all twenty 
members of each academic year, assigned to each adjective on the five 
point scale, i.e., (5) "Stongly Agree" to (1) "Strongly Disagree." 
Significant differences between classes concerning dungarees were 
found for the responses to WEAR DUNGAREES and NUMBER OF DAYS IN TIIE WEEK 
WORN. Significant differences were also found for the specific adjectives 
stylish, practical, and easy to maintain. Results pertaining to DUNGAREES 
are presented in Tables 1 through 3. 
More sophomores and seniors (83.3% freshmen, 100% sophomores, 94*6% 
juniors, and 100% seniors) responded affirmatively to wearing dungarees. 
However, seniors reported wearing dungarees fewer number of days in the 
week. The average number of days in the week dungarees were worn by the 
respective classes was: 5.41 days freshmen, 6.05 days sophomores, 5.50 
days juniors, and 4,95 days seniors. Slightly less than half (45 per cent) 
of the seniors stated they wore dungarees either four or five days a week. 
With regard to style, fewer juniors and seniors felt dungarees were 
stylish. Freshmen rated DUNGAREES-STYLISH 3.90, sophomores 4.20, while 
juniors and seniors, respectively, rated DUNGAREES-STYLISH 3.50 and 3.70. 
Regarding practicality, both juniors and seniors agreed less intensely 
than the other two classes that dungarees were practical. The ratings 
36 
for DUNGAREES—'PRACTICAL for the four classes (freshmen to seniors 
inclusive) were 4,90, 4,95, 4,85, and 4,60 respectively. As shown above, 
the strength of the opinions generated by the juniors and seniors was 
less than that of the opinions generated by the freshmen and sophomores. 
The final significant finding relates to dungarees and the attribute 
ease of maintenance. Seniors agreed less intensely that dungarees were 
easy to maintain. The ratings for DUNGAREES-EASY TO MAINTAIN (freshmen 
to seniors inclusive) were 4.80, 4,95, 4.90, and 4.55 respectively. Five 
per cent of the seniors even disagreed dungarees were easy to maintain. 
Significant differences between classes were not found for the 
adjectives acceptable, casual, comfortable, essential, or popular. The 
four classes held similar opinions regarding these aspects of dungarees, 
as can be seen by viewing Table 3. All classes felt dungarees were 
acceptable (ratings of 4,45 freshmen, 4.90 sophomores, 4.85 juniors, 4,70 
seniors); casual (ratings of 4,85 freshmen, 4,90 sophomores, 4,70 juniors, 
4.85 seniors); comfortable (ratings of 4,60 freshmen, 4.90 sophomores, 
4,90 juniors, 4.90 seniors); and popular (ratings of 4,85 freshmen, 4,85 
sophomores, 4.85 juniors, 4.75 seniors). None of the classes, however, 
felt strongly that dungarees were essential, for the ratings were: 3.35 
freshmen, 3.35 sophomores, 3.40 juniors, and 3.70 seniors. 
Significant differences between classes for the item T-shirt were 
found for the responses to WEAR T-SHIRT and the adjectives acceptable, 
practical, and popular. Results for T-SHIRT are presented in Tables 4 
through 6. 
More juniors and seniors responded affirmatively to wearing T-shirts, 
although fewer seniors believed T-shirts to be acceptable or practical, 
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while fewer juniors and seniors felt T-shirts were popular. For 
T-SHIRTS—ACCEPTABLE, the ratings (freshmen to seniors inclusive) were, 
respectively, 4,25, 4,55, 4,45, and 4,05, Ten per cent of the freshmen 
and 20 per cent of the seniors disagreed that T-shirts were acceptable. 
Regarding practicality, seniors agreed less intensely that T-shirts were 
practical (ratings of 4,60 freshmen, 4.50 sophomores, 4,80 juniors, 4,30 
seniors). Seniors also felt T-shirts to be less popular than any of the 
other three classes (ratings of 4.55 freshmen, 4.50 sophomores, 4.75 
juniors, 3.95 seniors). Significant differences between classes were not 
4 
found for the responses to NUMBER OF DAYS IN THE WEEK WORN, nor for the 
adjectives stylish, casual, comfortable, essential, or easv to maintain. 
Number of days appeared fairly homogeneous for all classes, with the 
average number of days in the week T-shirts were worn by the respective 
classes reported as: 3,50 days freshmen, 4,46 days sophomores, 3.76 days 
juniors, and 4,12 days seniors. More sophomores and juniors rated 
T-shirts as stylish: 3.30 rating by sophomores, 3,20 by juniors, 2,75 by 
freshmen, and 2,50 rating by seniors. All of the classes agreed T-shirts 
were casual (ratings of 4.70 freshmen, 4.65 sophomores, 4.65 juniors, 4,70 
seniors); comfortable (ratings of 4.95 freshmen, 4.55 sophomores, 4.75 
juniors, 4.75 seniors); and easv to maintain (ratings of 4,85 freshmen, 
4.75 sophomores, 4.80 juniors, 4.75 seniors). The ratings for T-SHIRTS- 
ESSENTIAL (freshmen to seniors inclusive) were 3.05, 2.85, 3.50, and 3.15 
respectively. 
Leather boots were found to be significantly differentiated between 
classes, for the responses to WEAR LEATHER BOOTS, NUMBER OF DAYS IN THE 
WEEK WORN, and for the adjective acceptable. Results pertaining to 
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LEATHER BOOTS are presented in Tables 7 through 9. 
As the results in Table 7 show, more seniors reported wearing 
leather boots (58.8% freshmen, 61.1% sophomores, 50% juniors, and 84.2% 
seniors). However, when comparing NUMBER OF DAYS IN THE WEEK WORN for 
the time period of either five, six, or seven days, more sophomores were 
found to wear leather boots. The average number of days in the week 
leather boots were worn was reported as: 3.00 days freshmen, 5.42 days 
sophomores, 3.13 days juniors, and 4.41 days seniors. Finally, seniors 
agreed more intensely that leather boots were acceptable. This can be 
seen in the ratings generated by the respective classes: 4.25 freshmen, 
4.55 sophomores, 4.55 juniors, and 4.70 seniors. 
Significant differences between classes were not found for the 
adjectives stylish, casual, comfortable, essential, practical, easy to 
maintain, or popular. Seniors felt leather boots were very stylish 
(rating of 4.45), very casual (rating of 4,50), very comfortable (rating 
of 4.05), not that essential (rating of 2.75), very practical (rating of 
3.90), fairly easy to maintain (rating of 3.55), and very popular (rating 
of 4,55). Responses for freshmen, sophomores, and juniors were respec¬ 
tively: stvlish (ratings of 4.00, 4.40, 3.95); casual (ratings of 3.80, 
4,35, 3.55); comfortable (ratings of 3.25 4.30, 3.60); essential (ratines 
of 2.75, 3.05, 2.45); practical (ratings of 3.85, 4.40, 3.65); easy to 
maintain (ratings of 3.35, 4.15, 3.40); and popular (ratings of 4,55, 4.70, 
4,20), Clearly, leather boots were highly favored by sophomores and 
seniors. 
Significant differences between classes concerning military style 
outer coat were found for the responses to WEAR MILITARY STYLE OUTER COAT 
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and NUMBER OF DAYS IN THE WEEK WORN. Significant differences were also 
found for the specific adjectives acceptable, practical, and popular. 
Results pertaining to MILITARY STYLE OUTER COAT are presented in Tables 
10 through 12. 
More seniors reported wearing a military style outer coat than any 
other class, with 20% of the freshmen, 11.1% of the sophomores, 23.5% 
of the juniors, and 78.9% of the seniors responding affirmatively. 
Although the responses to NUMBER OF DAYS IN THE WEEK WORN were found to 
be significant, their significance must be questionable due to the large 
number of missing observations (53). 
More seniors felt the military style of coat to be acceptable (rating 
of 4.65) and practical (rating of 4,35). More juniors and seniors felt 
the military style of coat to be popular (ratings of 4.50 and 4,35 
respectively). Results for the freshmen, sophomores, and juniors were 
respectively: acceptable (ratings of 3.85, 4.00, 4.20); practical 
(ratings of 4.00, 3.85, 3.95); and popular (ratings of 4.10 and 4,05 for 
freshmen and sophomores respectively). 
Significant differences between classes were not found for the 
adjectives stylish, casual, comfortable, essential, or easy to maintain. 
More sophomores and seniors rated this style of coat as stylish (ratings 
of 3.30 and 3.50 respectively). Fewer freshmen and juniors, however, felt 
as strong (ratings of 3.00 and 2.80 respectively). All classes rated the 
item very casual (ratings of 4.30 freshmen, 4,10 sophonores, 4.35 juniors, 
4.45 seniors) and very easy to maintain (ratings of 4.40 freshmen, 4.20 
sophomores, 4.45 juniors, 4.40 seniors). The responses for the adjective 
comfortable varied from a low of 4.05 for the sophomores, to a high of 
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4.40 for the seniors. Finally, military style coats were not found to 
be rated very essential (ratings of 2.60 freshmen, 2.45 sophomores, 2.25 
juniors, 2,80 seniors). 
In summary, the category of ’’sloppy" clothes was found to be viewed 
as very casual, comfortable, and not that essential by all classes. 
Significantly more seniors wore dungarees, yet fewer juniors and seniors 
wore them six or seven days a week. Significantly fewer juniors and 
seniors agreed as intensely that dungarees were practical, while more 
seniors felt dungarees were harder to maintain. Significantly more 
seniors wore T-shirts, yet rated them less acceptable and practical, while 
fewer juniors and seniors felt T-shirts were popular. Significantly more 
seniors were found to wear leather boots and rate them acceptable. 
Finally, significantly more seniors were found to wear a military style 
outer coat, rated it more acceptable and practical, while more juniors 
and seniors believed the style of coat to be popular. 
TABLE 1* 
WEAR DUNCAREES 
YES o
 
FRESHMAN (2) 83.3 16.7 
SOPHOMORE (1) 100.0 0.0 
JUNIOR (2) 94.4 5.6 
SENIOR (0) 100.0 0.0 
LEVEL OF SIONIFICANCE: .0822 
For each of the fourteen iters of clothing a similar table is 
constructed. The table is read as follows: The numbers in each cell 
represent the percentages of each class that either responded YES or 
NO to wearing the specific item. The numbers in parentheses following 
the designated academic year represent the number of missing observa¬ 
tions for that particular year. Finally, the level of significance for 
the Kendall rank correlation coefficient, tau, is presented beneath 
each table. 
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TABLE 2* 
NUMBER OF DAYS IN THE WEEK DUNGAREES WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (3) N/M 0.0 29.4 5.9 5.9 11.8 47.1 
SOPHOMORE (1) N/M 0.0 5.3 10.5 10.5 21.1 52.6 
JUNIOR (2) N/M 5.6 16.7 0.0 16.7 22.2 38.9 
SENIOR (0) N/M 10.0 5.0 30.0 15.0 15.0 25.0 
LEVEL OF SIGNIFICANCE: .0380 
* 
For each of the fourteen iters of clothing a similar table is 
constructed. The table is read as follows: The numbers in each cell 
represent the percentages of each class that wear the specific item the 
number of days indicated. The symbol "N/M" denotes non-mention of that 
number of days by any class. The numbers in parentheses following the 
designated academic year represent the number of missing observations 
for that particular year. Finally, the level of significance for the 
Kendall rank correlation coefficient, tau, is presented beneath each 
table. 
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TABLE 3* 
DUNGAREES 
DUNGAREES 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 60 35 0 0 5 90 10 0 0 0 85 15 0 0 0 70 30 0 0 0 
STYLISH 
(.0858) 
30 50 0 20 0 45 45 0 5 5 10 60 0 30 0 30 45 0 15 10 
CASUAL 85 15 0 0 0 90 10 0 0 0 70 30 0 0 0 85 15 0 0 0 
COMFORTABLE 80 10 0 10 0 90 10 0 0 0 90 10 0 0 0 90 10 0 0 0 
ESSENTIAL 20 45 0 20 15 20 40 5 25 10 20 45 0 25 10 35 35 0 25 5 
PRACTICAL 
(.0392) 
90 10 0 0 0 95 5 0 0 0 85 15 0 0 0 70 25 0 5 0 
EASY TO 
MAINTAIN 
(.1013) 
80 20 0 0 0 95 5 0 0 0 90 10 0 0 0 65 30 0 5 0 
POPULAR 85 15 0 0 0 85 15 0 0 0 85 15 0 0 0 85 10 0 
c r. 
* 
See following page for coding scheme 
For each of the fourteen items of clothing a similar table is 
constructed. The table is read as follows: The first column represents 
the eight adjectives for which opinions were generated. The numbers in 
parentheses (where applicable) represent the level of significance for 
the Kendall rank correlation coefficient, tau. "SA" denotes strenrlv 
a^ree; "A" denotes agree; "DK" denotes don't k 
and 'SD" denotes 
know: ltn» 
m strongly disagree. The number _ _ 
the percentage of each class responding in that manner. 
D ' denotes disagree: 
each cell represents 
TABLE 4 
WEAR T-SHIRT 
YES NO 
FRESHMAN (3) 70.6 29.4 
SOPHOMORE (3) 64.7 35.3 
JUNIOR (2) 88.9 11.1 
SENIOR (1) 89.5 10.5 
LEVEL OF SIGNIFICANCE: .0061 
TABLE 5 
NUMBER OF DAYS IN THE WEEK T-SHIRT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
« 
FRESHMAN (6) 7.1 28.6 21.4 14.3 14.3 7.1 7.1 
SOPHOMORE (7) 7.7 23.1 7.7 7.7 15.4 7.7 30.8 
JUNIOR (3) 5.9 11.8 29.4 29.4 5.9 11.8 5.9 
SENIOR (3) 17.6 5.9 17.6 17.6 11.8 5.9 23.5 
LEVEL OF SIGNIFICANCE .2439 
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TABLE 6 
T-SHIRT 
T-SHIRT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0936) 
65 20 0 5 10 55 45 0 0 0 65 25 0 10 0 45 35 0 20 0 
STYLISH 20 10 5 55 10 30 25 0 35 10 15 45 0 25 15 5 25 0 55 15 
CASUAL 80 15 0 5 0 75 20 0 5 0 90 0 0 5 5 70 30 0 0 0 
COMFORTABLE 95 5 0 0 0 65 30 0 5 0 90 5 0 0 5 75 25 0 0 0 
ESSENTIAL 25 25 0 30 20 20 20 5 35 20 30 35 0 25 10 20 30 0 45 5 
PRACTICAL 
(.1034) 
70 25 0 5 0 65 30 0 0 5 80 20 0 0 0 50 40 0 10 0 
EASY TO 
MAINTAIN 85 15 0 0 0 75 25 0 0 0 90 5 0 5 0 75 25 0 0 0 
POPULAR 
(.0450) 
55 45 0 0 0 50 50 0 0 0 80 5 0 15 0 30 55 0 10 5 
TABLE 7 
WEAR LEATHER BOOTS 
YES NO 
FRESHMAN (3) 58.8 41.2 
SOPHOMORE (2) 61.1 38.9 
JUNIOR (2) 50.0 50.0 
SENIOR (1) 84.2 15.8 
LEVEL OF SIGNIFICANCE .0167 
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TABLE 8 
NUMBER OF DAYS IN THE WEEK LEATHER BOOTS WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (9) 18.2 18.2 27.3 18.2 18.2 0.0 0.0 
SOPHOMORE (8) 0.0 16.7 0.0 8.3 8.3 33.3 33.3 
JUNIOR (12) 0.0 62.5 12.5 0.0 12.5 0.0 12.5 
SENIOR (3) 11.8 0.0 35.3 0.0 17.6 11.8 23.5 
LEVEL OF SIGNIFICANCE: .1030 
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TABLE 9 
LEATHER BOOTS 
LEATHER 
BOOTS 
FRESHP (AN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0353) 
50 40 0 5 5 7C 25 0 0 5 70 25 0 0 5 70 30 0 0 0 
STYLISH 45 35 0 15 5 55 40 0 0 5 45 35 0 10 10 60 35 0 0 5 
CASUAL 40 35 0 15 10 45 50 0 5 0 25 40 5 25 5 50 50 0 0 0 
COMFORTABLE 25 35 0 20 20 60 20 10 10 0 25 40 15 10 10 40 
> 
40 5 15 0 
ESSENTIAL 20 20 0 35 25 30 15 5 30 20 25 5 0 30 40 15 15 0 70 0 
PRACTICAL 30 50 0 15 5 40 60 0 0 C 30 40 5 15 10 25 55 5 15 0 
EASY TO 
MAINTAIN 30 30 5 15 20 40 45 5 10 c 20 40 10 20 1C 15 55 5 20 5 
POPULAR 60 35 5 0 0 70 30 0 0 c 45 45 C 5 
c 
— 70 25 C C 5 
TABLE 10 
WEAR MILITARY STYLE OUTER COAT 
YES NO 
FRESHMAN (5) 20.0 80.0 
SOPHOMORE (2) 11.1 88.9 
JUNIOR (3) 23.5 76.5 
SENIOR (1) 78.9 21.1 
LEVEL OF SIGNIFICANCE: .0000 
TABLE 11 
NUMBER OF DAYS IN THE WEEK MILITARY STYLE OUTER COAT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (17) 33.3 33.3 0.0 33.3 0.0 0.0 0.0 
SOPHOMORE (16) 0.0 0.0 50.0 0.0 50.0 0.0 0.0 
JUNIOR (15) 0.0 0.0 20.0 40.0 20.0 0.0 20.0 
SENIOR (5) 6.7 13.3 20.0 6.7 20.0 13.3 20.0 
LEVEL OF SIGNIFICANCE 0742 
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TABLE 12 
MILITARY STYLE OUTER COAT 
MILITARY 
STYLE OUTER 
COAT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0043) 
40 35 0 20 5 45 40 0 0 15 55 30 0 10 5 65 35 0 0 0 
STYLISH 20 25 0 45 10 25 35 0 25 15 20 20 0 40 20 25 40 0 30 5 
CASUAL 50 40 0 10 0 35 55 0 5 5 55 35 0 10 0 55 40 0 5 0 
COMFORTABLE 45 40 0 15 0 50 25 10 10 5 55 35 0 10 0 60 
» 
30 0 10 0 
ESSENTIAL 5 30 0 50 15 15 15 0 40 30 10 15 0 40 35 15 25 0 45 15 
PRACTICAL 
(.0545) 
30 55 0 15 0 35 45 0 10 0 40 35 5 20 0 55 35 0 10 0 
EASY TO 
MAINTAIN 60 30 0 10 0 40 50 5 0 5 55 40 0 5 0 60 30 0 10 0 
POPULAR 
(.0471) 
40 45 0 15 0 35 55 0 0 10 60 35 0 5 0 50 45 0 0 5 
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Category two. The only significant differences between classes for 
corduroy pants were found in the responses to WEAR CORDUROY PANTS and 
NUMBER OF DAYS IN THE WEEK WORN, Results pertaining to CORDUROY PANTS 
are presented in Tables 13 through 15. 
More seniors reported wearing corduroy pants (58.8% freshmen, 68.4% 
sophomores, 73.7% juniors, and 84.2% seniors responding affirmatively), 
with the largest discrepancy occurring for the time period of either one, 
two, or three days a week. The average number of days in the week 
corduroy pants were worn was reported as: 2.50 days freshmen, 2.14 days 
sophomores, 2.31 days juniors, and 1.93 days seniors. 
None of the eight pairs of descriptive adjectives was found to 
differentiate between the four academic years. All classes were homo¬ 
geneous in their opinions. Corduroy pants were found to be very 
acceptable (ratings of 4.35 freshmen, 4,55 sophomores, 4.50 juniors, 4.50 
seniors); very stvlisn (ratings of 4.20 freshmen, 4.50 sophomores, 4,35 
juniors, 3.95 seniors); very casual (ratings of 4.20 freshmen, 4.35 
sophomores, 4.20 juniors, 4.25 seniors); very comfortable (ratings of 4,10 
freshmen, 4.30 sophomores, 4.15 juniors, 4,10 seniors); very practical 
(ratings of 4.00 freshmen, 3.95 sophomores, 4.00 juniors, 3,95 seniors); 
and very popular (ratings of 3.85 freshmen, 4.00 sophomores, 4,05 juniors, 
4.20 seniors). Corduroy pants were not found to be essential (ratings of 
2.55 freshmen, 2,80 sophomores, 2.90 juniors, 2.45 seniors), yet rated 
fairly easy to maintain (ratings of 3.70 freshmen, 3.40 sophomores, 3.65 
juniors, 3,45 seniors). 
Significant differences between classes for the article of apparel 
sport shirt were found for the adjectives stylish, comfortable, and 
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essential. Results pertaining to SPORT SHIRT are presented in Tables 16 
through 18. 
Fewer seniors felt sport shirts were stylish, as can be seen by the 
responses generated (ratings of 4.60 freshmen, 4.30 sophomores, 4.35 
juniors, 4.10 seniors). More seniors believed sport shirts were comfort¬ 
able and essential to have. The results for SPORT SHIRT-COMFORTABLE were 
ratings of: 4.05 freshmen, 4.20 sophomores, 4.35 juniors, and 4.40 seniors; 
while SPORT SHIRi—ESSENTIAL had the following ratings: 3.15 freshmen, 
2.65 sophomores, 3.10 juniors, and 3.60 seniors. 
Significant results were not found for the responses to WEAR SPORT 
SHIRT or NUMBER OF DAYS IN THE WEEK WORN, nor for the adjectives accept- 
akle» casual, practical, easy to maintain, or popular. All classes were 
homogeneous with respect to their poinions. Sport shirts were viewed as 
ficceptab 1e (ratings of 4,50 freshmen, 4.60 sophomores, 4,85 juniors, 
4,55 seniors); very casual (ratings of 4,30 freshmen, 4,15 sophomores, 
4.40 juniors, 4.45 seniors); and very popular (ratings of 4.20 freshmen, 
4.30 sophomores, 4.20 juniors, 4,00 seniors). They were rated fairlv 
practical and easy to maintain (ratings of 3,95 freshmen, 3.50 sophomores, 
3,95 juniors, 3,95 seniors; and ratings of 3.70 freshmen, 3,85 sophomores, 
3,95 juniors, 3.65 seniors, respectively). Sport shirts were predominantly 
worn by everyone (88.9 to 100 per cent of all classes responding affirma¬ 
tively), with the average number of days in the week worn reported as: 
3.30 days freshmen, 4.35 days sophomores, 3.32 days juniors, and 3.88 days 
seniors. 
Significant differences between classes for informal footwear were 
found for the adjectives acceptable, stylish, casual, comfortable, practical, 
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easy to maintain, and popular. Results pertaining to INFORMAL FOOTWEAR 
are presented in Tables 19 through 21. 
Fewer seniors rated informal footwear acceptable. The ratings gen¬ 
erated by the classes were: 4.90 freshmen, 4.75 sophomores, 4.75 juniors, 
and 4.50 seniors for INFORMAL FOOTWEAR-ACCEPTABLE. Fewer juniors and 
seniors felt informal footwear was stylish (ratings of 3.65 freshmen, 4.00 
sophomores, 3.20 juniors, 2.95 seniors). The intensity of agreement for 
INFORMAL FOOTWEAR-CASUAL was less for juniors and seniors (ratings of 4.80 
freshmen, 4.90 sophomores, 4.65 juniors, 4.55 seniors). Junior and senior 
agreement was also less intense for INFORMAL FOOTWEAR-COMFORTABLE (ratings 
of 4,90 freshmen, 4.90 sophomores, 4.80 juniors, 4.65 seniors). Seniors 
believed informal footwear to be less practical (ratings of 4.75 freshmen, 
4,35 sophomores, 4.80 juniors, 4.25 seniors). Finally, more seniors rated 
informal footwear harder to maintain and less popular. 
Significant differences were not found for the responses to WEAR 
INFORMAL FOOTWEAR, NUMBER OF DAYS IN THE WEEK WORN, nor for the adjective 
essential. Informal footwear was rated fairly essential (ratings of 4,10 
freshmen, 3.30 sophomores, 3.65 juniors, 3.80 seniors), worn by 94,4 to 
100 per cent of all classes an average of: 5.11 days freshmen, 4.17 days 
sophomores, 5.50 days juniors, and 4.00 days seniors. 
Significant differences between classes for regular style outer coat 
were found for the responses to WEAR REGULAR STYLE OUTER COAT and NUMBER 
OF DAYS IN THE WEEK WORN, Significant differences were also found for 
the adjectives casual, comfortable, essential, practical, easy to maintain, 
and popular. The results pertaining to REGULAR STYLE OUTER COAT are 
presented in Tables 22 through 24. 
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Fewer seniors responded affirmatively to wearing a regular outer coat 
(100% freshmen, 100% sophomores, 94.1% juniors, 77.8% seniors) and wore 
it fewer number of days in the week (largest deviation five through seven 
days). The average number of days in the week worn was reported as: 
6.26 days freshmen, 6.11 days sophomores, 5.12 days juniors, and 4,79 
days seniors. 
Seniors rated regular style outer coat less casual (ratings of 4.60 
freshmen, 4.45 sophomores, 4.70 juniors, 3.65 seniors); less comfortable 
(ratings of 4.30 freshmen, 4,60 sophomores, 4.50 juniors, 3.85 seniors); 
less essential (ratings of 4.90 freshmen, 3,80 sophomcres, 4,20 juniors, 
3.70 seniors); less practical (ratings of 4,90 freshmen, 4,50 sophomores, 
4.60 juniors, 3.90 seniors); harder to maintain (ratings of 3,70 freshmen, 
4.20 sophomores, 4.00 juniors, 3,45 seniors); and not as popular (ratings 
of 4.50 freshmen, 4.55 sophomores, 4.60 juniors, 4.05 seniors). 
Significant differences were not found for the adjectives acceptable 
or stylish. All classes felt the coat was acceptable (ratings of 4.80 
freshmen, 4.85 sophomores, 4.90 juniors, 4,55 seniors). Although the 
adjective stylish did not differentiate between the classes, seniors rated 
the coat less stylish (ratings of 4.50 freshmen, 4.60 sophomores, 4,50 
juniors, 4.15 seniors). 
In summary, significantly more seniors wore corduroy pants more days 
in the week. Significantly less juniors and seniors rated sport shirts 
stylish or essential, while fewer seniors felt sport shirts were comfort¬ 
able. Significantly fewer juniors and seniors rated informal footwear 
acceptable, stylish, or comfortable, while fewer seniors rated informal 
footwear practical and found it harder to maintain. rinally, significantly 
fewer seniors wore a regular style outer coat, wore it fewer number of 
days in the week, and felt it to be less casual, less comfortable, les 
essential, less practical, and harder to maintain. 
TABLE 13 
WEAR CORDUROY PANTS 
YES NO 
FRESHMAN (3) 58.8 41,2 
SOPHOMORE (1) 68.A 31.6 
JUNIOR (1) 73.7 26.3 
SENIOR (1) 84.2 15.8 
LEVEL OF SIGNIFICANCE: .0057 
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TABLE 14 
NUMBER OF DAYS IN THE WEEK CORDUROY PANTS WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
4 
FRESHMAN (8) 8.3 58.3 16.7 8.3 8.3 0.0 N/M 
SOPHOMORE (6) 35.7 42.9 0.0 14.3 7.1 0.0 N/M 
JUNIOR (7) 38.5 30.8 15.4 0.0 7.7 7.7 N/M 
SENIOR (5) 40.0 33.3 20.0 6.7 0.0 0.0 N/M 
LEVEL OF SIGNIFICANCE: .0756 
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TABLE 15 
CORDUROY PANTS 
CORDUROY 
PANTS 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 65 25 0 0 10 55 45 0 0 0 70 20 0 10 0 65 30 0 0 5 
STYLISH 45 45 0 5 5 50 50 0 0 0 55 35 0 10 0 30 55 0 10 5 
CASUAL 45 45 0 5 5 45 50 0 5 0 45 45 0 5 5 40 55 0 0 5 
COMFORTABLE 35 50 5 10 0 50 40 0 10 0 50 35 0 10 5 45 40 0 10 5 
ESSENTIAL 10 25 0 40 25 20 15 5 45 15 10 35 0 45 10 5 25 0 50 20 
PRACTICAL 35 45 5 15 0 35 45 0 20 0 40 40 0 20 0 30 55 0 10 5 
EASY TO 
MAINTAIN 25 45 5 25 0 40 15 0 35 10 40 25 0 30 5 10 60 0 25 5 
POPULAR 30 50 0 15 5 30 55 0 15 0 45 35 0 20 0 35 60 0 0 5 
TABLE 16 
WEAR SPORT SHIRT 
YES NO 
FRESHMAN (3) 94.1 5.9 
SOPHOMORE (2) 88.9 11.1 
JUNIOR (2) 100.0 0.0 
SENIOR (2) 88.9 11.1 
LEVEL OF SIGNIFICANCE .4455 
TABLE 17 
NUMBER OF DAYS IN THE WEEK SPORT SHIRT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (3) 11.8 11.8 35.3 29.4 5.9 0.0 5.9 
SOPHOMORE (3) 5.9 11.8 11.8 23.5 17.6 17.6 11.8 
JUNIOR (1) 15.8 31.6 15.8 10.5 5.3 10.5 10.5 
SENIOR (3) 23.5 5.9 0.0 23.5 29.A 11.8 5.9 
LEVEL OF SIGNIFICANCE .3252 
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TABLE 18 
SPORT SHIRT 
SPORT SHIRT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 65 30 0 0 5 70 20 0 5 0 85 15 0 0 0 55 45 0 0 0 
STYLISH 
(.0100) 
60 40 0 0 0 45 50 0 0 5 55 35 0 10 0 30 60 0 10 0 
CASUAL 40 55 0 5 0 50 35 0 10 5 60 30 0 10 0 45 55 0 0 0 
COMFORTABLE 
(.0909) 
35 50 0 15 0 45 45 0 5 5 70 15 0 10 5 40 60 0 0 0 
ESSENTIAL 
(.0662) 
20 35 0 30 15 15 15 5 50 15 10 50 0 20 20 25 45 0 25 5 
PRACTICAL 25 60 0 15 0 20 45 0 35 0 50 25 0 20 5 30 55 0 10 5 
EASY TO 
MAINTAIN 20 55 0 25 0 25 55 0 20 0 40 40 0 15 5 15 60 0 25 
0 
POPULAR 40 50 0 10 0 40 55 0 5 0 55 30 0 10 5 30 55 
0 15 0 
TABLE 19 
WEAR INFORM tAL FOOTWEAR 
YES NO 
FRESHMAN (3) 94.1 5.9 
SOPHOMORE (2) 94.4 5.6 
JUNIOR (2) 100.0 0.0 
SENIOR (1) 100.0 0.0 
LEVEL OF SIGNIFICANCE .2361 
66 
TABLE 20 
NUMBER OF DAYS IN THE WEEK INFORMAL FOOTWEAR WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 A 5 6 7 
« 
FRESHMAN (2) 0.0 11.1 5.6 16.7 22.2 16.7 27.8 
SOPHOMORE (2) 16.7 16.7 16.7 0.0 11.1 11.1 27.8 
JUNIOR (A) 0.0 6.3 6.3 18.8 6.3 25.0 37.5 
SENIOR (1) 21.1 5.3 15.8 10.5 21.1 10.5 15.8 
LEVEL OF SIGNIFICANCE: .1112 
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TABLE 21 
INFORMAL FOOTWEAR 
INFORMAL 
FOOTWEAR 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0214) 
90 10 0 0 0 75 25 0 0 0 85 10 0 5 0 60 35 0 5 0 
STYLISH 
(.0032) 
40 20 5 35 0 45 35 0 15 5 20 35 0 35 10 15 30 0 45 10 
CASUAL 
(.0005) 
80 20 0 0 0 90 10 0 0 0 65 35 0 0 C 55 45 0 0 0 
COMFORTABLE 
(.0026) 
90 10 0 0 0 90 10 0 0 0 80 20 0 0 0 65 35 0 0 0 
ESSENTIAL 60 20 0 10 10 30 30 0 20 20 35 35 0 20 10 45 25 0 25 5 
PRACTICAL 
(.0239) 
85 10 0 5 0 60 30 0 5 5 80 20 0 0 0 55 30 0 15 0 
EASY TO 
MAINTAIN 
(.0839) 
85 5 0 5 5 70 30 0 0 0 75 25 0 0 0 65 35 0 0 0 
POPULAR 
(.0076) 
70 30 0 0 0 70 30 0 0 0 80 20 0 0 0 40 50 0 5 5 
TABLE 22 
WEAR REGULAR STYLE OUTER COAT 
YES NO 
FRESHMEN (3) 100.0 0.0 
SOPHOMORE (1) 100.0 0.0 
JUNIOR (3) 94.1 5.9 
SENIOR (2) 77.8 22.2 
LEVEL OF SIGNIFICANCE .0122 
TABLE 23 
NUMBER OF DAYS IN THE WEEK REGULAR OUTER COAT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
v v 
FRESHMAN (1) 0.0 5.3 0.0 5.3 10.5 10.5 68.4 
SOPHOMORE (1) 0.0 5.3 0.0 10.5 15.8 0.0 68.4 
JUNIOR (3) 0.0 5.9 17.6 11.8 23.5 5.9 35.3 
SENIOR (14) 14.3 7.1 7.1 7.1 21.4 7.1 35.7 
: .0008 LEVEL OF SIGNIFICANCE 
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TABLE 24 
REGULAR STYLE OUTER COAT 
REGULAR 
STYLE OUTER 
COAT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 80 20 0 0 0 85 15 0 0 0 90 10 0 0 0 65 30 0 5 0 
• 
STYLISH 60 35 0 5 0 60 40 0 0 0 60 35 0 5 0 50 35 0 10 5 
CASUAL 
(.0007) 
60 40 0 0 0 45 55 0 0 0 70 30 0 0 0 20 55 0 20 5 
COMFORTABLE 
(.0359) 
55 35 0 5 5 60 40 0 0 0 60 35 0 5 0 35 45 0 10 10 
ESSENTIAL 
(.0004) 
90 10 0 0 0 50 20 0 20 10 60 25 0 5 10 45 20 0 30 5 
PRACTICAL 
(.0000) 
90 10 0 0 0 60 35 0 5 0 70 25 0 5 0 40 40 0 10 10 
EASY TO 
MAINTAIN 
(.0441) 
55 5 0 35 5 45 45 0 5 5 40 40 0 20 0 25 40 0 25 10 
POPULAR 
(.0397) 
60 35 0 5 0 55 45 0 0 0 70 25 0 5 0 35 50 0 15 0 
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Category three. Significant differences between classes for dress 
slacks were found for the responses to WEAR DRESS SLACKS and for the 
specific adjectives acceptable, stylish, casual, essential, practical, 
easy to traintain, and popular. Results pertaining to DRESS SLACKS are 
presented in Tables 25 through 27. 
More juniors and seniors responded affirmatively to wearing dress 
slacks, where 58.8% of the freshmen, 50% of the sophomores, 72.2% of the 
juniors, and 89.5% of the seniors responded yes. 
More juniors and seniors rated dress slacks acceptable and stylish. 
The ratings generated for DRESS SLACKS-ACCEPTABLE were: 3.55 freshmen, 
4,05 sophomores, 4.65 juniors, and 4.65 seniors; while those for DRESS 
SLACKS-STYLISH were: 3.95 freshmen, 3.40 sophomores, 4.65 juniors, and 
4.45 seniors. More seniors felt dress slacks were casual, essential, 
practical, popular, and easier to maintain. The ratings for DRESS SLACKS- 
CASUAL were: 2.30 freshmen, 2.20 sophomores, 2.30 juniors, and 3.75 
seniors; while ratings for DRESS SLACKS—ESSENTIAL were: 2.55 freshmen, 
1.85 sophomores, 2.50 juniors, and 3.35 seniors. Results for the adjec¬ 
tives practical, easy to maintain, and popular were, respectively: ratings 
of 2.35 freshmen, 2.35 sophomores, 2.55 juniors, and 3.15 seniors; 2.30 
freshmen, 1.95 sophomores, 2.55 juniors, and 2.85 seniors; and ratings of 
2.80 freshmen, 2.95 sophomores, 3.00 juniors, and 3.40 seniors. 
Significant differences were not found for the responses to NUMBER 
OF DAYS IN THE WEEK WORN, nor for the adjective comfortable. The most 
predominant time period dress slacks were worn was only one day a week. 
The average number of days in the week dress slacks were worn was reported 
as: 2.20 davs freshmen, 1.29 days sophomores, 1.14 days juniors, and 
72 
1*80 days seniors. Although the results were not significant, more 
« 
juniors and seniors felt dress slacks were comfortable (ratings of 3.30 
freshmen, 2.45 sophomores, 3.50 juniors, 3.40 seniors). 
The item of apparel dress shirt significantly differentiated the 
classes in the responses to WEAR DRESS SHIRT and NUMBER OF DAYS IN THE 
WEEK WORN. Significant differences were also found for the adjectives 
acceptable, stylish, casual, essential, easy to maintain, and popular. 
Results pertaining to DRESS SHIRT are presented in Tables 28 through 30. 
More juniors and seniors stated they wore dress shirts (50% freshmen, 
33.3% sophomores, 83.3% juniors, and 82.2% seniors responding yes) and 
for the time period of one, two, and three days wore them more often. The 
average number of days in the week worn was reported as: 2,78 days fresh¬ 
men, 3.43 days sophomores, 1,71 days juniors, and 2.08 days seniors. 
Juniors and seniors rated dress shirts as more stvlish (ratings of 
3.60 freshmen, 3.55 sophomores, 4.40 juniors, 4.30 seniors); casual 
(ratings of 2.15 freshmen, 2.10 sophomores, 2.60 juniors, 2,65 seniors); 
essential (ratings of 2.50 freshmen, 1.75 sophomores, 2.80 juniors, 2,85 
seniors); acceptable (ratings of 3.75 freshmen, 4.20 sophomores, 4.45 
juniors, 4,50 seniors); and easier to maintain (ratings of 2,20 freshmen, 
2.40 sophomores, 2.45 juniors, 2.85 seniors). As the ratings show, more 
seniors rated dress shirts as popular (ratings of 3.00 freshmen, 2.95 
sophomores, 3.00 juniors, 3.45 seniors). 
No significant differences were found for the adjectives comfortable 
(ratings of 2.80 freshmen, 2.50 sophomores, 2.95 juniors, 2.90 seniors) or 
practical (ratings of 2.45 freshmen, 2.50 sophomores, 2.70 juniors, 2.65 
seniors). However, seniors did have the highest percentage of agreement 
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on both nonsignificant adjectives, 50 per cent strongly agreed or agreed 
dress slacks were comfortable and AO per cent strongly agreed or agreed 
dress slacks were practical. 
Significant differences between classes for dress shoes were found 
for the responses to WEAR DRESS SHOES and NUMBER OF DAYS IN THE WEEK WORN. 
Significant differences were also found for the adjectives acceptable, 
casual, essential, and practical. Results pertaining to DRESS SHOES are 
presented in Tables 31 through 33. 
More seniors responded affirmatively (58.8% freshmen, 22,2% sopho- 
« 
mores, 44.4% juniors, and 89.5% seniors) to wearing dress shoes, with the 
time period of three days a week showing the greatest deviation between 
classes. The average number of days in the week worn was reported as: 
1.80 days freshmen, 2,75 days sophomores, 1.89 days juniors, and 2,42 
days seniors. 
More juniors and seniors agreed dress shoes were casual (ratings of 
2.45 freshmen, 2.00 sophomores, 2.50 juniors, 2.85 seniors); essential 
(ratings of 2.30 freshmen, 1.60 sophomores, 2.40 juniors, 3.00 seniors); 
and practical (ratings of 2.45 freshmen, 2.00 sophomores, 2.70 juniors, 
3.00 seniors). More seniors agreed dress shoes were acceptable (ratings 
of 3.95 freshmen, 3.55 sophomores, 3.65 juniors, 4.35 seniors). 
No significant differences were found for the adjectives stylish, 
comfortable, easy to maintain, or popular. Dress shoes were not very 
popular (ratings of 3.15 freshmen, 2.65 sophomores, 3.25 juniors, 2.90 
seniors); fairly stvlish (ratings of 4.00 freshmen, 3.05 sophomores, 4.30 
juniors, 3.95 seniors); not very comfortable (ratings of 2,80 freshmen, 
2.30 sophomores, 2.80 juniors, 3.10 seniors); and rated hard to maintain 
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(ratings of 3.05 freshmen, 2.45 sophomores, 2.65 juniors, 2.85 seniors 
for DRESS SHOES—EASY TO MAINTAIN), It should be noted seniors rated 
dress shoes more favorably on comfort, while juniors rated them highest 
on stylishness and popularity. 
Significant differences between classes for the item of apparel tie 
were found for responses to WEAR A TIE and the adjectives acceptable, 
stylish, casual, comfortable, essential, practical, and popular. Results 
pertaining to TIE are presented in Tables 34 through 36. 
More seniors responded affirmatively to wearing a tie, where 18.8% 
of the freshmen, 11.1% of the sophomores, 27.8% of the juniors, and 75% 
of the seniors responded yes. 
More juniors and seniors agreed a tie was stilish (ratings of 3.10 
freshmen, 2.85 sophomores, 3.45 juniors, 3.85 seniors), while fewer 
juniors and seniors disagreed as intensely that a tie was casual (ratings 
of 1.25 freshmen, 1.65 sophomores, 1.30 juniors, 1.85 seniors). More 
juniors and seniors agreed a tie was comfortable (ratings of 1.55 freshmen, 
1.40 sophomores, 1.70 juniors, 1.80 seniors); essential (ratings of 1.65 
freshmen, 1.45 sophomores, 1.80 juniors, 2.80 seniors); and practical 
(ratings of 1.60 freshmen, 1.45 sophomores, 1.90 juniors, 2.15 seniors). 
More seniors agreed a tie was popular (ratings of 2.00 freshmen, 2.05 
sophomores, 1.80 juniors, 2.60 seniors) and acceptable (ratings of 2.85 
freshmen, 3.30 sophomores, 3.30 juniors, 4.30 seniors). 
No significant results were found for the responses to NUMBER OF DAYS 
IN THE WEEK WORN or for the adjective easy to maintain. The large number 
of missing observations for the number of days in the week makes any find 
negligible. As for ease of maintenance the ratings were: 3.30 freshmen, 
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2.50 sophomores, 2.55 juniors, and 3.10 seniors. 
Significant differences between classes for sport coat were found 
for responses to WEAR SPORT COAT and for the adjectives acceptable, 
stylish, casual, essential, and popular. Results pertaining to SPORT 
COAT are presented in Tables 37 through 39. 
More seniors responded affirmatively to wearing a sport coat, where 
29.4% of the freshmen, 33.3% of the sophomores, 41.2% of the juniors, 
and 95% of the seniors responded yes. 
More juniors and seniors agreed a sport coat was acceptable (ratings 
of 3.70 freshmen, 3.75 sophomores, 3,95 juniors, 4.45 seniors); stvlish 
(ratings of 3.45 freshmen, 3.35 sophomores, 3.75 juniors, 4.10 seniors); 
and essential (ratings of 2.05 freshmen, 1.80 sophomores, 2.20 juniors, 
3.05 seniors). More seniors agreed a sport coat was casual (ratings of 
2.65 freshmen, 2.45 sophomores, 2.60 juniors, 3.10 seniors) and popular 
(ratings of 3.10 freshmen, 2.40 sophomores, 3.05 juniors, 3.60 seniors). 
No significant differences were found for responses to NUMBER OF 
DAYS IN THE V7EEK WORN, nor for the adjectives comfortable, practical, or 
easy to maintain. The average number of days in the week worn was 
reported as: 3.17 days freshmen, 2.50 days sophomores, 2.00 days juniors, 
and 3.00 days seniors. Most classes felt sport coats were not very 
comfortable (ratings of 3.05 freshmen, 3.05 sophomores, 2,85 juniors, 3,50 
seniors); not very practical (ratings of 2.90 freshmen, 2.30 sophomores, 
2.45 juniors, 3.25 seniors); and not very easy to maintain (ratings of 
2.55 freshmen, 2.25 sophomores, 2.40 juniors, 2.90 seniors). It should 
be noted, however, that seniors rated each of the above three adjectives 
more favorably than any other class. 
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Significant differences between classes for the item of apparel 
suit were found for responses to WEAR A SUIT and for the adjectives 
acceptable, stylish, casual, comfortable, essential, practical, easy to 
maintain, and popular. Results pertaining to SUIT are presented in 
Tables 40 through 42. 
A higher percentage of seniors responded affirmatively to wearing 
a suit, where 17,6/ of the freshmen, 0% of the sophomores, 16,7% of the 
juniors, and 33.3% of the seniors responded yes. 
More juniors and seniors believed a suit x^as practical (ratings of 
1.70 freshmen, 1.35 sophomores, 1.90 juniors, 2.40 seniors); popular 
(ratings of 2.15 freshmen, 1.75 sophomores, 2.20 juniors, 2.75 seniors); 
and stylish (ratings of 3.35 freshmen, 2.50 sophomores, 3.40 juniors, 
3.95 seniors). More seniors felt a suit was acceptable (ratings of 3,30 
freshmen, 2.95 sophomores, 3.20 juniors, 4.00 seniors); comfortable 
(ratings of 2.05 freshmen, 1.60 sophomores, 1.55 juniors, 2.40 seniors); 
essential (ratings of 2.05 freshmen, 1.25 sophomores, 1.90 juniors, 2.60 
seniors); and easier to maintain (ratings of 1.90 freshmen, 1.40 sophomores, 
1.40 juniors, 2.20 seniors). Seniors also disagreed less intensely that a 
suit was casual (ratings of 1.30 freshmen, 1,45 sophomores, 1.45 juniors, 
1.80 seniors). 
No significant differences were found for responses to NUMBER OF DAYS 
IN THE WEEK WORN due to the exceptionally large number of missing obser¬ 
vations (76). 
In summary, significant differences between classes for dress slacks 
were found for responses to WEAR DRESS SLACKS and the adjectives acceptable, 
stylish, casual, essential, practical, easy to maintain, and popular. 
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Significant differences for dress shirt were found for responses to WEAR 
DRESS SHIRT, NUMBER OF DAYS IN THE WEEK WORN, and the adjectives accept¬ 
able, stylish, casual, essential, easy to maintain, and popular. Signif¬ 
icant differences for dress shoes were found for responses to WEAR DRESS 
SHOES, NUMBER OF DAYS IN THE WEEK WORN, and the adjectives acceptable, 
casual, essential, and practical. Significant differences for the item 
of apparel tie were found for responses to WEAR A TIE and the adjectives 
acceptable, stylish, casual, comfortable, essential, practical, and 
popular. Significant differences for sport coat were found for responses 
to WEAR SPORT COAT and the adjectives acceptable, stylish, casual, essen¬ 
tial, and popular. Finally, significant differences for the item of 
apparel suit were found for responses to WEAR A SUIT and the adjectives 
acceptable, stylish, casual, comfortable, essential, practical, easy to 
maintain, and popular. Seniors, in nearly every instance, had a more 
favorable opinion of "dress" clothes. 
TABLE 25 
WEAR DRESS SLACKS 
YES NO 
FRESHMAN (3) 58.8 41.2 
SOPHOMORE (2) 50.0 50.0 
JUNIOR (2) 72.2 27.8 
SENIOR (1) 89.5 
--- 
10.5 
LEVEL OF SIGNIFICANCE .0001 
TABLE 26 
NUMBER OF DAYS IN THE WEEK DRESS SLACKS WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (10) 40.0 40.0 10.0 0.0 N/M N/M 10.0 
SOPHOMORE (13) 71.4 28.6 0.0 0.0 N/M N/M 0.0 
JUNIOR (6) 85.7 14.3 0.0 0.0 N/M N/M 0.0 
SENIOR (5) 46.7 33.3 13.3 6.7 N/M N/M 0.0 
.. 
LEVEL OF SIGNIFICANCE «4901 
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TABLE 27 
DRESS SLACKS 
DRESS SLACKS 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0000) 
AO 20 0 35 5 30 60 0 5 5 65 35 0 0 0 65 35 0 0 0 
4 
STYLISH 
(.0100) 
60 10 0 25 5 20 AO 0 AO 0 75 20 0 5 0 60 35 0 0 5 
CASUAL 
(.0003) 
5 25 0 35 35 5 25 0 25 A5 5 15 0 65 15 20 AO 0 35 5 
COMFORTABLE 25 35 0 25 15 10 20 0 A5 25 15 55 0 25 5 15 50 0 30 5 
ESSENTIAL 
(.0032) 
10 25 0 AO 25 0 15 5 30 50 15 15 0 A5 25 20 AO 0 35 5 
PRACTICAL 
(.0118) 
0 25 0 60 15 5 30 0 25 AO 15 15 0 50 20 15 AO 0 35 10 
EASY TO 
MAINTAIN 
(.0055) 
0 30 0 AO 30 5 10 0 A5 AO 15 15 0 50 20 10 30 0 55 5 
POPULAR 
(.0297) 
5 AO 0 AO 15 10 35 0 50 5 20 25 0 A5 10 ,0 55 0 35 0 
TABLE 28 
WEAR DRESS SHIRT 
YES NO 
FRESHMAN (A) 50.0 50.0 
SOPHOMORE (2) 33.3 66.7 
JUNIOR (2) 83.3 16.7 
SENIOR (3) 88.2 11.8 
LEVEL OF SIGNIFICANCE: .0000 
TABLE 29 
NUMBER OF DAYS IN THE WEEK DRESS SHIRT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (11) 55.6 0.0 11.1 11.1 0.0 11.1 11.1 
SOPHOMORE (13) 0.0 42.9 14.3 0.0 42.9 0.0 0.0 
JUNIOR (3) 58.8 23.5 11.8 0.0 5.9 
n. . 
0.0 0.0 
SENIOR (8) 41.7 33.3 8.3 8.3 8.3 0.0 0.0 
: .0945 LEVEL OF SIGNIFICANCE 
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TABLE 30 
DRESS SHIRT 
FRE SHU AN SOPHOMORE JUNIOR SENIOR 
DRESS SHIRT 
SA A DK D SD SA A DK D SD SA A DK SD SA A DK D SD 
ACCEPTABLE 
(.0053) 
35 40 0 15 10 35 60 0 0 
5 55 
40 0 5 0 50 50 0 0 0 
STYLISH 
(.0018) 
35 30 0 30 5 25 50 0 5 20 60 30 0 10 0 55 35 0 5 5 
CASUAL 
(.0127) 
5 15 0 50 30 10 10 0 40 40 10 25 0 45 20 5 30 0 55 10 
COMFORTABLE 10 35 0 35 20 10 20 0 50 20 20 25 0 40 15 0 50 0 40 10 
ESSENTIAL 
(.0455) 
15 15 0 45 25 0 15 0 30 55 10 35 0 35 20 20 25 0 30 25 
PRACTICAL 5 25 0 50 20 5 35 0 25 35 10 30 0 40 20 10 30 0 35 25 
EASY TO 
MAINTAIN 
(.0429) 
0 20 5 50 25 10 25 0 25 401 5 25 0 50 20 5 45 0 30 20 
POPULAR 
(.0955) 
10 35 5 45 5 10 40 0 35 13 10 40 0 40 10 20 45 0 30 5 
TABLE 31 
WEAR DRESS SHOES 
YES NO 
FRESHMAN (3) 58.8 41.2 
SOPHOMORE (2) 22.2 77.8 
JUNIOR (2) 44.4 55.6 
SENIOR (1) 89.5 10.5 
LEVEL OF SIGNIFICANCE .0001 
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TABLE 32 
NUMBER OF DAYS IN THE WEEK DRESS SHOES WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (10) 50.0 40.0 0.0 0.0 10.0 N/M 0.0 
SOPHOMORE (16) 50.0 25.0 0.0 0.0 0.0 N/M 25.0 
JUNIOR (ID 66.7 22.2 0.0 0.0 0.0 N/M 11.1 
SENIOR (8) 33.3 16.7 33.3 8.3 8.3 N/M 0.0 
LEVEL OF SIGNIFICANCE .1055 
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TABLE 33 
DRESS SHOES 
DRESS SHOES 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0618) 
35 45 0 20 0 30 40 0 15 15 35 35 0 20 10 55 35 0 10 0 
0 
STYLISH 45 35 0 15 5 20 30 0 35 15 70 15 0 5 10 45 30 0 25 0 
CASUAL 
(.0545) 
5 25 5 40 25 5 15 0 35 45 10 25 0 35 30 15 25 0 50 10 
COMFORTABLE 20 20 0 40 20 10 20 0 30 40 5 45 0 25 25 15 40 0 30 15 
ESSENTIAL 
(.0103) 
15 10 0 40 35 0 5 0 45 50 15 20 0 20 45 15 35 0 35 15 
PRACTICAL 
(.0156) 
10 20 0 45 25 0 15 0 55 30 10 30 0 40 20 15 35 0 35 15 
EASY TO 
MAINTAIN 30 15 0 40 15 10 25 0 30 35 10 25 0 50 15 5 45 0 30 20 
POPULAR 30 15 5 40 10 5 35 0 40 20 15 45 0 30 10 10 35 0 45 10 
TABLE 34 
WEAR A TIE 
YES NO 
FRESHMAN (4) 18.8 81.3 
SOPHOMORE (2) 11.1 88.9 
JUNIOR (2) 27.8 72.2 
SENIOR (0) 75.0 25.0 
: .0000 LEVEL OF SIGNIFICANCE 
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TABLE 35 
NUMEER OF DAYS IN THE WEEK A TIE IS WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
FRESHMAN (16) 50.0 25.0 N/M 0.0 25.0 N/M N/M 
SOPHOMORE (19) 0.0 100.0 N/M 0.0 0.0 N/M N/M 
JUNIOR (18) 100.0 0.0 N/M 0.0 0.0 N/M N/M 
SENIOR (15) 20.0 20.0 N/M 20.0 40,0 N/M N/M 
LEVEL OF SIGNIFICANCE 1573 
TABLE 36 
TIE 
TIE 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0002) 
20 25 0 30 25 20 A5 0 15 20 AO 10 5 30 15 50 AO 0 10 0 
STYLISH 
(.0060) 
20 30 0 AO 10 15 35 0 20 30 AO 20 0 25 15 A 5 25 0 30 0 
CASUAL 
(.0002) 
0 0 0 25 75 5 0 0 A5 50 0 10 0 50 AO 0 10 0 55 35 
COMFORTABLE 
(.0555) 
0 5 0 AO 55 0 10 0 10 80 0 15 0 25 60 0 10 0 50 AO 
ESSENTIAL 
(.0002) 
5 5 0 30 60 5 0 0 25 70 5 10 0 30 55 25 15 0 35 25 
PRACTICAL 
(.0112) 
0 10 0 30 60 0 0 0 A5 55 5 10 0 AO A5 5 20 0 35 AO 
EASY TO 
MAINTAIN 30 30 0 20 20 10 30 0 20 AO 20 10 5 35 30 20 30 0 AO 10 
POPULAR 
(.0330) 
0 25 0 25 50 0 20 0 A5 35 10 0 5 30 55 5 30 0 50 15 
TABLE 37 
WEAR SPORT COAT 
YES NO 
FRESHMAN (3) 29.4 70.6 
SOPHOMORE (2) 33.3 66.7 
JUNIOR (3) 41.2 58.8 
SENIOR (0) 95.0 5.0 
LEVEL OF SIGNIFICANCE .0000 
TABLE 38 
NUMBER OF DAYS IN THE WEEK SPORT COAT WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
4 
FRESHMAN (14) 16.7 33.3 16.7 16.7 0.0 N/M 16.7 
SOPHOMORE (14) 50.0 16.7 0.0 0.0 33.3 N/M 0.0 
JUNIOR (16) 25.0 50.0 25.0 0.0 0.0 N/M 0.0 
SENIOR (13) 14.3 28.6 0.0 57.1 0.0 N/M 0.0 
.4068 LEVEL OF SIGNIFICANCE: 
92 
TABLE 39 
SPORT COAT 
SPORT COAT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0080) 
40 30 0 20 10 20 60 0 15 5 35 45 0 20 0 55 40 0 5 0 
STYLISH 
(.0047) 
25 40 0 25 10 10 60 0 15 15 25 55 0 10 10 50 30 0 20 0 
CASUAL 
(.0422) 
20 20 0 25 35 5 30 0 35 30 0 40 0 40 20 15 35 0 45 5 
COMFORTABLE 20 35 0 20 25 10 45 0 30 15 5 45 0 30 20 20 45 0 35 0 
ESSENTIAL 
(.0004) 
10 10 0 35 45 5 0 0 60 35 15 10 0 30 45 20 25 0 50 5 
PRACTICAL 20 25 0 35 20 5 15 0 65 15 10 20 0 45 25 20 35 0 40 5 
EASY TO 
MAINTAIN 5 30 0 45 20 5 20 0 45 30 0 35 0 35 30 10 35 0 45 10 
POPULAR 
(.0286) 
20 35 0 25 20 5 20 0 60 15 20 30 0 35 15 20 50 0 30 0 
TABLE 40 
WEAR A SUIT 
• YES NO 
FRESHMAN (3) 17.6 82.4 
SOPHOMORE (2) 0.0 100.0 
JUNIOR (2) 16.7 83.3 
SENIOR (2) 33.3 66.7 
LEVEL OF SIGNIFICANCE .0214 
TABLE 41 
NUMBER OF DAYS IN THE WEEK A SUIT IS WORN 
NUMBER OF DAYS 
IN THE WEEK 1 2 3 4 5 6 7 
4 
FRESHMAN (18) 50.0 50.0 N/M N/M N/M N/M N/M 
SOPHOMORE (20) 0.0 0.0 N/M N/M N/M N/M N/M 
JUNIOR (19) 100.0 0.0 N/M N/M N/M N/M N/M 
SENIOR (19) 100.0 0.0 N/M N/M N/M N/M N/M 
LEVEL OF SIGNIFICANCE: NO LEVEL REPORTED 
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TABLE 42 
SUIT 
SUIT 
FRESHMAN SOPHOMORE JUNIOR SENIOR 1 
SA . D SD SA A DK D SD SA A DK D SD SA A DK D SD 
ACCEPTABLE 
(.0261) 
25 35 0 25 15 15 35 0 30 20 25 30 0 30 15 35 50 0 10 5 
STYLISH 
(.0280) 
30 30 0 25 15 15 20 0 30 35 35 25 0 25 15 40 45 0 0 15 
CASUAL 
(.0023) 
0 0 0 30 70 0 5 0 30 65 0 5 0 30 65 5 0 0 60 35 
COMFORTABLE 
(.0608) 
10 10 5 25 50 0 15 0 15 70 0 5 0 40 55 5 25 5 35 30 
ESSENTIAL 
(.0046) 
10 15 0 20 55 0 0 0 25 75 10 15 0 5 70 20 10 0 50 20 
PRACTICAL 
(.0049) 
0 15 0 25 60 0 5 0 20 75 10 10 0 20 60 5 30 0 30 35 
EASY TO 
MAINTAIN 
(.0872) 
5 15 0 25 55 0 5 0 25 70 5 0 0 20 75 5 
20 0 40 35 
POPULAR 
(.0264) 
5 10 5 55 25 0 10 0 45 45 10 15 0 35 40 5 
35 0 50 10 
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Section Two 
Slide No. 1. The first slide shotm to the subjects presented a male 
dressed in dungaree bell-bottoms, leather boots, T-shirt, and a dungaree 
jacket. Significant differences between classes for slide No. 1 were 
found for the activities party, parents’ visit, hearing a guest speaker, 
dining at the Top of the Campus Restaurant, classes, and for the questions 
"My friends would dress the same as I would to the above activities" and 
"My friends would accept this person as a new friend." Results pertaining 
to slide No. 1 are presented in Table 43. 
Fewer juniors and seniors agreed they would wear the outfit to the 
Top of the Campus (ratings of 2.80 freshmen, 2,75 sophomores, 2.35 juniors, 
2.15 seniors) or to hear a guest speaker (ratings of 2,55 freshmen, 3,35 
sophomores, 2.45 juniors, 2,35 seniors). More juniors and seniors agreed 
they would wear the outfit to classes (ratings of 3.80 freshmen, 3,75 
sophomores, 4.60 juniors, 4.25 seniors). Fewer seniors agreed they would 
wear the outfit to a party (ratings of 3,70 freshmen, 3.45 sophomores, 
3.65 juniors, 3.25 seniors) or for their parents’ visit (ratings of 3.85 
freshmen, 3.35 sophomores, 3.55 juniors, 2.90 seniors). 
Fewer seniors agreed their friends would dress the same as they had 
indicated (ratings of 3.85 freshmen, 4.15 sophomores, 4.30 juniors, 3.25 
seniors), while more juniors and seniors agreed their friends would accept 
the person as a new friend (ratings of 3,40 freshmen, 3.60 sophomores, 
3.85 juniors, 3.85 seniors). 
No significant differences were found for the activities movies 
(ratings of 3.85 freshmen, 3.75 sophomores, 4.00 juniors, 3.55 seniors); 
97 
rock concert (ratings of 3.80 freshmen, 3.85 sophomores, 3.80 juniors, 
4.10 seniors); football game (ratings of 4.05 freshmen, 3.50 sophomores- 
4.20 juniors, 3.90 seniors); fine arts activity (ratings of 2.50 freshmen, 
2.60 sophomores, 2.25 juniors, 2.20 seniors); or going drinking (ratings 
of 4.05 freshmen, 3.80 sophomores, 4.30 juniors, 4.10 seniors). As shown 
above, although the results were not significant, fewer seniors agreed 
they would wear the outfit to the movies or to a fine arts activity. 
No significant results were found for the questions "This person is 
dressed as an average college student" (ratings of 4.15 freshmen, 3.80 
sophomores, 4.15 juniors, 4.15 seniors); "This person would probably belong 
to the same groups (fraternity, club, friendship) as I would" (ratings of 
3.15 freshmen, 3.05 sophomores, 3.65 juniors, 3.35 seniors); or "This 
person is an independent person, he dresses the way he wants to" (ratings 
of 2.85 freshmen, 2.60 sophomores, 2.35 juniors, 2.60 seniors). More 
juniors and seniors, however, believed the person would belong to their 
groups, while fever agreed he was an independent person. 
98 
TABLE 43* 
SLIDE NO. 1 
SLIDE NO. 1 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
MOVIES 30 50 0 15 5 35 40 0 15 10 30 55 0 15 0 35 30 0 25 10 
ROCK 
CONCERT 35 40 0 20 5 40 35 0 20 5 35 40 0 20 5 50 35 0 5 10 
FINE ARTS 
ACTIVITY 15 25 0 15 45 10 25 0 45 20 5 20 5 35 35 5 20 0 40 35 
PARTY 
(.1013) 
35 35 0 25 5 25 45 0 10 20 20 55 0 20 5 20 40 0 25 15 
FOOTBALL 
GAME 30 60 0 5 5 35 30 0 20 15 40 50 0 10 0 50 25 0 15 10 
PARENTS' 
VISIT 
(.0144) 
30 50 0 15 5 35 25 0 20 20 20 50 0 25 5 20 25 0 35 20 
GUEST 
SPEAKER 
(.0743) 
10 20 0 55 15 30 30 0 25 15 5 30 0 35 30 15 10 0 45 30 
DRINKING 40 45 0 10 5 40 35 c 15 10 55 35 0 5 5 45 40 0 10 5 
(continued) 
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TABLE A3 CONTINUED 
• 
FRESHMAN SOPHOMORE JUNIOR SENIOF ► 
SLIDE NO. 1 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
TOP OF 
CAMPUS 
(.0171) 
15 25 0 45 15 10 35 0 30 25 15 10 5 35 35 0 25 0 40 35 
* 
CLASSES 
(.0073) 
40 35 0 15 10 35 40 0 15 10 60 40 0 0 0 60 25 0 10 5 
FRIENDS 
DRESS 
SAME 
(.0274) 
25 55 5 10 5 25 65 10 0 0 40 50 10 0 0 0 65 0 30 5 
AVERAGE 
COLLEGE 
STUDENT 30 60 5 5 0 25 55 0 15 5 35 55 0 10 0 35 55 0 10 0 
BELONG 
SAME 
GROUPS 10 40 15 25 10 10 40 15 15 20 10 60 15 15 0 10 45 15 30 0 
FRIENDS 
ACCEPT 
PERSON 
(.0400) 
20 30 25 20 5 15 45 25 15 0 20 55 15 10 0 10 70 15 5 0 
INDEPENDENT 
PERSON 10 30 10 35 15 5 15 30 35 15 0 10 30 45 15 0 20 35 30 15 
* 
See following page for coding scheme. 
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* 
For each of the four slides a similar table is constructed. The 
table is read as follows: The first column represents the fifteen Ques¬ 
tions for which opinions were generated. The numbers in parentheses 
(where applicable) represent the level of significance for the Kendall 
rank correlation coefficient, tau. "SA" denotes stronslv aoree: "A" 
denotes agree; "DK" denotes don't know: "D" denotes disagree; and "SD" 
denotes strongly disagree. The number in each cell represents the 
percentage of each class responding in that manner. 
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Slide No. 2. The second slide presented a male dressed in dungaree 
bell-bottoms, leather boots, sport shirt, and a dunparee jacket. Signif¬ 
icant differences between classes for slide No. 2 were found for parents' 
visit, drinking, classes, and the questions "My friends would dress the 
same as I would to the above activities," "This person would probably 
belong to the same groups (fraternity, club, friendship) as I would," and 
"This person is an independent person, he dresses the way he wants to." 
Results pertaining to slide No. 3 are presented in Table 44. 
More seniors agreed they would wear the outfit to a rock concert 
(ratings of 3,30 freshmen, 3,15 sophomores, 3,20 juniors, 3,90 seniors); 
while more juniors and seniors agreed they would wear the outfit to 
classes (ratings of 3.85 freshmen, 3.55 sophomores, 4.15 juniors, 4.10 
seniors) and out drinking (ratings of 3.50 freshmen, 3.25 sophomores, 3.65 
juniors, 4.20 seniors). However, fewer seniors agreed they would wear 
the outfit for their parents' visit (ratings of 4.10 freshmen, 3.70 
sophomores, 3.85 juniors, 3.35 seniors). Fewer seniors felt their friends 
would dress the same as they would (ratings of 3.90 freshmen, 3,70 
sophomores, 3.80 juniors, 3.35 seniors); while fewer sophomores and juniors 
agreed the person was independent (ratings of 3.20 freshmen, 2.79 sophomores, 
2.40 juniors, 2.80 seniors). More juniors and seniors agreed the person 
would probably belong to their groups (ratings of 3.15 freshmen, 3.20 
sophomores, 3.45 juniors, 3.60 seniors). 
No significant differences were found for the activities ovi.es 
(ratings of 3.95 freshmen, 3.70 sophomores, 4.35 juniors, 3.70 seniors); 
fine arts activity (ratings of 2.45 freshmen, 3.40 sophomores, 3.20 juniors, 
(ratings of 3.75 freshmen, 3.50 sophomores, 3.Q0 2.55 seniors); party 
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juniors, 3.85 seniors); football game (ratings of 3.95 freshmen, 3.35 
sophomores, 4.20 juniors, 3.75 seniors); hearing a guest speaker (ratings 
of 3.40 freshmen, 3.10 sophomores, 3.20 juniors, 3.00 seniors); or dining 
at the Top of the Campus (ratings of 3.10 freshmen, 3.50 sophomores, 3.00 
juniors, 2.85 seniors). As shown above, fewer seniors agreed they would 
wear the outfit to hear a guest speaker, while fewer juniors and seniors 
agreed they would wear the outfit to the Top of the Campus, and fewer 
freshmen and seniors agreed they would wear the outfit to a fine arts 
activity. 
Finally, no significant differences between classes for slide No. 2 
were found for the questions "This person is dressed as an average college 
student" (ratings of 3.65 freshmen, 3.40 sophomores, 3.60 juniors, 3.70 
seniors) or "My friends would accept this person as a new friend" (ratings 
of 3.45 freshmen, 3.35 sophomores, 3.55 juniors, 3.75 seniors). 
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TABLE 44 
SLIDE NO. 2 
SLIDE NO. 2 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
MOVIES 40 40 0 15 5 20 60 0 10 10 45 50 0 5 0 35 35 0 25 5 
ROCK 
CONCERT 
(.0350) 
20 40 0 30 10 10 50 0 25. 15 20 35 0 35 10 35 45 0 15 5 
FINE ARTS 
ACTIVITY 10 20 0 45 25 10 60 0 20 10 15 40 0 40 5 15 15 0 50 20 
PARTY 25 55 0 10 10 20 50 0 20 10 25 55 5 15 0 30 50 0 15 5 
FOOTBALL 
GAME 30 55 0 10 5 15 50 0 25 10 40 50 0 10 0 30 45 0 20 5 
PARENTS' 
VISIT 
(.0037) 
45 40 0 10 5 15 65 0 15 5 15 70 0 15 0 20 40 0 35 5 
GUEST 
SPEAKER 20 40 0 30 10 5 50 0 40 5 10 50 0 30 10 15 40 0 20 25 
DRINKING 
(.0016) 
20 50 0 20 10 10 55 0 20 15 25 45 0 30 0 55 30 0 
10 5 
(continued) 
TABLE 44 CONTINUED 
SLIDE NO. 2 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
TOP OF 
CAMPUS 20 35 0 25 20 5 70 0 20 5 15 30 5 40 10 15 30 0 35 20 
« 
CLASSES 
(.0723) 
35 45 0 10 10 20 55 0 10 15 35 55 0 10 0 45 40 0 10 5 
FRIENDS 
DRESS 
SAME 
(.0326) 
20 65 5 5 5 15 60 10 10 5 20 55 10 15 0 0 70 0 25 5 
AVERAGE 
COLLEGE 
STUDENT 5 75 0 20 0 10 60 5 10 15 20 50 0 30 0 10 70 0 20 0 
BELONG 
SAME 
GROUPS 
(.0728) 
5 50 15 15 15 10 45 20 5 20 20 35 15 30 0 15 50 15 20 0 
FRIENDS 
ACCEPT 
PERSON 10 55 10 20 5 5 55 20 10 1C 10 55 15 2C 0 15 55 2C 1C 0 
INDEPENDENT 
PERSON 
(.0823) 
15 35 15 25 10 5 15 35 35 1C C 1C 3C 5C 1C f 3C 35 2C 15 
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Slide No. 3. The third slide presented a male attired in dress 
slacks, dress shoes, sport shirt, and a sweater. Significant differences 
between classes for slide No. 3 were found for the activities movies, rock 
concert, fine arts activity, party, football game, parents' visit, hearing 
a guest speaker, dining at the Top of the Campus, and classes. Significant 
differences were also found for the questions "This person would probably 
belong to the same groups (fraternity, club, friendship) as I would" and 
"My friends would accept this person as a new friend." Results pertaining 
to slide No. 3 are presented in Table 45. 
More juniors and seniors agreed they would wear the outfit to the 
movies (ratings of 3.45 freshmen, 2.60 sophomores, 3,90 juniors, 4,30 
seniors); to a fine arts activity (ratings of 3.05 freshmen, 2,95 sopho¬ 
mores, 3.85 juniors, 4,25 seniors); to a party (ratings of 2.45 freshmen, 
2.35 sophomores, 3.20 juniors, 4.05 seniors); to a football pame (ratings 
of 2.35 freshmen, 1.95 sophomores, 3.00 juniors, 3.25 seniors); for their 
parents' visit (ratings of 2.95 freshmen, 2.70 sophomores, 3.80 juniors, 
4.05 seniors); to hear a guest speaker (ratings of 3.45 freshmen, 2.90 
sophomores, 3.70 juniors, 4.20 seniors); to go drinking (ratings of 1,70 
freshmen, 1.55 sophomores, 1.95 juniors, 2,70 seniors); to dine at the 
Top of the Campus (ratings of 3.65 freshmen, 3.30 sophomores, 3,85 juniors, 
4.35 seniors); and to classes (ratings of 1,90 freshmen, 2.05 sophomores, 
2.45 juniors, 2.40 seniors). Finally, fewer seniors disagreed as intensely 
that they would wear the outfit to a rock concert (ratings of 1,60 freshmen, 
1.65 sophomores, 1.55 juniors, 2.00 seniors). 
No significant differences were found for the questions My friends 
would dress the same as I would to the above activities (ratings of 3.60 
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freshmen, 3.00 sophomores, 3.05 juniors, 3.70 seniors) or "This person 
is dressed as an average college student" (ratings of 2.25 freshmen, 2. 
sophomores, 2,20 juniors, 2.15 seniors). Finally, no significant dif¬ 
ferences were found for the question "This person is an independent 
person, he dresses the way he wants to" (ratings of 3.10 freshmen, 2,65 
sophomores, 2.60 juniors, 3.30 seniors). 
20 
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TABLE 45 
SLIDE NO. 3 
SLIDE NO. 3 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
MOVIES 
(.0002) 
30 35 0 20 15 15 20 0 40 25 35 45 0 15 5 65 20 0 10 5 
ROCK 
CONCERT 
(.0018) 
0 15 0 15 70 5 5 0 30 60 5 0 0 35 60 5 5 0 65 25 
PINT ARTS 
ACTIVITY 
(.0000) 
10 45 0 30 15 10 40 0 35 15 35 45 0 10 10 50 40 0 5 5 
PARTY 
(.0000) 
0 40 0 25 35 10 20 0 35 35 25 25 0 45 5 30 60 0 5 5 
FOOTBALL 
GA1!E 
(.0013) 
5 30 0 25 4C 5 10 0 45 40 30 15 0 35 20 15 50 0 15 20 
PARENTS* 
VISIT 
(.0000) 
10 45 0 20 25 15 20 0 50 15 35 40 0 20 5 40 45 0 10 5 
GUEST 
SPEAKER 
(.0010) 
15 60 0 5 20 10 40 0 30 20 40 30 0 20 10 45 45 
0 5 5 
DRINKING 
(.0000) 
5 10 0 20 65 0 5 0 40 55 15 0 0 35 
50 10 25 0 55 10 
(continued) 
TABLE 45 CONTINUED 
SLIDE NO. 3 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
TOP OF 
CAMPUS 
(.0098) 
30 45 0 10 15 25 35 0 25 15 35 40 5 15 5 50 45 0 0 5 
CLASSES 
(.0257) 
0 20 0 30 50 10 5 0 50 35 5 25 5 40 25 10 20 0 40 30 
FRIENDS 
DRESS 
SAME 20 50 5 20 5 10 40 10 20 20 10 35 10 40 5 20 55 0 25 0 
AVERAGE 
COLLEGE 
STUDENT 0 20 5 55 20 10 10 0 50 30 0 15 5 65 15 0 20 0 55 25 
BELONG 
SAME 
GROUPS 
(.0691) 
15 20 10 45 10 10 15 10 40 25 0 40 15 40 5 10 40 15 25 10 
FRIENDS 
ACCEPT 
PERSON 
(.0125) 
15 35 20 25 5 5 45 10 15 25 5 45 20 30 0 20 60 15 0 5 
INDEPENDENT 
PERSON 15 30 15 30 10 5 20 25 35 15 5 15 25 45 10 10 35 35 15 5 
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Slide No. A. The fourth slide presented a male attired in dress 
slacks, dress shoes, dress shirt, tie, and a sport coat. Significant 
differences between classes for slide No. A were found for the activities 
movies, rock concert, fine arts acitvity, party, football game, parents' 
visit, hearing a guest speaker, and dining at the Top of the Campus, 
Significant differences were also found for the questions "My friends 
would accept this person as a new friend" and "This person is an inde¬ 
pendent person, he dresses the way he wants to." Results pertaining to 
slide No. A are presented in Table A6. 
More seniors agreed they would wear the outfit to the movies (ratings 
of 2.00 freshmen, 1.80 sophomores, 2.00 juniors, 2.70 seniors); to a 
fine arts activity (ratings of 3.50 freshmen, 2.60 sophomores, 3.35 
juniors, 3.90 seniors); to a party (ratings of 2.25 freshmen, 1.55 sopho¬ 
mores, 2.10 juniors, 2.80 seniors); and to dine at the Top of the Campus 
(ratings of 3.30 freshmen, 3.00 sophomores, 3.35 juniors, 3,75 seniors). 
More seniors agreed—and fewer disagreed as intensely—that they would 
wear the outfit to a rock concert (ratings of 1.10 freshmen, 1.15 sopho¬ 
mores, 1.25 juniors, 1.50 seniors); to a football game (ratings of 1.A0 
freshmen, 1.35 sophomores, 1.25 juniors, 2,10 seniors); for their pa ren t s _ 
visit (ratings of 1.95 freshmen, 1.70 sophomores, 1.75 juniors, 2.90 
seniors); and to hear a guest speaker (ratings of 2.70 freshmen, 2.15 
sophomores, 2.A5 juniors, 3.35 seniors). 
More seniors agreed their friends would accept the person as a ncv; 
friend (ratings of 2.85 freshmen, 2.55 sophomores, 2.35 juniors, 3.65 
seniors) and that the person was independent (ratings of 2.75 freshmen, 
2.80 sophomores, 3.00 juniors, 3.20 seniors). 
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No significant differences were found for the activities drinking 
(ratings of 1.65 freshmen, 1.40 sophomores, 1.45 juniors, 1,55 seniors) 
or classes (ratings of 1,50 freshmen, 1,10 sophomores, 1,40 juniors, 1,35 
seniors). There were also no significant differences found for the 
questions "My friends would dress the same as I would to the above activ¬ 
ities" (ratings of 3.50 freshmen, 2.75 sophomores, 3.50 juniors, 3,30 
seniors); "This person is dressed as an average college student" (ratings 
of 1,05 freshmen, 1.35 sophomores, 1,25 juniors, 1,35 seniors); or "This 
person would probably belong to the same groups (fraternity, club, friend¬ 
ship) as I would" (ratings of 2.20 freshmen, 1,85 sophomores, 1,50 juniors, 
2.65 seniors). Although the results were not significant, in percentage 
terms, more seniors did agree that the person would belong to their 
groups, and fewer seniors agreed that their friends would dress the same. 
In summarizing the results for all four slides, the study found more 
seniors agreed to wearing "dress" clothes to more activities than any 
other class. Seniors felt less strongly that their friends would dress 
the same, agreed more that the person would belong to their groups, and 
agreed that their friends would accept the person as a new friend. One 
interesting result was the substantially greater amount of responses for 
the neutral category, "DON’T KNOW," by all classes for the five questions. 
It seems the classes were less willing to be opinionated on this information. 
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TA3LE 46 
SLIDE NO. 4 
•4 * 
SLIDE NO. 4 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD 5 A A DK D SD SA A DK D SD SA A DK D SD 
MOYIES 
(.0040) 
10 10 0 30 50 0 20 0 20 60 10 5 0 45 40 20 15 0 45 20 
ROCK 
CONCERT 
(.0397) 
0 0 0 10 90 0 0 0 15 S5 5 0 0 5 90 5 0 0 30 65 
FIXE ARTS 
ACTIVITY 
(.0728) 
40 25 0 15 20 15 25 0 25 35 35 25 5 10 25 45 30 0 20 5 
PARTY 
(.0035) 
10 25 0 10 55 0 10 0 25 65 5 20 0 30 45 10 35 0 35 20 
FOOTBALL 
GAME 
(.0026) 
5 0 0 20 75 5 0 0 15 SO 0 0 0 25 75 15 5 0 35 45 
PARENTS' 
VISIT 
(.0002) 
10 10 0 25 55 10 5 0 15 70 0 10 0 45 45 25 15 0 45 15 
GUEST 
SPEAKER 
(.0203) 
20 25 0 15 40 10 15 0 30 45 15 20 0 25 40 25 35 0 30 10 
MUXKIKC 10 5 0 10 75 5 0 0 20 75 5 5 0 10 SO 0 5 5 30 60 
(continued) 
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TABLE 46 CONTINUED 
SLIDE NO. 4 
FRESHMAN SOPHOMORE JUNIOR SENIOR 
SA A DK D SD SA A DK D SD SA A DK D SD SA A DK D SD 
TOP OF 
CAMPUS 
(.0955) 
35 25 0 5 35 30 20 0 20 30 50 5 5 10 30 35 40 0 15 10 
CLASSES 10 0 0 10 80 0 0 0 10 30 10 0 0 0 90 0 5 0 20 75 
FRIENDS 
DRESS 
SAME 30 40 0 10 20 10 40 5 5 40 30 35 10 5 20 20 35 0 45 0 
AVERAGE 
COLLEGE 
STUDENT 0 0 0 5 95 5 0 0 15 80 5 0 0 5 90 5 0 0 15 80 
BELONG 
SAME 
GROUPS 5 15 15 25 40 0 15 10 20 55 0 5 10 15 70 10 25 5 40 20 
FRIENDS 
ACCEPT 
PERSON 
(.0221) 
10 30 20 15 25 0 35 20 10 35 0 35 5 20 40 20 45 20 10 5 
INDEPENDENT 
PERSON 
(.0826) 
10 25 20 20 25 15 20 20 20 25 20 15 30 15 20 15 25 25 35 0 
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Variance Scores 
The results of the computed variance scores followed the trend 
established by the items of clothing and activities, i.e. , more signif¬ 
icant differences developed between the classes for "dress” clothes 
related areas than for "sloppy" clothes related areas. There were more 
significant variance scores for "dress" clothes than for either of the 
other two categories. Results pertaining to variance scores are 
presented in Table 47. 
In the category of "sloppy" clothes, dungarees had significant 
s 
variance scores for responses to WEAR DUNGAREES and the adjectives 
stylish, comfortable, essential, practical, and easy to maintain. The 
adjectives stylish, essential, practical, and easy to maintain produced 
more variance among the seniors’ opinions, while the adjective comfortable 
and responses to WEAR DUNGAREES produced less variance among the seniors. 
The only significant variance score for T-shirt was found in the responses 
to WEAR T-SHIRT. This question produced less variance in the seniors’ 
responses. 
For leather boots, responses to WEAR LEATHER BOOTS and the adjectives 
casual, essential, and easy to maintain all produced significantly less 
variance among the seniors. Finally, for the item military style outer 
coat, responses to WEAR MILITARY STYLE OUTER COAT and the adjectives 
acceptable and popular all produced significantly less variance among the 
seniors' responses, while responses to NUMBER OF DA\S IN THE WT^EK LORN 
produced significantly more variance among the seniors. 
In the category of "casual" clothes, significant variances for 
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corduroy pants were located only in the adjective stylish, producing 
nore variance in the seniors’ opinions. Informal footwear had signif¬ 
icant variance scores for the adjectives acceptable, comfortable, casual, 
easy to maintain, and popular. All these adjectives, except casual, 
caused more variance in the seniors' responses. More variance, however, 
was noted for both the juniors' and seniors’ responses to casual. 
Finally, the item of apparel regular style outer coat produced significant 
results for responses to WEAR REGULAR STYLE OUTER COAT, NUMBER OF DAYS 
IN THE WEEK WORN, and the adjectives stylish, casual, comfortable, and 
popular. In all cases there was significantly more variance in the 
seniors' answers. The adjective essential produced significantly more 
variance for both the juniors' and seniors' responses. 
In the category of "dress" clothes, significant variance scores were 
found for the items dress slacks, dress shoes, dress shirt, tie, suit, 
and sport coat. For dress slacks, responses to WEAR DRESS SLACKS and the 
adjective acceptable both produced less variance among the seniors. The 
responses to NUMBER OF DAYS IN THE WEEK WORN and the adjectives casual 
and comfortable produced less variance for both the juniors' and seniors' 
answers. Dress shirt produced significantly less variance among the 
seniors in response to WEAR DRESS SHIRT, while the adjective acceptable 
porduced significantly less variance for both the juniors and seniors 
responses. 
Dress shoes produced significantly less variance in the seniors 
responses to WEAR DRESS SHOES, while the adjective easy to maintain 
produced significantly less variance for both the juniors' and seniors' 
responses. The adjectives casual, essential, and practical for the item 
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of apparel tie produced significantly more variance in both the juniors' 
and seniors' responses, while the adjective acceptable produced signif¬ 
icantly less variance among the seniors. Significant variance scores 
for the item sport coat occurred for responses to WEAR SPORT COAT and the 
adjective acceptable. In all three cases significantly less senior 
variance occurred. For responses to NUMBER OF DAYS IN THE WEEK WORN and 
the adjectives casual and comfortable less variance in the juniors' and 
seniors' answers was noted. Finally, the item of apparel suit produced 
significantly less variance in the seniors' responses to the adjectives 
acceptable and stylish. The adjective practical caused significantly 
less variance for both the juniors' and seniors' responses. 
Significant variance scores for slide No. 1 resulted for the activity 
classes and for the question "My friends would accept this person as a 
new friend." There was less variance for the seniors' responses to both 
statements. Significant variance scores for slide No. 2 resulted for the 
activity parents' visit and for the questions "This person would probably 
belong to the same groups (fraternity, club, friendship) as I would," 
"My friends would dress the same as I would to the above activities," and 
"My friends would accept this person as a new friend." More variance was 
produced in the seniors' responses to the activity classes and to the 
question relating to friends dressing the sane. Less variance occurred 
for the seniors* responses to the questions "This person would probably 
belong to the same groups (fraternity, club, friendship) as I would and 
"My friends would accept this person as a new friend." 
Slide No. 3 produced significantly less variance in the seniors' 
responses to the activities movies, party, and parent's visit and to the 
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questions "My friends would dress the same as I would to the above 
activities" and "My friends would accept this person as a new friend." 
The activity drinking produced significantly more variance in the seniors' 
responses. Finally, more significant variance among the seniors' 
responses for slide No. 4 were found for the activities rock concert 
and football game. More significant variance for both the juniors' and 
seniors' responses resulted for the question "This person is dressed as 
an average college student." Significantly less variance in response 
occurred for the seniors' answers to "My friends would dress the same as 
I would to the above activities." 
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TABLE A7 
SIGNIFICANT VARIANCE SCORES AND THEIR LEVEL OF SIGNIFICANCE 
1) WEAR DUNGAREES -(.009) 
2) DUNGAREES-STYLISH (.043) 
3) DUNCAREES-COMFORTABLE -(.021) 
4) DUNGAREES-ESSENTIAL (.105) 
5) DUNGAREES-PRACTICAL (.044) 
6) DUNGAREES-EASY TO MAINTAIN (.027) 
7) CORDUROY PANTS-STYLISH (.015) 
8) WEAR DRESS SLACKS -(.008) 
9) NUMBER OF DAYS IN THE WEEK DRESS SLACKS WORN -(,079) 
10) DRESS SLACKS-ACCEPTABLE -(.002) 
11) DRESS SLACKS-CASUAL -(.044) 
12) DRESS SLACKS-COMFORTABLE -(.065) 
13) WEAR DRESS SHIRT -(.077) 
14) DRESS SHIRT-ACCEPTABLE -(.035) 
15) WEAR T-SHIRT -(.026) 
16) WEAR DRESS SHOES -(.016) 
17) DRESS SHOES-EASY TO MAINTAIN -(.027) 
18) WEAR LEATHER BOOTS -(.013) 
19) LEATHER BOOTS-CASUAL -(.023) 
20) LEATHER BOOTS-ESSENTIAL -(.104) 
21) LEATHER BOOTS-EASY TO MAINTAIN -(.090) 
22) INFORMAL FOOTWEAR-ACCEPTABLE (.009) 
23) INFORMAL FOOTWEAR-CASUAL (.100) 
24) INFORMAL FOOTWEAR-COMFORTABLE (.025) 
25) INFORMAL FOOTWEAR-PRACTICAL (.080) 
26) INFORMAL FOOTWEAR-EASY TO MAINTAIN (.065) 
27) INFORMAL FOOTWEAR-POPULAR (.058) 
28) TIE-ACCEPTABLE -(.031) 
(continued) 
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TABLE 47 CONTINUED 
29) TIE-CASUAL (.045) 
30) TIE-ESSENTIAL (.036) 
31) TIE-PRACTICAL (.055) 
32) WEAR SPORT COAT -(.002) 
33) NUMBER OF DAYS IN THE WEEK SPORT COAT WORN -(.101) 
34) SPORT COAT-ACCEPTABLE -(.006) 
35) SPORT COAT-CASUAL -(.030) 
36) SPORT COAT-COMFORTABLE -(.003) 
37) SPORT COAT-POPULAR -(.051) 
38) SUIT-ACCEPTABLE -(.015) 
39) SUIT-STYLISH -(.036) 
40) SUIT-PRACTICAL (.007) 
41) WEAR REGULAR STYLE OUTER COAT (.006) 
42) NUMBER OF DAYS IN THE WEEK REGULAR OUTER COAT WORN (.006) 
43) REGULAR STYLE OUTER COAT-STYLISH (.039) 
44) REGULAR STYLE OUTER COAT-CASUAL (.001) 
45) REGULAR STYLE OUTER COAT-COMFORTABLE (.049) 
46) REGULAR STYLE OUTER COAT-ESSENTIAL (.012) 
47) REGULAR STYLE OUTER COAT-PRACTICAL (.001) 
48) WEAR MILITARY STYLE OUTER COAT -(.045) 
49> KO. OF DAYS IN THE WEEK MILITARY STYLE OUTER COAT KORN (.027) 
50) MILITARY STYLE OUTER COAT-ACCEPTABLE -(.092) 
51) MILITARY STYLE OUTER COAT-POPULAR -(.103) 
52) SLIDE NO. 1-CLASSES -(.060) 
53) SLIDE NO. 1-FRIENDS ACCEPT PERSON -(.006) 
54) SLIDE NO. 2-PARENTS' VISIT (.038) 
55) SLIDE NO. 2-BELONG SAME GROUPS -(.037) 
56) SLIDE NO. 2-FRIENDS DRESS SAME (.034) 
(continued) 
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TABLE 47 CONTINUED 
571 SLIDE NO. 2-FRIENDS ACCEPT PERSON -(.054) 
58) SLIDE NO. 3-MOVIES -(.105) 
59) SLIDE NO. 3-PARTY -(.075) 
60) SLIDE NO. 3-PARENTS’ VISIT -(.048) 
611 SLIDE NO. 3-DRINKING (.024) 
621- SLIDE NO. 3-FRIENDS DRESS SAME -(.093) 
63) SLIDE NO. 3-FRIENDS ACCEPT PERSON -(.030) 
641 SLIDE NO. 4-ROCK CONCERT (.015) 
65) SLIDE NO. 4-FOOTBALL GAME (.004) 
661 SLIDE NO. 4-FRIENDS DRESS SAME -(.015) 
_6ZL_ SLIDE NO. 4-AVERAGE COLLEGE STUDENT (.045) 
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Social Comparison Dimensions 
The social comparison dimensions consisted of ascertaining the 
answers to ten questions dealing with the homogeneity or heterogeneity 
of the various groups. The results presented below are reported for each 
group separately, moving from freshmen to seniors. 
The group one freshmen all reported negatively to fraternity affilia¬ 
tion. Career plans included law and advertising; favorite pastimes 
included sports, sex, smoking, and drinking. Academic interests included 
business, history, and political science. All five were unemployed; all 
came from different hometowns; and four were age eighteen, one age nine¬ 
teen. One subject paid for his schooling, two worked summers and had 
loans, one had a scholarship, and one split the cost with his parents. 
Finally, all five were single, and four resided in the same dormitory. 
v 
The group two freshmen also reported negatively to fraternity affil¬ 
iation, Career plans included public service, geology, mechanical 
engineering, and pre-med; three indicated music and sports as favorite 
« 
pastimes. Academic interests were liberal arts, science, math, and 
mechanical engineering. Three came from the same hometown, and all five 
were age eighteen and unemployed. One subject paid entirely for school, 
one had a scholarship, two indicated their parents paid, while one split 
the cost with his parents. Finally, all five were single and came from 
various dorms. 
The group three freshmen, again, replied negatively to fraternity 
affiliation. Career plans included forestry, business, and radio and 
T.V. broadcasting; favorite pastimes were hiking, T.V., records, and being 
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hone with friends. Academic interests included forestry, business, mass 
communications, math, science, and animal science. Four were unemployed, 
one employed twenty hours a week. All came from various hometowns; four 
were age eighteen, one age nineteen. Three responded they paid for school, 
while two answered their parents paid. Finally, all five were single and 
resided in the same dorm. 
In group four of the freshmen, three responded negatively to frater¬ 
nity affiliation, two positively. Career plans included business, law, 
and veterinary medicine. For favorite pastimes three responded sports 
and music. Academic interests included political science, math, and 
animal science. Three were unemployed, two employed. All were age 
eighteen, and three came from the same hometown. Three subjects responded 
they paid for school, while two answered their parents did. Finally, all 
five were single with residence split between two dormitories. 
The group one sophomores all replied negatively to fraternity affil¬ 
iation. Career plans included working with the deaf, forestry, ecology, 
teaching English/writing, and art. Favorite pastimes included reading, 
music, smoking, sex, and chess. Academic interests wTere varied. Four 
were employed at the. same place (the dorm snack bar). All five cane from 
various hometowns, and all were age nineteen. Three responded their 
parents paid for school, two split the cost with their parents. All five 
were single and resided in the same dorm. 
All five members of sophomore group two replied negatively to 
fraternity affiliation. Career plans included teaching, law, landscaping, 
mechanical engineering, and business. Three responded their favorite 
pastime was drinking; four responded sports; while others responded se.\, 
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smoking, and rapping with friends. Academic interests included management, 
history, mass communications, and science. Four were unemployed, and one 
worked as a security guard. All came from various hometowns; and three 
were age twenty, two nineteen. Three paid for school themselves, one 
split the cost with his parents, and one indicated he had a scholarship 
and loans. Finally, all were single and resided in the sane dorm. 
All of the group three sophomores, again, replied in the negative to 
fraternity affiliation. Career plans included transportation, environ¬ 
mental engineering, art, and forestry for two. Two subjects reported 
music as their favorite pastime; two reported rapping with friends; while 
others responded smoking and sports. Academic interests included technical 
courses non-liberal arts with two for forestry and one each for history, 
art, and natural sciences. None was employed. All five cane from various 
hometowns and were age nineteen. Three paid for school themselves, two 
split the cost with their parents. All five were single and resided in 
the sane dorm. 
The group four sophomores, again, responded negatively to fraternity 
affiliation. Career plans included history and law. Two reported drinking 
as a favorite pastime; three reported dope; two reported sex; while others 
reported fooling around with friends and music. Academic interests 
included science, history, law, and forestry. Three reported working, 
two as security guards. Their hometowns were in the same general locality, 
and all now resided in the same dorm. One paid for his schooling, three 
split the cost with parents, one had a loan. Finally, four were age 
nineteen, one age eighteen. 
The group one juniors all replied negatively to fraternity affiliation. 
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Career plans ranged from undecided to some independent occupation, while 
favorite pastimes included music, sports, and drugs. Academic interests 
varied from botany, science, and English to conservation and ecology. 
Four were emolyed from five to twelve hours a week, one as a dorm coun¬ 
selor. Two were age nineteen, two age twenty, and one age twenty-one. 
Three subjects reported they paid for their schooling, one split the cost 
with his parents, and one had a loan. All five came from various hometowns, 
and all resided in the same dorm. 
The group two juniors all replied negatively to fraternity affilia¬ 
tion. All were nineteen, single, and residing in the same dorm. Career 
plans varied from outdoor work, agriculture, and law to accounting and 
some professional field; while favorite pastimes varied from motorcycles, 
sports, and being with friends to music, parties, and drinking. Academic 
interests ranged from none to political science, business, the humanities, 
and history. Three were employed from five to eight hours a week, as a 
construction worker, a security guard, and dining commons help. One paid 
for school himself, two split the cost with their parents, and two were 
on scholarships. Finally, all came from various hometowns. 
All of the group three juniors reported negatively to fraternity 
affiliation. All were unemployed, single, and residing in the same dorm. 
Career plans varied from hotel management and psychology graduate work to 
psychology and graduate school. Three reported sports were their favorite 
pastime, while others reported sex, parties, and teaching physical educa¬ 
tion. Academic interests ranged from management, psychology, and economics 
to sociology and physical education. Two reported they paid for their 
schooling, one reported a loan, one a scholarship, and one split the cost 
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with his parents. Three were age twenty, two age nineteen; they cane 
from various hometowns. 
All of the group four juniors responded negatively to fraternity 
affiliation, were single, resided in the same dorm, and came from various 
hometowns. Career plans varied from biological research and law to 
accounting and public administration; while favorite pastimes included 
sports. Academic interests included science, law, English, business, 
math, accounting, and political science. Two were employed; four were 
age twenty, one nineteen. Two reported they paid for school, two were 
on scholarships, while one split the cost with his parents. 
The group one seniors all responded positively to fraternity affil¬ 
iation and were members of Pi Lambda Phi. All were single; four lived 
at the fraternity house, one in an apartment off campus; and three were 
age twenty-one, two age twenty-two. Career plans included owning one's 
own business, law, and marketing specialization; while favorite pastimes 
varied from scuba diving, work, reading, and sports to music, being with 
friends, and socializing. Three were employed from twenty to thirty 
hours a week, as a supervisor of a coffee shop and a bartender. Three 
reported they paid for school, one split the cost with his parents, and 
one member's parents paid for the whole thing. Finally, all came from 
various hometowns. 
While three of the group two seniors reported negatively to fraternity 
affiliation, two responded positively, although they stated they had no 
association with it. All were single; four were unemployed, one employed 
eight hours a week as maintenance help at a motel; and their ages rangec 
from two at twenty-one to three at twenty—two. Career plans included lav.7 
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school, landscape architecture, and none; while favorite pastimes 
included parties, political activities, drinking, sex, socializing, and 
cars. Academic interests included social science, landscaping, psychology, 
social psychology, and the fine arts. While two reported they split the 
cost of school with their parents, one was on scholarship, one had veterans 
benefits, and the other member's parents paid for school. Finally, all 
came from various hometowns, but three now resided at the same residence. 
The group three seniors all reported negatively to fraternity affil¬ 
iation. Four lived in the same apartment complex, two in the same 
apartment; one was married; and their ages varied from two at age twenty- 
three, to one each at age twenty-five, twenty-six, and thirty-one. They 
came from various hometowns, and career plans ranged from World Bank 
financing assistance and business accounting to finance and banking. Three 
stated their academic interest was finance, while the others reported math, 
economics, and accounting. Three were employed from eight to thirty hours 
a week, as a taxi driver and a waiter. Finally, two reported they paid 
for school, two were on veterans benefits, and one reported he split the 
cost with his parents. 
All of the group four seniors responded negatively to fraternity 
affiliation, lived in the same apartment complex (two in the same apart¬ 
ment), were single, and age twenty-one. Four were unemployed. Three 
came from the same hometown. One reported he paid for school, three had 
loans, and the other member's parents paid for school. Career plans 
included advertising, broadcasting, graduate school, working for the 
government's State Department, and teaching; while favorite pastimes ranged 
from sex, sports, and friends to drinking, smoking, and just being happy. 
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Finally, academic interests included mass communications, biology, 
history, international relations, education, and health education. 
0-P-I Results 
Freshman results. The results for the freshmen are presented in 
Table 48. As shown in the table, group one had the stongest attraction- 
to—group, and thus, the highest group cohesion. From highest to lowest 
cohesion, group one was followed by groups three, four, and two, 
respectively. Four of group one’s members resided in the same dorm; 
all of group three’s members resided in the same dorm; three of group 
four's members lived in one dorm, two in another; while all of group 
four's members resided in different dorms. 
The following are representative excerpts from the stories composed 
by the freshmen. Some of the excerpts represent stories that were code- 
able, others that were not. None of the excerpts was rewritten or 
corrected for grammatical errors. It must be kept in mind that the 
stories were written by answering the following questions: 
1. What is happening? Who is involved? 
2. What led up to this? What happened before? 
3. What is being thought and felt? What is wanted? 
4. What will happen? What will be done? 
Picture No. 1: 
"The guys are smoking pot and the kid who is thinking about it 
wondering if he should or not. He's seen them smoking before 
but he didn't want to join. Now he's not sure if he should or 
not. Whether it's right or wrong. He'll decide to try it and 
get high and feel real good." 
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"Guy is thinking about being in a certain group, A bunch of 
guys are involved. He is new in town and doesn't nave any 
friends. These guys are great. I want to be part of this. 
To join them. He will try to join them. He will be friends 
with them." 
"The person with striped shirt feels out of it unwanted. He 
wishes he could be with the other people, but is afraid they 
won't accept him. He probably was made fun of at one time 
for something he wore (i.e. white socks) and developed an 
inferiority complex. He feels alienated and wants to be 
accepted as one of the group—with friends. He will probably 
give in, sacrifice his individuality, change his shirt and 
become one of the group. *This would never happen at U, Mass,*" 
"What he is doing, is it right? He is deciding whether or 
not to conform to the group. He will dress the same and act 
the same as the rest of the crowd." 
"This person may have had problems and went to his friends 
for help," 
Picture No. 2: 
"A bunch of kids who don't know each other. They are embarrassed, 
someone to get them together. They will start talking to one 
another." 
"A bunch of strangers are together, afraid to talk to each . 
other and looking for a way out. They are in the first meeting 
of a group or class, so were just thrown together. They feel 
conspicuous—want to leave. Teacher will come in and make them 
feel at ease and they will soon be talking and getting 
acquainted." 
"They all want to be together but none want to take a chance." 
Picture No. 3: 
"There is a person who cannot mix with the group. He is shy 
and takes to himself more than getting involved. He feels that 
he wants to belong but he just hasn't got the nerve. He will 
remain alone only with his own close friends." 
"The group is sitting together, but this guy isn't with them. 
The group must have rejected his attempt to get into the group. 
The guy still wants to be part of the group, but he knows he 
has been rejected once. He will try to get into the group but 
his attempt will be unsuccessful." 
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"Kid is apart from rest of group. He doesn't know anyone and 
is afraid to join in and other don't care about him so won't 
reach out to him. He feels lonely and frustrated and wants to 
have the others as friends, but doesn't know how to go about 
it. Ile'l] probably get disgusted and leave and the others will 
laugh at him." 
"The boy would like to join but he knows he must study." 
"1/6 of the people come to the university to study. He wanted 
to get good narks and learn to study so he set his mind to it 
before coming here. He feels that the rest are wasting their 
time. He \\Tants them to be quiet so he can study. They'll go 
on talking, but he'll get good marks anyway." 
"He wants to be with the group but does not want to sacrifice 
. studying." 
"Unity is wanted, that is what is being thought, fear is what 
is being felt." 
"Five guys want one guy back. Guy (1) would like to talk, but 
he needs to study. Maybe guy one will return, they won't go 
after him." 
The stories composed by the freshmen reflect the following predominant 
themes: 
1. Importance of acceptance by the group. 
2. Feeling of uneasiness over not being accepted, frustration. 
3. Optimism that they can overcome the barriers blocking acceptance 
by the group, a groping for existence. 
A, Questioning of whether or not to do something, not sure it it is 
right or wrong, in order to gain acceptance—such as smoking dope. 
5. Desire to belong, but hampered by shyness or fear of indifference 
of others. 
6. Fear of rejection by others, yet desire for unity, so decision 
to remain alone. 
7. Question of losing self-identity by conforming. 
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8. Constant conflict between socializing and studying, fear of 
slacking off and doing poorly. 
9. Idea of people preoccupied with themselves; everyone going his 
separate way, not accepting anyone not like himself. 
10. Lot of drugs mentioned, escape mechanism. 
11. Idea of group dormitory mates, closely knit group. 
12. Feeling of apathy on behalf of others; no one willing to reach 
out a helping hand to anyone. 
13. Idea of being new in town without any friends. 
14. Desire for compatibility between personal performance making 
oneself happy and at the same time measuring up to the group's 
standard. 
15. Fear of rejection by opposite sex. 
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TABLE 48 
FRESHMAN G-P-I SCORES 
SCORE 
STORY NO. 1 
SCORE 
STORY NO. 2 
SCORE 
STORY NO. 3 
TOTAL 
SCORE 
NUMBER OF 
STORIES 
4ITH A SCORE 
GROUP 1 
SUBJECT 1 __ 0 +5 +5 2 
SUBJECT 2 — +2 +1 +3 2 
SUBJECT 3 +7 +7 +1 +15 3 
SUBJECT 4 +2 — +4 +6 2 
SUBJECT 5 -2 0 -2 2 
GROUP 2 
SUBJECT 1 +4 -3 +7 +8 3 
SUBJECT 2 +2 — -2 0 2 
SUBJECT 3 — — — — 0 
SUBJECT 4 +3 -2 +2 +3 3 
SUBJECT 5 -3 -3 1 
GROUP 3 
SUBJECT 1 +1 +3 +4 +8 3 
SUBJECT 2 +5 — -5 0 2 
SUBJECT 3 +1 -3 +3 +1 3 
SUBJECT 4 +1 0 +6 +7 3 
SUBJECT 5 +4 +2 -2 +4 3 
GROUP 4 
SUBJECT 1 -1 __ ^ — -1 1 
SUBJECT 2 +3 — +3 +6 2 
SUBJECT 3 — +2 — +2 1 
SUBJECT 4 +5 — +4 +9 2 
SUBJECT 5 +3 +1 +2 +6 3 
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Sophomore results. The results for the sophomores are presented in 
Table 49. As shown in the table, group four had the highest attraction- 
to-group and cohesion scores, followed in order from highest to lowest 
by groups one, three, and four, respectively. All members of each 
respective group resided in the same dorm. 
The following are representative excerpts from the stories composed 
by the sophomores. Again, none was rewritten or corrected for grammatical 
errors. 
Picture No. 1: 
"Probably he's thinking about becoming accepted in the group. 
Acceptance is wanted." 
"He's wondering how he came off with the other guys. He's 
maybe a little worried he said something they didn't like." 
"He is thinking of himself as an individual because of his 
different shirt color. He wants to be the leader and set apart 
from the others. He will be an individual and the others could 
possibly follow him in wearing that type of shirt." 
"Tim in the striped shirt is thinking about what to wear that 
evening by considering what his other friends will be wearing. 
He has been invited to a party and does not want to show up 
wearing the wrong kind of clothes." 
"He'll change the way he dressed, will try to get back into 
the group." 
"Your average college student, should go to class but won't." 
Picture No. 2: 
"Guy in checkered shirt is trying to find his place in society. 
He's trying to find his self-identity actually. It's very hard 
to say what led up to it but it had something to do with a 
conflict between society's values and his own true feelings 
probably. Recognition is being sought after. He will either 
conform to society's values or not conform or always be mixed 
up and spinning because of conflict." 
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"They probably all want to say something to each other, but 
none of them wants to be the first to stick his neck cut.” 
"You see all those guys are not independent like me. I have 
class. I've seen the lite. I am wearing nicer clothes now. 
I used to be just one of the crowd now I'm my own boss. I'm 
better than they are because of my appearance. I wish more 
people were independent in this world." 
"He was stimulated by the sweater and bought it, but by break¬ 
ing away from his peer group he lost friends." 
Picture No. 3: 
"The one on the outside has decided to become an individual 
and not follow the crowd." 
"The other guys are sick of college and can't get into their 
studies. One guy (the freshmen) is still into the studying 
scene." 
"One chair is empty and available to the person who can't read 
his book because he wants to join in. Fe wants to join the 
conversation. He will join the conversation." 
"I have studying to do before I can fool around like the other 
guys. All they do is sit around and fool around all the tine. 
I got lousy marks last semester so I had better keep my study 
habits and not go back to their fooling around again. I wish 
I was a genius and didn't have to study," 
"One kid has left the group, got sick of looking at the same 
thing. Doesn't want to belong to a group that looks the same. 
Looks like he's going to wait for the others to change. They'll 
get back together as soon as the others change." 
"The kid is nex^ in the group and doesn’t know how to approach 
them. The kid is waiting for the rest of the group to approach 
him. He made himself available by sitting near then, but does 
not have the guts to introduce himself." 
"John Doe is a U. ?!ass. student trying to study in a dorm of 
dope addicts. One night the urge strikes him while he is 
studying and he is hooked. He becomes a degenerate." 
The following are the predominant themes expressed in the stories 
composed by the sophomore subjects: 
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1. Confornity to group; wear acceptable clothes, wear the right 
thing, change ideas to gain admittance; fear of saying or doing 
the wrong thing. 
2. Conflict between wanting to "rap" with the guys and having to 
study. 
3. Some inkling of individuality, some differentiation. 
4. Idea of wanting to belong, but fear of rejection for perhaps 
being a little different. 
.5. Idea of speaking one’s mind being limited by desire for group 
acceptance. 
6. Smoking dope to escape reality of classes, exams, etc. 
7. Idea of studying being considered antisocial; fear of isolation 
and rejection by group if study too much, have to be with the 
group sometime to be accepted; acceptance into the group over¬ 
coming idea of studying. 
8. Be out of step with the others and feel out of place, ignored. 
9. Optimistic—can overcome barriers barring entrance into the group. 
10. Worrying about what others think/feel about you. 
11. Waiting for others to approach you, fear of approaching others. 
12. Change or deviation from group allowed but within very narrow 
boundaries. 
13. Society’s values versus individual's values; a conflict between 
the two value systems. 
14. Society is oppressing individuality; try not to conform (cognitive 
dissonance coming into play). 
15. Idea of being bored with daily activities, look for an escape 
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from routine. 
16. Feeling of helplessness at school; do not want to study yet have 
to, sick of school and want out. 
17. Search for acceptance, for friends. 
18. Fear of reprisal for not joining. 
19. Idea of independence, being set apart from the rest. 
The sophomores mentioned a great deal of rejection in their stories, 
not being accepted though the desire was there. They also mentioned the 
idea-of independence: though trying to seek it, they were potentially 
afraid of this independence. 
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TABLE A 9 
SOPHOMORE C-P-I SCORES 
SCORE 
STORY NO. 1 
SCORE 
STORY NO. 2 
SCORE 
STORY NO. 3 
TOTAL 
SCORE 
NUMBER OF 
STORIES 
WITH A SCORE 
CROUP 1 
SUBJECT 1 +A +5 0 +9 3 
SUBJECT 2 +3 +1 -6 -2 3 
SUBJECT 3 +1 +2 -2 -1 3 
SUBJECT A 0 — +5 +5 2 
SUBJECT 5 0 +2 -2 0 3 
CROUP 2 
SUBJECT 1 0 
SUBJECT 2 -2 — +1 -1 2 
SUBJECT 3 -1 -1 -2 -A 3 
SUBJECT A -2 -7 +3 -6 3 
SUBJECT 5 0 0 0 2 
GROUP 3 
SUBJECT 1 +A -2 -3 -1 3 
SUBJECT 2 +1 — 0 +1 2 
SUBJECT 3 +3 +1 -3 +1 3 
SUBJECT A -1 — -2 -3 2 
SUBJECT 5 +2 -2 +6 +6 3 
GROUP A 
SUBJECT 1 0 „ +3 +3 2 
SUBJECT 2 +2 — +2 +A 2 
SUBJECT 3 — +1 +2 +3 2 
SUBJECT A +3 — +3 +6 2 
SUBJECT 5 +1 -2 +5 +A 3 
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Junior results. Table 50 reports the results of the juniors' scores 
for attraction-to-group and their cohesion scores. As illustrated in the 
table, group three had the highest cohesion score, followed in order from 
highest to lowest by groups four, two, and one, respectively. All of the 
members of each respective group resided in the same dorms. 
The following are representative excerpts from the stories composed 
by the juniors. As stated previously, no corrections or deletions of 
grammatical inconsistencies were made. 
Picture No. 1: 
"Someone is thinking back to a recent social situation he was 
in. He is afraid that he stood out from the rest and is trying 
to decide if the image of individuality is one that he wants. 
He is unsure, insecure. He decides it is maybe better to 
conform and be accepted than be an individual." 
"The boy is sitting alone imagining, he is with his friends. 
Perhaps he is thinking about a meeting with his friends. They 
were all boys and were discussing girls, sports, and studies. 
He thinks that it's a good feeling to belong, there is real 
closeness among the friends which the boy likes to reflect 
upon. He will remember his good friends and try to recapture 
the good times later on." 
"He feels that he is an outcast because he does not conform 
to their ideas. He wants reconciliation. He will probably 
conform to their will and thus be accepted." 
"The man is thinking of a past experience. He had a friendly 
meeting with friends. They just happened to meet after coming 
back from classes. The person is remembering a pleasurable 
experience. He enjoyed meeting and talking to his friends. 
He will endeavor to meet his friends again and have more good 
times." 
"He will break away and be doing what he wants and not paying 
attention to his friends." 
"The night before the boys were sitting around talking about 
the best year they had here at school." 
137 
"He might sit and brood, be stubborn or change his views if he 
feels they are too unacceptable to the group (if they mean that 
much to him)." 
"He will come to his own conclusions and nothing will be done. 
He will still be accepted by his peers and have peace of mind." 
"He wants to fit in with the rest of the guys, but he wants to 
show a little flair of originality (e.g. different colors)." 
Picture No, 2: 
"He decided he was going to be an individual—establish his 
identity." 
"No one cares if anyone is wearing anything different. The guy 
was wearing stripes yesterday, they accept the fact that he will 
dress odd today." 
"The regular guys are all in their regular apparel, and up comes 
a newcomer, you know he is an outsider because he is dressed 
differently. All the guys are probably saying, gee! what a 
strange kid for a friend, but still, if Joe Blow likes him we 
will. They will accept him, and he will start to pick up the 
habits of the guys." 
"Nothing x-;ill happen because nobody cares. No one notices that 
one of them is different and they don't care." 
"The picture is a lobby in a Frat House at an Ivy League school. 
These are members of the Frat. These guys are all waiting for 
a good friend of theirs to return from an important exam. They 
all helped coach him to pass so that he could play football. 
They are all hoping that he passes and most of all that he gets 
an A. He comes in and everyone waits anxiously for him to say 
how he did. He says he did well. So they break out the beer." 
Picture No. 3: 
"He is probably trying to decide the value of joining the group 
or not." 
"Once upon a time there was a bookwom in Thatcher who couldn't 
get along with the rest of the guys. The reason he couldn't 
get in with the guys was that he would always study and would 
never go to any parties or anything else. The poor guy wants 
to be popular but just can't get the idea through his head 
that 'All work .and no play makes Jack a dull boy. ' Maybe some 
day he will emerge from his room and drink a beer with the guys 
and then he will be popular. But I doubt it." 
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"Everyone is trying to get into their 'own-thing' six egos—no 
minds." 
"The guy has definately decided to be an individual. He is in 
a lounge in a dormitory." 
"The solitary fellow is an intellectual. He wants to be unique 
but has been conditioned to dress alike. They were annoyed 
that he didn't want to listen to the conversation so he left. 
They don't care that he's gone he doesn't either. He will 
finish the book, they'll never stop talking." 
"Another group of people all alike. Except one is reading out¬ 
side the,circle. Group rejected reader as an intellectual. 
They wished to sit there and vegetate, while he wanted to 
develop his mind. Group thinks of nothing, Header is thinking 
,how he can teach group that knowledge counts. Group will not 
listen, they will continue to reject reader. Ultimately he 
will tire of trying to teach them and will also become apathetic. 
Unlike them, however he has his books they have nothing." 
The following are the predominant recurrent themes found in the 
compositions written by the juniors: 
1. People do not care if you are different—do your "own thing"; 
a search for identity. 
2. Idea of intellectuals being outcasts. 
3. Drugs—getting stoned. 
4. Questioning of do you want and/or need individuality. 
5. Insecurity and uncertainty about individuality. 
6. Less flexibility in bending to group norms on behalf of person 
outside group desiring admission. 
7. Closeness among friends; reflecting upon past good times with 
friends, 
8. Groups are already in existence. 
9. Idea of belonging to a group—dorm group—to be one of the group, 
group of good close friends. 
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10. Idea of insensitivity of people to one another, people going 
their separate ways, not caring about one another. 
11. Questioning own ideas, beliefs, values, apart from those of the 
group, acceptable or not. 
12. Acceptance of group norm—yet soirte degree of freedom from 
regimentation of norm, some individuality allowed and fostered. 
13. Happy medium between studying and socializing. 
14. Idea of partying, having a good time with friends, helping friends 
when they need your assistance. 
15. Idea of having enough nerve to break away from group. 
16. Persistence if repelled by group. 
17. Great deal of comradery felt. 
140 
TABLE 50 
JUNIOR G-P-I SCORES 
SCORE 
STORY NO. 1 
SCORE 
STORY NO. 2 
SCORE 
STORY NO. 3 
TOTAL 
SCORE 
NUMBER OF 
STORIES 
71TH A SCORE 
GROUP 1 
SUBJECT 1 +2 +1 -1 +2 3 
SUBJECT 2 +1 — +1 +2 2 
SUBJECT 3. -4 +2 -3 -5 3 
SUBJECT 4 +2 -5 -2 -5 3 
SUBJECT 5 0 0 0 2 
GROUP 2 
SUBJECT 1 -2 wmm 0 -2 2 
SUBJECT 2 +2 -2 +2 +2 3 
SUBJECT 3 +4 +3 — +7 2 
SUBJECT 4 +3 -1 -2 0 3 
SUBJECT 5 +5 +2 +1 +8 3 
GROUP 3 
SUBJECT 1 +2 +3 • +3 +8 3 
SUBJECT 2 +1 +5 0 +6 3 
SUBJECT 3 +6 +3 +1 +10 3 
SUBJECT 4 -1 +1 0 0 3 
SUBJECT 5 • 0 +4 -1 +3 3 
GROUP 4 
SUBJECT 1 +2 +1 +3 2 
SUBJECT 2 0 — -3 -3 2 
SUBJECT 3 +2 — +2 +4 2 
SUBJECT 4 +1 +8 +6 +15 3 
SUBJECT 5 +1 +4 +2 +7 3 
Senior results. 
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Table 51 presents the results of the seniors’ 
scores on the G-P-I. As shown in the table, group two had the highest 
attraction-to-group and cohesion scores, followed in order from highest 
to lowest by groups four, three, and one, respectively. Three of group 
two's members resided in the sane house; group four's members all resided 
in the same apartment complex, two shared the same apartment; group 
three's members lived in the same apartment complex, two were rommates; 
while all of group one's members were brothers of the same fraternity, 
and four lived at the fraternity house. 
The following are representative excerpts fron the stories prepared 
by the seniors. As before, no corrections or deletions were made. 
Picture No. 1: 
"Bob is standing outside a dormitory lounge thinking of the 
bull-session he had with his friends the night before. He 
is very pensive because he found out a lot about how his good 
friends see him. He feels grateful to them for being honest 
with him in their criticism. He wants some suggestions on how 
to improve himself. Bob will speak to his friends one at a 
time and get to know them better in the process." 
"A great deal is being thought and felt by all either consciously 
or perhaps subconsciously. Mannerisms, backgrounds, personali¬ 
ties, opinions, similarities and differences in life styles and 
personal conduct. A mutual acceptance is wanted temporarily 
until more can be learned at which point this feeling may 
change." 
"He seems to be reflecting on what his projected role in the 
group is." 
"The kid with the striped shirt is odd man. He is probably 
thinking why he is the only one wearing stripes. He probably 
also feels a little insecure. Probably the realization that 
he was oddly dressed. Maybe the other kids made fun of his 
dress. He is probably hurt and rationalizing. He feels 
probably that he is the only individual in the group. Maybe 
he is looking for individuality. He will either change to 
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conform or he will continue to dress in a manner pleasing 
to himself," 
Picture No. 2: 
"The individual would like to have his life made somewhat 
more interesting, through less conformity. Portions of the 
group will eventually begin to assert their individuality and 
find themselves motivated by it." 
"He may not wear the sweater again unless he wants to stand 
out." 
He (checked shirt) is thinking about the conformists around 
him and the satisfaction in being a nonconformist. He*11 
eventually leave the group as he feels he has nothing in 
common with the group." 
Picture No. 3: 
"The guy with the book chooses not to take part in the bull 
session, in favor of reading. He doesn*t feel he is missing 
anything. Both the group and the individual are content. 
Each is doing his own thing. Each is doing what he wants. 
The group will feel as though not much was accomplished while 
the individual will feel a great deal has been accomplished." 
The stranger wishes acceptance on the one hand but reserves 
doubts of a group of this nature. The stranger will obtain 
high regard (consciously or subconsciously) by the group and 
they will desire to be closer to him. The individual will 
allow them to come very close and he too will come close to 
them at times but a bond will never form," 
"One person is rejected by the members of the group. Can be 
for many reasons. Doesn't act or think as the other members 
of the group. His actions caused rejection from the group due 
his opposition to the group's ideas. The rejected person 
feels he should not be rejected because of his difference in 
thought to the rest of the group. The group punish him by not 
accepting. If he conforms to the group's ideas he might be 
accepted, and doesn't conform, must associate with another 
group—those like him." 
The following are themes found in the stories composed by the senior 
subjects: 
1. Closeness of group—fraternity and affiliation. 
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2. Individuality—do what you want to do. 
3. Evaluation of friends and group, evalaution of your position in 
the group (i.e., backgrounds, personalities, opinions, similari¬ 
ties and differences in life styles and personal conduct). 
4. Mutual acceptance, a two-way street. 
5. Realization of non-longevity of group. 
6. "Make life more interesting through less conformity." (quoted 
from senior student*s answer) 
7. Continual awareness of those around you—aware of differences 
between you and group; everything is not perfect. 
8. If the group is a pleasurable experience and consists of similar 
backgrounds, the group will continue over a long period of time. 
9. Closeness of group, idea of keeping the group together, respecting 
differences. 
10. Idea of individual allowing the group to approach him. 
11. Being honest with yourself, pleasing yourself as an individual. 
12. Not resentful if not accepted; try for acceptance yet if not 
—% 
acquired can live with it by being yourself again, an individual 
apart from the rest; no fear of nonconformity. 
13. Idea of studying instead of "rapping" with friends. 
14. Rejection of groups different from you; do not join just any 
group, look for people similar to you with whom to associate. 
15. Angered if not accepted due to differences of opinion, feel should 
be accepted. "The rejected person feels he should not be rejected 
because of his difference in thought to the rest of the group, 
(quoted from senior student's answer) 
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16. Conformity is a choice decision. 
In summary, a clearly significant difference between the stories 
written by the different classes did emerge. Moving from the freshman 
to the senior stories, more mention was made of independence, individ¬ 
uality, acceptance of differences of opinion, less conformity, etc. 
More will be said regarding this issue in the discussion section. 
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TABLE 51 
SENIOR G-P-I SCORES 
SCORE 
STORY NO. 
SCORE 
STORY NO. 2 
SCORE 
STORY NO. 2 
TOTAL 
SCORE 
NUMBER OF 
STORIES 
WITH A SCORE 
GROUP 1 
SUBJECT 1 +3 -3 +2 4-2 3 
SUBJECT 2 -6 -3 +2 -7 3 
SUBJECT 3 +3 — -6 -3 2 
SUBJECT 4 +5 0 +4 +9 3 
SUBJECT 5 0 
GROUP 2 
SUBJECT 1 +5 -2 4-10 +13 3 
SUBJECT 2 +1 +2 4-7 +10 3 
SUBJECT 3 -3 +1 -2 -4 3 
SUBJECT 4 +4 +2 4-1 +7 3 
SUBJECT 5 4-2 -3 4-1 0 3 
GROUP 3 
SUBJECT 1 +2 +3 -4 +1 3 
SUBJECT 2 — — — — 0 
SUBJECT 3 +1 -3 4-4 +2 3 
SUBJECT 4 +2 — 4-1 +3 2 
SUBJECT 5 -2 -1-4 +2 2 
GROUP 4 
SUBJECT 1 +3 4-1 +4 2 
SUBJECT 2 -3 — 4-3 0 2 
SUBJECT 3 +6 — -6 0 2 
SUBJECT 4 +2 +1 4-2 +5 3 
SUBJECT 5 +2 0 +2 2 
146 
Student reactions to study. Finally, the subjects were asked to 
write down their responses to the study, particularly what they believed 
the purpose to be. This was deemed necessary to test for the transparency 
of the questionnaire's components. 
The following are representative comments for the classes, which, 
like the stories previously quoted, are unaltered. 
Freshmen: 
"Sometimes hard to realize the motive." 
"Really can't figure out what it's about. My guess would be 
something to do with psych, but I doubt it." 
"The ideas are the reaction of our ideas on society and what 
we experience in it. To show the changing norms of society." 
"Confusion—don't understand what's coming off." 
"I didn't understand what it was for and/or why it was being 
done." 
"You are trying to show social habit. If a person wants to be 
accepted he must wear the same clothes his peers wear. You try 
to see how important peer group pressure is to people." 
Sophomores: 
"I cannot see any relationship between the parts of this survey. 
"I imagine it tries to show how wearing different clothing can 
set you apart from the others." 
"To show the popularity of various clothes." 
"I think that I probably do not understand your intent." 
"You want to see hew closely the reactions of the five guys, 
who should know each other, will coincide." 
"Most kids, I think have the same dress patterns such as 
wearing dungarees and not wearing suits." 
"Weird—don't care for it." 
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Juniors: 
"I don’t get the point." 
"Confusion—wonder what the purpose is?" 
"No idea—some type of reaction to their dress or the arrange¬ 
ment of the people." 
'A. 
"To show how dress or another idea—way of living—will be 
looked down upon and forced to change back to the indirect 
m norm, 
"Possibly to measure the conditions needed for popularity." 
"To guess the sensitivity in us, and make us more aware of the 
faceless masses." 
"I’m wondering myself. I think that I missed the idea in the 
first picture, because not^ I see it as all the regulars are 
dressed alike, the new guy, who is having this thought, wonders 
how well he was accepted." 
"First part seems to try to determine acceptable dress for 
various things and functions. Second part—probably to see how 
clothes effect our acceptance or rejection of someone." 
> 
"The story writing was puzzling, and still is." 
Seniors: 
"Study on the influences of group values and pressures toward 
conformity." 
"Do not really see the purpose." 
"I imagine that the booklet was designed to determine one’s 
emphasis on clothing in regards to interpersonal relations." 
"Individuality vs. Conformity—the need of a group about you." 
"To see what my reaction is to someone who is different and 
does not conform to group standards." 
"Don’t understand it." 
As shown above, the responses ran the gamut in each class, from those 
who had no idea what the study was about, to those who understood it fully. 
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CHAPTER VI 
DISCUSSION 
The present study has been an attempt to measure the effects of 
group influence as it governs its members' choice of wearing apparel. 
Specifically, the study has looked at the college community based refer¬ 
ence groups, hypothesizing that the saliency of the norm governing 
wearing apparel decreases in intensity as one progresses from a freshman 
to a senior. "As the importance of remaining a member increases, the 
greater will be the power of the group over the members: given equal 
influence pressures, groups high in attractiveness will have fewer 
\ 
deviates from a group standard than will groups medium or low in attrac¬ 
tiveness."^ Freshmen, it was hypothesized, should therefore take their 
relevant cues from referents chosen within the college community, 
"Change in a group's cohesiveness or in an individual's attraction- 
to-group may result from a change in the need structures of individual 
members, a change in group characteristics which have relevance for the 
satisfaction of member needs, or both."4^ Therefore, seniors, due to a 
myriad of factors, should choose their relevant referents from outside 
the college community. The results of the study are definitely in the 
hypothesized direction. 
Finally, it should be reiterated that "the resultant force acting on 
a member to remain in his group (attraction) is hypothesized to be a 
function of the degree to which membership in the group is actually or 
46 Libo, p. 3. 
47 
Libo, p, 5. 
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potentially need-satisfying. The resultant force acting on the group 
(cohesiveness) may be hypothesized as a function of the degree to which 
there is correspondence between the need structures of all the individual 
members and the need-satisfying potential in the group. 
Freshmen were found to be groping for an existence, constantly 
alluding to the importance of the group and the importance of being a 
member of the group. They were optimistic they could overcome any and 
all barriers blocking entry into the group, showing much frustration when 
their attempts were invalid. Freshmen showed an uneasiness over not 
being a member of a group, and alluded to conforming to the group’s norm 
by sacrificing their own ideas and individuality. They feared the indif¬ 
ference of the group, were frustrated over the idea of no one reaching 
* 
out a helping hand, and turned off by the group’s insensitivity to 
non-members. The freshmen showed a tendency to be very uneasy if they 
felt themselves to be different from the others. They constantly ques¬ 
tioned whether something was right or wrong, and should it be done just 
to become a group member. Their stories reflected the theme of being a 
"new guy in town," someone losing his own self-identity by the desire to 
belong to a group. Their stories reflected a constant, dominant, and 
perpetual conflict between their desire to join in on group functions and 
the barrier erected by having to study. Freshmen feared approaching the 
group, feared rejection of not being accepted and the accompanying frus¬ 
tration. They spoke of using drugs, questioning this vehicle of 
acceptance into the group. Freshmen, therefore, described themselves as 
48 Libo, p, 6, 
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shy, apprehensive, and fearful of approaching a group, fearing rejection 
and the insensitivity of the group to newcomers. 
Sophomores also reflected a strong desire for acceptance in their 
stories. They too feared rejection over not being accepted and felt out 
of step if they were different from the rest. They alluded to changing 
their own ideas to gain acceptance and an optimistic tendencv to overcome 
any and all barriers barring their entrance into the group. Sophomores 
were constantly frustrated by the strong desire to belong being hampered 
by fear of approaching the group, and the lack of knowledge of how to be 
accepted. They were turned off by the group's insensitivity to non¬ 
members, and the feeling of helplessness of being rejected by the group. 
Although the sophomores did worry about what others thought and felt 
about them, their stories did show an inkling of individuality beginning 
to surface. However, they feared this individuality, for they did not 
know how to cope with it, and feared rejection, alienation, and reprisal 
from the group for showing this tendency to be different. Sophomores, 
like the freshmen, feared approaching the group; they viewed it as a 
conflict between the individual striving for individuality and society 
regimenting its members to the group's norms. They felt the group limited 
their capacity to state their true beliefs and ideas, for conformity led 
to acceptance. Finally, sophomores showed a tendency to be bored with 
the daily routine of school, escaping this routine via drugs. The conflict 
between desire to participate in group functions being hampered by school 
work was also most prevalent in their stories. 
Juniors, on the other hand, showed a much stronger desire to be 
striving towards individuality. Although they desired to be accepted by 
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the group, they were beginning to question the value of joining the 
specific group. Most of the groups mentioned by the juniors were already 
in existence, being formed and operationalized in the past. These were 
the groups from which the juniors relived past pleasurable experiences, 
and hoped for more pleasurable experiences in the future. These were the 
groups composed of good friends, where a feeling of comradery permeated 
the atmosphere. There were no barriers to group entry mentioned by the 
juniors, for they stated a mandate of accepting people for what they were, 
allowing some individuality to be tolerated by the group. Juniors alluded 
to less flexibility being tolerated on the individual's behalf in bending 
to group norms. They mentioned mutual acceptance of group members, and 
were turned off by the insensitivity of people to one another. Although 
the sophomores showed tendencies of individuality, they responded to it 
as a conflict situation—a conflict between conformity to the group (for 
acceptance) and the desire to be an individual. They seemed to be ques¬ 
tioning the idea of individuality, asking themselves whether in fact they 
really wanted or needed it, whether they really wanted to "do their own 
thing" in reality. To reiterate, juniors were a closely knit class. 
Their groups were already in existence for some time, groups where mutual 
assistance and comradery were dominant themes. They furthermore seemed 
to have developed a happy medium between socializing and studying. 
Seniors, it might be said, had individuality in existence. Unlike 
the juniors, seniors did not fear this individuality, but rather strove 
earnestly to attain it. Seniors did not fear being rejected by the group, 
did not find it a frustrating encounter, and believed they could live with 
this negative experience. They stated that differences between people were 
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inevitable, recognized these differences, and strove to resolve anv of 
these differences in a mutual manner by searching for existing similarities. 
Seniors did not mention barriers to group entry, but instead alluded to the 
group approaching them rather than vice versa. They wanted to please 
themselves—felt you had to be honest with yourself first, and then and 
only then could you be content as a group member. Senior stories were 
ladened with overtones of individuality and "doing your own thing." They 
did not join any group for the sake of belonging, but rather canvassed 
around for groups that were similar to them, accepting differences when 
encountered. Seniors did not mention the insensitivitv of others, nor did 
they question, as the juniors did, the concept of individuality. Their 
groups were close in the respect that divergencies from the norm were 
accepted, and they viewed conformity as a choice decision—it was up to the 
individual to decide. Seniors, therefore, believed you should do what vou 
want to do, and you must be satisfied with any changes you decide to make. 
Seniors did not find it hard to study—a major difference between the 
seniors and freshmen. 
Clear delineation between the classes on the Group-Picture-Impressions 
measure is quite evident. Freshmen and sophomores are constantly striving 
for group acceptance, fear rejection and approaching the group, show a 
willingness to sacrifice individuality and conform for group acceptance, 
and display an uneasiness over being different. Juniors are striving towards 
individuality, show a high degree of comradery and mutual acceptance, while 
at the same time questioning the need for individuality. Seniors are 
saying: "I have arrived"; "I am an individual"; "I will do my own thing"; 
and "I will please myself and be honest with myself first, and then and only 
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then can I be truly happy." 
The scores for the G-P-I shown in Tables 48 through 51 clearly 
reflect the different themes composed by the four classes. Junior members 
of each group had predominantly both a high number of stories written and 
a high positive total score. This would reflect the strong attraction-to- 
group by their members, resulting in highly cohesive groups. It will be 
recalled that juniors wrote about the pleasurable experiences of the group 
in the past and a desire for more pleasurable experiences in the future. 
Juniors mentioned mutual acceptance, comradery, and mutual assistance. 
Their scores distinctly show this pattern. 
Freshman group members also had a high number of stories written with 
corresponding high positive scores. Freshmen, however, also had a few 
group members with either zero or one story composed. "A low number of 
stories with a score, however, can be viewed in at least two ways. In 
addition to the withdrawal interpretation, it may also mean that the subject 
is responding to other influences, internal to the group: fatigue, rejec¬ 
tion of the story-writing task, antipathy toward the examiner, daydreaming, 
or thoughts about other groups."^ From experience, the investigator feels 
this explanation to be most plausible. Freshman subjects seemed to feel 
the story—writing task to be an imposition, a boring task to be completed 
as soon as possible. Keeping this consideration in mind, it is still 
evident the freshmen were highly attracted to their groups, although their 
cohesion was somewhat less than the juniors'. 
Senior group members* scores conveyed their independence and 
49 Libo, p. 62. 
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individuality strivings, for although they had a high number of stories 
written, their positive scores were low and sometimes negative. This 
would indicate that senior groups had less attraction for their members, 
were less cohesive, and that seniors did in fact look elsewhere for 
relevant referents. Their college community groups held less attraction 
for them than did those of the freshmen and juniors. 
Finally, although most sophomore group members displayed a high number 
of stories written with positive scores, there were numerous instances of 
a high number of stories accompanied by a low negative total score. This 
would indicate the group was viewed as both a pleasurable entity—highly 
cohesive with strong attraction by members—and a frustrating entity. 
Sophomores did mention the frustration and rejection over not being accepted. 
The effects of group influence are clearly visible and delineated 
across the classes concerning the fourteen items of clothing and the list 
of various adjectives. As presented in the results chapter, more significant 
differences between classes were found as one moved from the category of 
"sloppy" to "dress" clothes. 
For example, seniors reported they felt dungarees to be less stylish 
and practical, and wore them fewer number of days in the week. One possible 
explanation for this result could be that seniors realized dungarees were 
not as universal as they once believed them to be. Seniors reported wearing 
dungarees predominantly four or five days a week, and significantly more 
seniors wore them to classes. However, on the weekends, when one might 
have a date, dungarees might no longer be an acceptable mode of attire. 
Seniors may no longer feel like being grubby seven days a week and realize 
the time has come to shed the dungarees and don a pair of dress slacks. 
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Seniors seemed to be embracing the Idea that appropriate dress Is sometimes 
situation dependent: what Is acceptable for one situation may be totally 
inappropriate for another situation. The fact that significant results 
were found for DUNGAREES-PRACTICAL, would seem to be a strong indication 
that a change in dressing behavior is taking place. 
Seniors, contrary to expectations, also responded significantly more 
favorably to leather boots and military style outer coat, while responding 
significantly less favorably to informal footwear and regular style outer 
coat. Seniors reported wearing both leather boots and military style coat 
more than any other class. The reason may lie in the desire of the seniors 
to hang on to some means of identification with the role of a college 
student. Realizing graduation is soon approaching and that this style of 
dress will soon be inconsistent with one's new role as a prospective 
employee, the senior may hang on to these two items of apparel as a link 
between his new future role and his present role of a college student. He 
knows his dressing behavior will change, that he will have to shed himself 
of the informal college look, yet he still desires to show some conspicuous 
consumption relating him to the college environment and the role of a 
college student. Therefore, seniors appear to be willing to discard 
dungarees, yet hold on to leather boots and military style outer coat as 
a last means of student role identification. 
One interesting finding was that corduroy pants did not differentiate 
among any of the classes for any of the eight pairs of adjectives. All 
classes responded favorably to corduroys, viewing them as acceptable, 
stylish, etc., i.e., all classes were homogeneous in their responses. 
However, an underlying hierarchy of preferences may be in operation beneath 
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the surface. Seniors may feel corduroy pants are appropriate as a casual 
mode of attire, and thus responded favorably to all aspects of corduroys. 
Freshmen, however, may feel corduroys to be an appropriate mode of attire 
for dress occasions, and thus responded favorably to corduroy pants. 
Therefore, although the classes responded favorably to corduroy pants, the 
assumptions upon which the opinions were based may be quite different for 
the respective classes. 
The largest deviation between classes occurred for the categories of 
dress clothes. Seniors consistently rated each and every article of dress 
apparel in a more favorable manner than any other class. Significant 
differences for the adjectives acceptable, casual, and essential were found 
for every article of dress clothing. More seniors agreed these items were 
acceptable; they did not find them repulsive, nor fear feeling out of place 
wearing them. They accepted dress clothes as an appropriate mode of attire, 
realizing dress clothes were an important asset to own. More seniors rated 
dress clothes casual, and did not find them restrictive. They agreed one 
could still be casually attired in dress clothes, for this mode of attire 
need not restrict one’s activities. More seniors, most importantly, agreed 
dress clothes were essential. 
Inferences may be made that seniors realized dress clothes were no 
longer a negative stimulus but rather a necessary part of anyone's wardrobe. 
With job interviews a reality and work upon graduation a fact, dress clothes 
were now found to be important, essential, and acceptable. These results 
are definitely in the hypothesized direction. It appears seniors, being 
less attracted to their groups, are definitely looking beyond the college 
campus periphery for reference groups upon which to judge their standard of 
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attire. They realize dress clothes are now a necessity—that one cannot 
be grubby all of his life—and are beginning to accept this fact. They 
finally seem to realize the time has come to change their dress habits 
and take on the look of a prospective college graduate. 
These results are further substantiated in the findings for the out¬ 
fits of clothing and their suitability for various activities. Signifi¬ 
cantly more seniors stated they would wear the dress clothes shown in the 
slides to the various activities mentioned. They were not afraid to look 
neat and dressy, for they realized the various activities did set some 
restrictions as to what was considered acceptable to wear. Fewer seniors 
agreed their friends would dress the same, showing the theme of individuality 
coming to the foreground. More seniors agreed the person would belong to 
their groups, and that their friends would accept the person as a new 
friend. Finally, fewer seniors agreed the person was independent when 
dressed in sloppy clothes, while more agreed he was independent when attired 
in dress clothes. 
It appears seniors, due to their strong feeling and drive for individ¬ 
uality, are not as sure as freshmen, for example, that their friends would 
dress the same as they would. Seniors believed it was an individual s 
prerogative to dress the way he wants to, and people, being individuals, 
should be allowed to make their own decisions. Seniors felt the individual 
should not conform for the sake of gaining group acceptance, but should 
dress the way he feels like dressing if it makes him happy. Due to this 
fact, seniors seemed more willing to reconcile differences and more reluctant 
to state what their friends would wear. More seniors also agreed the person 
would probably belong to their groups. Although these results mav again be 
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signs of not judging people on the way they are dressed, but rather on 
more substantial dimensions, there may be another significant reason. 
These results may have been fostered by the actual model in the slides. 
The model is, in reality, a doctoral candidate at Clark University, and 
hence much closer in age to the seniors than any other class. However, 
if this is not the reason, the above conclusions dealing with individuality 
would seem to hold true. 
As for more seniors agreeing their friends would accept this person, 
the same reasoning as postulated above may be assumed operative. Finally, 
more seniors agreed the person was independent when he was attired in 
dress clothes than when attired in sloppy clothes. Inferences mav be made 
that seniors felt the person was "doing his own thing"--pleasing himself, 
not conforming to group pressure-->an attribute deemed extremely crucial 
by the seniors. 
Variance scores, rather than following a general pattern, seemed to 
be situation dependent. It was hypothesized that, in general, there would 
be more variance in the senior responses than in the freshman responses. 
However, the amount of variance produced for the classes depended more 
upon the item of clothing or activity than upon the class as a determinant. 
The amount of variance produced for any question, therefore, \>/as a function 
of both the question and the particular class. 
There was more significant variance produced for the senior responses 
towards articles of clothing they did not like. For example, the items 
regular style outer coat and informal footwear--items where significantly 
fewer seniors responded positively-produced more significant variance 
among the senior responses. However, less significant variance was produced 
159 
among senior responses for articles of clothing they favored* For example, 
the items leather boots and military style outer coat, discussed previously, 
produced significantly less variance among senior opinions. As postulated 
previously, seniors appeared to be in a state of transition between trying 
to change their style of attire from less sloppy to more dressy, on one 
hand, and relinquishing their role of college student, on the other. For 
example, there was significantly more variance produced in senior responses 
for the item dungarees and the specific adjectives stylish, essential, and 
practical. Seniors seemed to be almost questioning the validity of owning 
and wearing dungarees, yet being a predominant part of a college student’s 
wardrobe, more seniors persisted in wearing them, though significantly 
fewer number of days in the week. Seniors definitely appeared to have 
arrived at a corssroads situation. 
Senior responses produced less significant variance for both the items 
of dress clothes and the questions dealing specifically with wearing dress 
clothes to the activities. Senior responses produced significantly less 
variance in answering the questions "My friends would dress the same as I 
would to the above activities" and "My friends would accept this person as 
a new friend" for the two slides presenting the model attired in dress 
clothes. There was, however, more significant variance among the senior 
responses for slide No. 2 ("sloppy" clothes) for the question My friends 
would dress the same as I would to the above activities. Inferences can 
be made that seniors, although fairly sure their friends would also wear 
dress clothes, modified by the individual's own personal tastes however, 
are not that sure their friends would still dress grubby to the various. 
activities. 
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Seniors obviously stood very strong on their position of wearing 
dress clothes, and their practicality for the various activities. The 
only exception relating to dress clothes took place for slide No. 4 
(sport coat, dress slacks, tie, etc.) which produced significantly more 
variance for senior responses to the activities rock concert and football 
game, and the question "This person is dressed as an average college 
student." However, these are two activities that might cause variance 
due to the fact a sport coat and dress slacks might not be yery practical 
or appropriate. It could also be due to the transition state mentioned 
earlier, where dress slacks and a sweater may be all right, but a sport 
coat is the next big step for which they might not be ready. 
The results of the social comparison dimensions were fairly homo¬ 
geneous across all academic years. One interesting finding was the strong 
negative feeling towards fraternity affiliation. None of the classes, 
excluding the one senior group, wanted to belong to a fraternity. Even 
the group of seniors who did belong had weaker attraction-to-group and 
cohesion scores. One postulation may be that the dorm groups are a 
substitute for fraternity affiliation. Many dorms act like fraternities— 
a closely knit group, where all have decided to live together in the same 
dorm with their friends. One manifestation of this phenomenon was the 
manner in which group members were chosen. Although it was not a stipu¬ 
lation, the majority of group members came from the same dorm, the only 
exception occurring among the freshman groups. 
In the initial stage of the study, trying to locate subjects, the 
investigator ran across one problem when approaching freshmen. They 
responded they would like to help in the study but could not name four 
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other freshman guys in the dorm with whom they were friendly. Although 
they had been instructed this was not a stipulation, they immediately 
began to think of only people in the dorm. Therefore, it was not surpris¬ 
ing to find that while the sophomore and junior group members resided in 
the same dorm, many of the freshman group members resided in different 
dorms, yet lived in the same hometowns. There was a definite tie with 
friends back home among the freshmen, which might be expected. 
More juniors and seniors were employed, while their respective group 
members seemed to hold similar academic interests. It appears seniors 
associated with friends who held similar academic and career interests, 
while freshmen just looked for companionship. The most popular favorite 
pastimes of all classes included smoking, sex, drinking, and partying, 
A pattern not predicted or postulated by the hypothesis seemed to 
develop in the study. Specifically, in many instances sophomores responded 
as freshmen were hypothesized to respond; and secondly, in many instances 
junior responses were far closer in agreement with freshman and sophomore 
responses than with the senior responses. 
For example, more sophomores reported wearing dungarees than freshmen, 
while sophomores agreed dungarees were more stylish, acceptable, casual, 
and comfortable. Freshmen found T-shirts to be less acceptable and stylish 
than sophomores. More sophomores than freshmen reported wearing leather 
boots and rated them more acceptable, stylish, casual, comfortable, essen¬ 
tial, practical, popular, and easier to maintain. Finally, more freshmen 
than sophomores reported wearing dress clothes and rated them more 
comfortable, essential, practical, and easier to maintain. 
Freshmen further reported they would wear dress clothes more often to 
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the various activities. For example, in response to slide No. 1 (dungarees, 
leather boots, T-shirt, dungaree jacket), fewer freshmen agreed they would 
wear the outfit to hear a guest speaker or to the Top of the Campus. For 
slide No. 2 (identical to No. 1 except for sport shirt in lieu of T-shirt), 
fewer freshmen than sophomores reported they would wear the outfit to a 
fine arts activity or to the Top of the Campus. For slide No. 3 (dress 
slacks, dress shoes, sport shirt, sweater), more freshmen than sophomores 
reported they would wear the outfit to the movies, a rock concert, a fine 
arts activity, a party, a football game, when their parents came for a 
visit, to hear a guest speaker, to go drinking, to the Top of the Campus, 
and to classes. For slide No. 4 (dress slacks, dress shoes, dress shirt, 
tie, sport coat), more freshmen than sophomores agreed they would wear the 
outfit to a fine arts presentation, a party, when their parents visited, 
and to the Top of the Campus. Fewer freshmen than sophomores felt their 
friends would dress the same with regard to sloppy clothes, while more 
freshmen felt their friends would dress the same with regard to dress 
clothes. Finally, more freshmen than sophomores, in general, felt the 
person would belong to their groups when he was attired in dress clothes. 
There definitely seems to be a reversal from that expected at the 
outset of the study. Sophomores seemed to be grubbier than hypothesized, 
while freshmen appeared to be neater than hypothesized. A plausible postu¬ 
lation might be that freshmen still have strong familial ties, and strong 
ties with their friends back home. They are fresh out of high school, 
first semester freshmen, and may still consider dress clothes appropriate 
for some occasions. They are new to university life and may not have 
acclimated to the totally informal environment around them. 
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Sophomores, on the other hand, have had a year to adjust to college 
life and realize informality is the style of dress. They know dress 
clothes are seldom worn and comfort is a desirable asset of any article 
of apparel. Dungarees, etc., are the style of dress and are deemed 
appropriate for most activities. 
The other trend noted was the apparent lack of the juniors' tracking 
the pattern of response given by the seniors. Junior responses did follow 
in the footsteps of the seniors for sloppy and casual clothes. However, 
juniors deviated from the hypothesized direction with regard to dress 
clothes. For example, fewer juniors than either freshmen or sophomores 
agreed dress slacks were casual and rated them as equally essential as 
the freshmen. Fewer juniors than freshmen rated dress shoes acceptable, 
while fewer juniors wore them. Juniors felt a tie was not as comfortable, 
harder to maintain, and not as popular as freshmen had rated it. Juniors 
found a sport coat less comfortable than freshmen. Finally, juniors rated 
a suit slightly less acceptable, comfortable, essential, and harder to 
maintain than freshmen. 
In answering slide No. 1, more juniors than any other class agreed 
they would wear the outfit to the movies, to a party, to go drinking, and 
to classes. More juniors than sophomores agreed they would wear the outfit 
to a football game. More juniors than sophomores agreed they would wear 
the outfit when their parents visited, while more juniors than freshmen 
agreed they would wear the outfit to hear a guest speaker. Finally, more 
sophomores and juniors agreed their friends would dress the same. 
For slide No. 2, more juniors than any other class agreed they would 
wear the outfit to the movies. More juniors than freshmen agreed they 
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would wear the outfit to a fine arts activity, to a football game, and to 
classes. Juniors and seniors had the same percentage of agreement for the 
activities parents' visit and drinking. 
In response to slide No, 3, fewer juniors than freshmen agreed thev 
would wear the outfit to a rock concert or to hear a guest speaker, while 
juniors and freshmen had the same percentage of agreement for the activi¬ 
ties dining at the Top of the Campus and drinking. Fewer juniors than 
freshmen or sophomores felt the person in the slide was independent. 
Finally, in response to slide No. 4, fewer juniors than freshmen 
agreed they would wear the outfit to the movies, a fine arts activitv, a 
football game, when their parents came for a visit, to hear a guest speaker, 
or to the Top of the Campus. Juniors and freshmen had the same percentage 
of agreement for the activity rock concert. Fewer juniors than any other 
class agreed the person would belong to their groups, while fewer juniors 
than freshmen agreed their friends would accept the person as a new friend. 
With the exclusion of the adjective comfortable, juniors responded to 
the articles of dress clothes in the hypothesized direction, i.e,, agreeing 
more favorably than either the freshmen or the sophomores. However, when 
the time came to wear dress clothes to the activities, the juniors appeared 
to renounce their positive opinions. This vacillation might have been 
caused by their expressed fear of individuality so pronounced in their 
compositions. They may realize they should wear nicer clothes to certain 
activities, yet the fear of being different, the fear of rejection may be 
so overwhelming as to force them to digress to their sloppy clothes and 
through conformity gain acceptance. Juniors, therfore, tended to agree 
with the seniors that dress clothes were a necessity, yet dressed in the 
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opposite manner—similar to the freshmen and sophomores—when the occasion 
called for dress clothes. 
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CHAPTER VII 
CONCLUSIONS 
i 
Upon review of the study’s findings, it can safely be stated the 
underlying hypothesis appears to have been substantiated. Specifically, 
it appears the norm governing choice of dressing apparel does decrease in 
intensity as one progresses from freshman to senior year. Again, the 
study investigated only the existing reference groups based in the college 
community environment. 
4 
Freshmen and sophomores were found to be definitely more group- 
consciously oriented in their thinking. They stated an earnest willingness 
to conform to the group’s standards at the expense of sacrificing their own 
individuality. Conformity was a vehicle through which acceptance into the 
group was made possible. These classes possessed a constant fear of 
isolation, of being alone, apart from everyone else. They feared being 
different from others, and rather than face rejection or ostracism from 
the group, stated they would change their ideas and manner of thinking to 
coincide with the rest. Freshmen and sophomores desperately feared rejec¬ 
tion, the thought of being denied a position in the group, finding this 
situation to be the generator of much frustration. Finally, the two 
1 
classes seemed to be continuously questioning their own standards of right 
and wrong juxtaposed against those standards established by the group. In 
many stories composed by these classes, their standards of right and wrong 
were superseded by those belonging to the group. 
Seniors, on the other hand, stated they sought the elusive attribute 
of individuality, the desire to be differentiated from the masses. They 
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expressed resentment over not having their individualistic viewpoints 
accepted. They did not fear rejection by the group, rather believed it 
was up to the individual to choose a group that was compatible with him. 
To join a group for the sheer sake of becoming a member was deemed an 
irreconcilably bad maneuver by the seniors. They felt the individual must 
first satisfy himself, being honest with himself even at the expense of 
attaining group membership if necessary. Senior group scores for attrac¬ 
tion and cohesion were markedly less than the other classes, inferring 
seniors do indeed seek referents outside the college periphery. As a 
consequence, the norm governing appropriate dress dictated by their college 
based reference group was much weaker in its power to control its respec¬ 
tive members. Seniors sincerely believed differences between people were 
a natural phenomenon and should be accepted as fact. People should not 
conform for the sake of conformity, but rather seek similarities among 
people in opinions, using these similarities as a foundation upon which 
to build meaningful group interactions and relationships. 
These different viewpoints between classes were clearly delineated in 
senior responses to the items of clothing and the suitability of different 
outfits of attire for various activities. Seniors reported they did in 
fact wear more dress clothes, and found dress clothes to be an appropriate 
mode of attire for more activities. Freshmen appeared to still have 
familial ties and as a consequence, were not as sloppy as initially postu¬ 
lated. Sophomores, however, having gone through their first year of 
indoctrination into the college environment, were found to be sloppier 
than hypothesized. This reversal was postulated to signify the fact that 
sophomores had had a year to acclimate to college life and were fully 
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cognizant of the informal norm governing dress. 
Juniors, on the other hand, seemed to vacillate between positive and 
negative autocorrelation with respect to the seniors. In many instances 
junior responses were in the hypothesized direction. For example, more 
juniors and seniors than either freshmen or sophomores viewed dress clothes 
as acceptable. However, when dealing with the appropriateness of different 
modes of attire for various activities, fewer juniors agreed they would 
wear dress clothes, stating, rather, a preference for sloppier clothes. 
The inference was made that juniors were afraid of individuality, and rather 
than face rejction, conformed to the governing norm of the college community. 
In conclusion, the results of the present study are definitely in the 
hypothesized direction. Croup influence was found to play an important 
role in the choice of wearing apparel of college students. Freshmen and 
sophomores strove for conformity; juniors conformed due to a fear of 
individuality; while seniors rejected their college based reference group 
and chose their relevant referents from outside the college community. 
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CHAPTER VIII 
LIMITATIONS 
As with all studies of this nature, limitations of the results and 
their significance must always be kept in mind. Uncontrollable, extraneous 
variables are ever-present, with control of them all an impossiblity. The 
present study is no exception, for it too has its share of limitations. 
One obvious limitation is the small sample size employed for the study. 
Only twenty subjects were selected to represent each academic year, and as 
a result, the investigator may have inadvertently selected a biased sample. 
However, as discussed below, it was extremely difficult to arrange for even 
those eighty subjects to participate in the study. The results, therefore, 
may be biased in two different directions. For example, freshmen may in 
reality be sloppier than the results suggest, or sophomores may in fact be 
neater than they were shown to be. However, the opposite is also true, 
i.e,, freshmen may be even neater than reported, or sophomores sloppier than 
the results purport. The sample chosen may have been totally atypical and 
not representative of the four academic years. Whenever a small sample size 
is generated from the parent population, the possibility of a biased and 
unrepresentative sample is ever-present. 
One major limitation of the study is the total lack of cooperation on 
behalf of the subjects. It was an extremely arduous task to line up subjects 
to participate in the study, and obtain their cooperation. In many instances 
the investigator had to practically plead with the subjects before they 
agreed to participate. Many students felt participation in the study to be 
a demanding task, something of which they did not want any part. They felt 
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their free time was limited enough without agreeing to be used as guinea 
pigs in a study where there was no remuneration for their effort. Many 
subjects were bored by the questionnaire simply because they did not want 
to take the time to think and answer the questions intelligently. It can 
be assumed then that some subjects put little or no effort into their 
responses, and as such, a skeptical eye must be kept open when reviewing 
the significant results. The responses may in fact be truly representative 
of the classes, but due to poor subject cooperation the results may still 
be questionable. 
The possibility that the list of clothes, adjectives, and activities 
employed were not the best ones to clearly differentiate among opinions 
between classes is a further limitation. Although the clothes, adjectives, 
and activities employed were compiled from pre-study interviews, the 
possibility still exists that they were not the clearest delineators between 
classes. Perhaps different articles of apparel, different adjectives, and 
different activities would have created more and stronger differences of 
opinion, resulting in more significant findings. However, with such a 
vast variety of clothes, adjectives, and activities to select from, a deci¬ 
sion had to be made concerning which ones to include. The decision may 
have been totally correct with representative choices being made; however, 
the opposite is also a possibility. 
The use of colored slides may also have been a further limitation. 
The investigator initially desired to use black and white slides; however, 
black and white slide film was unavailable, for only colored slide film is 
manufactured. Some subjects remarked they did not care for the color of 
the clothes although they did prefer the style. The question can be raised, 
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then: were the subjects' responses Influenced primarily by the style of 
dress as planned, or were their responses modified secondarily by the 
color of the clothing presented in the slides, 
I 
Another limitation could possibly be the use of the G-P-I as a 
measure of group attraction/cohesion. The G-P-I does require the subject 
to think, employing his imagination to compose the stories. The subjects, 
as stated previously, were at times most uncooperative, and this task of 
story writing might possibly have been too demanding. Had the subjects 
been more cooperative, perhaps the final task of writing stories could 
have been viewed as pleasurable; however, this is not believed to have 
been the case. Therefore, a simpler measure of group cohesion might have 
been substituted. 
The testing environment for all groups was not the same. The 
subjects were tested in their respective dorms and/or apartments. This 
inconsistency of testing environments might also be considered a further 
limitation. Due to the subjects' lack of cooperation, it was necessary 
to go to them. Therefore, many extraneous variables peculiar to each 
environment were present each time the study was run. These extraneous 
variables might have influenced the subjects, for it was impossible for 
the investigator to make each testing envorinment the same. 
Finally, two further limitations must be cited. First, the study 
dealt exclusively with males; females were excluded as subjects due to 
the complexity of compiling two separate lists of clothing and activities. 
The possibility exists, therefore, that females may have either responded 
exactly as the males did, or in a completely different manner. Group 
influence may be stronger or weaker for females, and their clothing habits 
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may be completely different from those of males. Female clothing norms 
may be governed by fashion magazines, by their college reference groups, 
or by referents outside the college community. It would be extremely 
interesting, therefore, to someday rerun the study, only next time 
employing female subjects, and compare the results of that study with the 
results of the present study. 
Secondly, only first semester freshmen were used as subjects. Being 
totally new to the university, the power of group influence may still 
have been very weak for these groups. Freshmen may still have been in 
the searching stage for relevant reference groups, not really being a 
member of any one particular group. As such, freshmen would still be 
doing what they as individuals wanted to do, not governed by group norms. 
Perhaps second semester freshmen, after having had one full semester to 
acclimate to university life, may have responded differently. The point 
is that freshman groups may not have been fully operative during the time 
span of the study, and as a consequence, group influence would have been 
weaker than hypothesized. 
The following are questions that perhaps future research in this 
area may be able to answer: 
1. Does fraternity affiliation foster or impede the effects of group 
influence on clothing styles? Do fraternity members respond in 
the same manner as non-fraternity members? The finding of weak 
cohesion among the senior fraternity members would appear to be 
a strong impetus for this question. 
Do married students respond in the same manner to group norms 
governing dress as non—married students? Are clothes as important 
2. 
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to married students as they are to non-married students? 
3. Do seniors residing off campus grounds respond in the same 
manner as seniors residing on campus? Does the separation of 
residence and school affect the power of group influence? 
4. Do different schools within the university respond differently 
to group influence? Do business majors, for example, respond 
in the same manner as liberal arts majors? 
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APPENDIX 
QUESTIONNAIRE 
DIRECTIONS: 
For each of the following items of apparel would you please, by 
checking the appropriate dash, indicate your opinion, about each item, 
with respect to the eight pairs of adjectives. Reading from left to 
right, the dashes signify: "STRONGLY AGREE," "AGREE," "DISAGREE," and 
"STRONGLY DISAGREE." For example, if you strongly agree an item is 
stylish check the first dash on the left, if you just agree the item is 
stylish check the second dash from the left, if you disagree the item is 
stylish check the third dash from the left, finally, if you strongly 
disagree the item is stylish check the fourth dash from the left. Please 
check your initial response, do not linger over any one item, and only 
as a last resort check the box "DON'T KNOW," if you really can’t make 
up your mind. 
Would you also please indicate, by circling either YES or NO, 
whether you wear the item, and if YES, the number of days in the week the 
item is worn. 
ITEM ill DUNGAREES 
WEAR DUNGAREES YES NO NUMBER OF DAYS IN WEEK_ 
DON’T 
KNOW 
ACCEPTABLE 
STYLISH 
CASUAL 
COMFORTABLE 
ESSENTIAL 
PRACTICAL 
EASY TO MAINTAIN 
POPULAR 
UNACCEPTABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR 
□D
D
O
O
D
D
D
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ITEM 02 CORDUROY PANTS 
WEAR CORDUROY PANTS YES NO NUMBER OF DAYS IN WEEK_ 
- DON* T 
KNOW 
ACCEPTABLE UNACCEPTABLE 
STYLISH UNSTYLISH 
CASUAL NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL UNESSENTIAL 
PRACTICAL IMPRACTICAL 
EASY TO MAINTAIN HARD TO MAINTAIN 
POPULAR _ _ UNPOPULAR 
ITEM #3 DRESS SLACKS 
WEAR DRESS SLACKS YES NO NUMBER OF DAYS IN WEEK_ 
ACCEPTABLE _ _ UNACCEPTABLE 
STYLISH _ UNSTYLISH 
CASUAL _ _ NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL _ _ _ UNESSENTIAL 
PRACTICAL _ IMPRACTICAL 
EASY TO MAINTAIN _ __ HARD TO MAINTAIN 
POPULAR _ _ 
UNPOPULAR 
□ 0□ □ □ □ 00 
Ml □□□□□□□□ 
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ITEM 04 SPORT SHIRT 
WEAR SPORT SHIRT YES NO NUMBER OF DAYS IN WEEK_ 
DON'T 
KNOW 
ACCEPTABLE 
STYLISH 
CASUAL 
COMFORTABLE 
ESSENTIAL 
PRACTICAL 
EASY TO MAINTAIN 
POPULAR 
UNACCEPTABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR 
ITEM 05 DRESS SHIRT 
WEAR DRESS SHIRT YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE _ UNACCEPTABLE 
STYLISH UNSTYLISH 
CASUAL _ NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL _ UNESSENTIAL 
PRACTICAL _ IMPRACTICAL 
TO MAINTAIN HARD TO MAINTAIN 
POPULAR __ UNPOPULAR 
□ 0□
0
 D U□
 
H
D
D
O
D
D
D
D
D
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ITEM #6 T-SHIRT 
WEAR T-SHIRT YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE 
STYLISH 
CASUAL 
COMFORTABLE 
ESSENTIAL 
PRACTICAL 
EASY TO MAINTAIN 
POPULAR 
UNACCEPTABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR 
ITEM \\1 DRESS SHOES 
WEAR DRESS SHOES YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE __ UNACCEPTABLE 
STYLISH _ UNSTYLISH 
CASUAL _ NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL _ UNESSENTIAL 
PRACTICAL _ IMPRACTICAL 
EASY TO MAINTAIN HARD TO MAINTAIN 
POPULAR _ UNPOPULAR □ 
□
□
□
□
□
□
□
i?
 
□
□
□
□
□
□
□
0
1
? 
ITEM itS LEATHER BOOTS 
WEAR LEATHER BOOTS YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE UNACCEPTABLE 
STYLISH UNSTYLISH 
CASUAL NOT CASUAL P 
COMFORTABLE UN COMFORTABLE P 
ESSENTIAL UNESSENTIAL P 
PRACTICAL IMPRACTICAL 
EASY TO MAINTAIN HARD TO MAINTAIN JP 
POPULAR UNPOPULAR r 
ITEM it 9 INFORMAL FOOTWEAR 
WEAR INFORMAL FOOTWEAR YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE UNACCEPTABLE 
STYLISH UNSTYLISH 
CASUAL NOT CASUAL QI 
COMFORTABLE UNCOMFORTABLE P 
ESSENTIAL _ UNESSENTIAL P 
PRACTICAL _ _ IMPRACTICAL P 
EASY TO MAINTAIN _ HARD TO MAINTAIN Q 
POPULAR UNPOPULAR P 
il □
□
□
□
□
□
□
□
 
iinO
O
D
D
D
D
O
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ITEM 010 TIE 
WEAR A TIE YES NO NUMBER OF DAYS IN WEEK_ 
DON’T 
KNOW 
ACCEPTABLE 
STYLISH 
CASUAL 
COMFORTABLE 
ESSENTIAL 
PRACTICAL 
EASY TO MAINTAIN 
POPULAR 
UNACCEPTABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR 
ITEM 011 SPORT COAT 
WEAR SPORT COAT YES NO 
ACCEPTABLE _ 
STYLISH _ 
CASUAL _ 
COMFORTABLE _ 
ESSENTIAL _ 
PRACTICAL _ 
EASY TO MAINTAIN _ 
POPULAR 
NUMBER OF DAYS IN WEEK 
UNACCPETABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR □D
D
D
D
D
D
O
U
 
□
□
□
□
□
□
□
□
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ITEM //12 SUIT 
WEAR A SUIT YES NO NUMBER OF DAYS IN WEEK_ 
DON’T 
ACCEPTABLE 
STYLISH 
CASUAL 
COMFORTABLE 
ESSENTIAL 
PRACTICAL 
EASY TO MAINTAIN 
POPULAR 
UNACCEPTABLE 
UNSTYLISH 
NOT CASUAL 
UNCOMFORTABLE 
UNESSENTIAL 
IMPRACTICAL 
HARD TO MAINTAIN 
UNPOPULAR 
ITEM #13 OUTER COAT (EXCLUDING MILITARY-TYPE COATS) 
WEAR OUTER COAT YES NO NUMBER OF DAYS IN WEEK 
ACCEPTABLE UNACCEPTABLE 
STYLISH _ UNSTYLISH 
CASUAL _ NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL UNESSENTIAL 
PRACTICAL IMPRACTICAL 
EASY TO MAINTAIN HARD TO MAINTAIN 
POPULAR _ _ _ UNPOPULAR 
!□□□□□□□□ 
si □□□□□□□□ 
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ITEM #14 MILITARY STYLE OUTER COAT 
WEAR MILITARY COAT YES NO NUMBER OF DAYS IN WEEK_ 
- DON'T 
ACCEPTABLE UNACCEPTABLE 
STYLISH UNSTYLISH 
CASUAL NOT CASUAL 
COMFORTABLE UNCOMFORTABLE 
ESSENTIAL UNESSENTIAL 
PRACTICAL _ IMPRACTICAL 
EASY TO MAINTAIN _ HARD TO MAINTAIN 
POPULAR _ _ UNPOPULAR 
! □□□□□□□□ 
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DIRECTIONS: 
You will now be shown four different pictures in this part of the 
questionnaire. For each of the four pictures will you please answer 
the following questions, answering in the same manner as in the first 
part of this questionnaire. Remember the dashes read, going from left 
to right, "STRONGLY AGREE," "AGREE," "DISAGREE," and "STRONGLY DISAGREE." 
Again, only check the box "DON'T KNOW" if you really can't make up your 
tnind. 
Answer the questions with regards to the entire outfit shown. 
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PICTURE // 1 
1) I WOULD WEAR THE ITEMS OF CLOTHES SHOWN IN THE PICTURE TO THE 
FOLLOWING ACTIVITIES. 
DON'T 
MOVIES 
ROCK CONCERT 
FINE ARTS ACTIVITY 
TO A PARTY 
4 
TO WATCH A FOOTBALL GAME AT COLLEGE 
WHEN MY PARENTS COME TO VISIT ME 
TO A GUEST SPEAKER (VISITING SPEAKER) 
TO GO DRINKING 
TO THE TOP OF THE CAMPUS RESTAURANT 
TO MY CLASSES 
2) MY FRIENDS WOULD DRESS THE SAME AS I WOULD TO THE ABOVE ACTIVITIES. 
_ _ DON'T KNOW | ~1 
3) 
4) 
5) 
6) 
THE PERSON IS DRESSED AS AN AVERAGE COLLEGE STUDENT. 
_ _ DON'T KNOW I 1 
THIS PERSON WOULD PROBABLY BELONG TO THE SAME GROUPS (FRATERNITY, 
CLUB, FRIENDSHIP), AS I WOULD. 
_ _ DON' T KNOW 1 1 
MY FRIENDS WOULD ACCEPT THIS PERSON AS A NEW FRIEND. 
_ _ DON'T KNOW 1 [ 
THIS PERSON IS AN INDEPENDENT PERSON, HE DRESSES THE WAY HE WANTS TO. 
_ DON'T KNOW 1 1 
□□
□□
□□
□□
□□
I 
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PICTURE # 2 
1) I WOULD WEAR THE ITEMS OF CLOTHES SHOWN IN THE PICTURE TO THE 
FOLLOWING ACTIVITIES. 
MOVIES 
ROCK CONCERT 
FINE ARTS ACTIVITY 
TO A PARTY 
TO WATCH A FOOTBALL GAME AT COLLEGE 
WHEN MY PARENTS COME TO VISIT ME 
TO A GUEST SPEAKER (VISITING SPEAKER) 
TO GO DRINKING 
TO THE TOP OF THE CAMPUS RESTAURANT 
TO MY CLASSES 
2) MY FRIENDS WOULD DRESS THE SAME AS I WOULD TO THE ABOVE ACTIVITIES. 
_ _ _ _ DON’T KNOW | 
3) THE PERSON IS DRESSED AS AN AVERAGE COLLEGE STUDENT. 
_ _ _ _ DON'T KNOW 1 1 
4) THIS PERSON WOULD PROBABLY BELONG TO THE SAME GROUPS (FRATERNITY, 
CLUB, FRIENDSHIP), AS I WOULD. 
_ _ _ _ DON'T KNOW | | 
5) MY FRIENDS WOULD ACCEPT THIS PERSON AS A NEW FRIEND. 
_ _ __ _ DON'T KNOW f" | 
6) THIS PERSON IS AN INDEPENDENT PERSON, HE DRESSES THE WAY HE WANTS TO, 
_ _ _ _ DON'T KNOW □ 
Si □□□□□□□□□□ 
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PICTURE if 3 
1) I WOULD WEAR THE ITEMS OF CLOTHES 
FOLLOWING ACTIVITIES. 
MOVIES 
ROCK CONCERT 
FINE ARTS ACTIVITY 
TO A PARTY 
TO WATCH A FOOTBALL GAME AT COLLEGE 
WHEN MY PARENTS COME TO VISIT ME 
TO A GUEST SPEAKER (VISITING SPEAKER) 
TO GO DRINKING 
TO THE TOP OF THE CAMPUS RESTAURANT 
TO MY CLASSES 
SHOWN IN THE PICTURE TO THE 
DON'T 
KNOW 
_□ 
2) MY FRIENDS WOULD DRESS THE SAME AS I WOULD TO THE ABOVE ACTIVITIES. 
_ _ _ _ DON'T KNOW | | 
3) THE PERSON IS DRESSED AS AN AVERAGE COLLEGE STUDENT. 
_ _ _ _ DON'T KNOW I—I 
4) THIS PERSON WOULD PROBABLY BELONG TO THE SAlfE GROUPS (FRATERNITY, 
CLUB, FRIENDSHIP), AS I WOULD. 
DON'T KNOW CJ 
5) MY FRIENDS WOULD ACCEPT THIS PERSON AS A NEW FRIEND. 
DON'T KNOW 
6) THIS PERSON IS AN INDEPENDENT PERSON, HE DRESSES THE WAY HE WANTS TO. 
DON'T KNOW 
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PICTURE // 4 
1) I WOULD WEAR THE ITEMS OF CLOTHES SHOW IN THE PICTURE TO THE 
FOLLOWING ACTIVITIES. 
DON'T 
KNOW 
MOVIES 
ROCK CONCERT 
FINE ARTS ACTIVITY 
TO A PARTY 
TO WATCH A FOOTBALL GAME AT COLLEGE 
WEN MY PARENTS COME TO VISIT ME 
TO A GUEST SPEAKER (VISITING SPEAKER) 
TO GO DRINKING 
TO THE TOP OF THE CAMPUS RESTAURANT 
TO MY CLASSES 
2) MY FRIENDS WOULD DRESS THE SAME AS I WOULD TO THE ABOVE ACTIVITIES. 
_ _ _ _ DON'T KNOW f~ 1 
3) THE PERSON IS DRESSED AS AN AVERAGE COLLEGE STUDENT. 
DON'T KNOW □ 
4) THIS PERSON WOULD PROBABLY BELONG TO THE SAME GROUPS (FRATERNITY, 
CLUB, FRIENDSHIP), AS I WOULD. 
_ _ _ _ DON'T KNOW | | 
5) MY FRIENDS WOULD ACCEPT THIS PERSON AS A NEW FRIEND. 
_ _ _ _ DON'T KNOW | | 
THIS PERSON IS AN INDEPENDENT PERSON, HE DRESSES THE WAY HE WANTS TO. 
_ _ _ _ DON'T KNOW [" 1 
6) 
D
D
D
D
D
D
D
O
O
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DIRECTIONS: 
In this part of the questionnaire, please answer the following 
questions with brief, short answers, 
1) DO YOU NOW BELONG, OR DESIRE TO BELONG TO A FRATERNITY? WHICH ONE? 
2) WHAT ARE YOUR CAREER PLANS? 
3) WHAT IS YOUR FAVORITE PASTIME? 
A) ARE YOU EMPLOYED? IF YES, HOW MANY HOURS A WEEK AND WHAT DO YOU DO? 
5) WHAT IS YOUR ACADEMIC INTEREST? 
6) WHERE IS YOUR HOME, AND IN WHICH STATE? 
7) WHAT IS YOUR AGE? 
8) HOW IS YOUR COLLEGE TUITION PAID FOR? 
9) WHAT IS YOUR MARITAL STATUS? 
10) WHAT IS YOUR LOCAL CAMPUS ADDRESS? 
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this booklet, you will find some pictures of people in various 
situations. We would like you to look at each picture, then answer the 
questions accompanying it. There are three pictures in all. Using your 
imagination, write a short story based on each of these pictures. Ques¬ 
tions opposite each picture are provided in order to help vou cover all 
the elements of your story's plot. Write your story by answering the 
questions. This is not a test; there are no right or wrong answers. 
You should write about what vou see in each picture, and, by using your 
imagination, try to write a definite, interesting story, rather than a 
simple description of the picture. 
Please work rapidly. Let your first impression be your guide. Each 
story should take about five minutes to write. At the end of each story, 
please stop and rest for a few seconds by looking up. Then go on to the 
next picture. When you have finished writing your three stories (one for 
each picture), please wait for further instructions. 
Please turn the page and begin work. Work rapidly. 
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Picture I 
1) What is happening? Who is involved? 
2) What led up to this? What happened before? 
3) What is being thought and felt? What is wanted 
4) What will happen? What will be done? 
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Picture II 
1) What is happening? Who is involved? 
2) What led up to this? What happened before? 
3) What is being thought and felt? What is wanted 
4) What will happen? What will be done? 
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1) What is happening? Who is involved? 
2) What led up to this? What happened before? 
3) What is being thought and felt? What is wanted 
4) What will happen? What will be done? 
NAME 
Please write down your group code number. 
What are your reactions to this booklet? 
What are your guesses as to the purpose of this booklet 
Any other comments? 
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